VILNIAUS PEDAGOGINIS UNIVERSITETAS

Dr. Romanas Jonas Vasiliauskas

LIETUVIU LIAUDIES
PEDAGOGIKA -JAUNOSIOS
KARTOS SOCIALIZACIJOS
FENOMENAS
(XIX a. antroji pusé — XX a. pradzia)

Habilitacinio darbo santrauka
Socialiniai mokslai
Edukologija (07S)

Vilnius, 2002



_ Habilitacijos teisé suteikta Vilniaus pedagoginiam universitetui kartu su
Siauliy universitetu 1998 m. liepos 20 d. Lietuvos Respublikos Vyriausybés
nutarimu Nr. 900.

Habilitacijos komitetas

Pirmininkas prof. habil. dr. Bronislovas BITINAS (Vilniaus pedagoginis
universitetas, socialiniai mokslai, edukologija 07S);

prof. habil. dr. Romualdas GRIGAS (Socialiniy tyrimy institutas,
socialiniai mokslai, sociologija 05S );

prof. habil. dr. Vytautas GUDONIS, Rusijos pedagoginiy ir socialiniy
moksly akademijos akademikas (giauliq universitetas, socialiniai mokslai,
psichologija, 06S);

prof. habil. dr. Vytautas KARVELIS (Siauliy universitetas, socialiniai
mokslai, edukologija, 07S);

prof. habil. dr. Juozas MUREIKA (Lietuvos moksly akademija,
humanitariniai mokslai, filosofija, 01H);

prof. habil. dr. Kestutis PUKELIS (Vytauto DidZiojo universitetas,
socialiniai mokslai, edukologija, 07S);

prof. habil. dr. Vladas RAJECKAS, Rusijos ugdymo akademijos uzsienio
narys (Vilniaus pedagoginis universitetas, socialiniai mokslai, edukologija, 07S).

Habilitacijos komiteto vieSas posédis jvyks 2003 m. sausio 24 d. 11 val.
Vilniaus pedagoginio universiteto 204 auditorijoje.

Adresas: Studenty g. 39, LT-2004 Vilnius

Tel. 279 00 53, faks. 2 79 05 48

Habilitacinio darbo santrauka i$siysta 2002 m. lapkricio 22 d.

Su habilitaciniu darbu galima susipazinti Vilniaus pedagoginio universiteto
ir Siauliy universiteto bibliotekose.

Atsiliepimus siysti adresu:

Mokslo skyrius, Vilniaus pedagoginis universitetas
Studenty g. 39, LT-2004 Vilnius

Tel. (370 5) 279 00 53, faks. (370 5) 2 79 05 48

© Vilniaus pedagoginis universitetas



IVADAS

Lietuvai atgavus nepriklausomybe (1990 m.), atsirado poreikis tautinés
kultiiros pagrindu kurti visuomenés ateiti, permastyti zmogaus ir jo ugdymo
reikSme istorijos raidoje remiantis savo tautos bei kity tauty kultiriniu paliki-
mu.

Vienas i§ svarbiausiy kriterijy apibiidinant pedagogini palikimg yra zmo-
gaus santykis su socialiniu visuomenés gyvenimu ir etnine kultiira, kurioje
praeitis, dabartis ir ateitis sudaro vieng visuma. I§ ivairiy tradicinés lietuviy
kultiiros sri¢iy — meno, dailés, buities, tautosakos, medicinos — liaudies peda-
gogika maziausiai tyrinéta, nors daug Simtmeciy jaunoji karta brendo, stipré-
jo, plétojo savo fizines, psichines ir dvasines galias per tradicinj ugdyma. Té-
vai, seneliai, proseneliai skiepijo vaikams tiesos, gério, grozio, zmoniskumo
vertybes, kuriy neiSugdzius negali egzistuoti né viena visuomené. Individo ir
tautos charakteris galéjo formuotis tik ankstesniy karty sukaupto patyrimo ir
jo testinumo déka. Ugdymo, kaip svarbiausio karty tgstinumo veiksnio, pa-
skirtis — testi kultiiros ir Seimos tradicijas, stiprinti dvasinius karty rysius, be
kuriy nejmanoma socialiné pazanga ir tautos kultiiros i§saugojimas.

Kultiiros testinumo bitinybe ypac iSrySkéja miisy visuomenei pereinant
nuo planinés ekonomikos prie rinkos, nuo autoritariniy santykiy — prie de-
mokratiniy. Sparciai didéjant pasaulio $aliy ekonominei ir socialinei integra-
cijai, vis platesnj masta igyja globalizacija, kuri, suabsoliutindama materialing
gerove, atmeta istoriSkai susiformavusj tautinés kultiiros savitg palikimg.
Lietuvai integruojantis i Europos ekonomines struktiiras, itin aktualu saugoti
savo mentaliteta, ,,neiStirpti“ kity Saliy kultirose. Kadangi vienas i$ tautines
kultiiros autentiskumo saugojimo biidy — Siuolaikinés jaunosios kartos ugdy-
mo siejimas su jos ivedimo j visuomeng istoriniu patyrimu, biitina tirti liau-
dies ir teorinés pedagogikos idéjy vienove bei ieSkoti daugiau galimybiy vi-
suomengje ugdyti savarankiska, laisva, dorovingg asmenybe.

Mokslinés problemos aktualumas. Liaudies pedagogikos, kaip karty kultii-
rinio testinumo veiksnio, aktualumg lemia iSskirtinis tautinés kultiiros vaid-
muo ugdant pedagogine visuomenes kultiira, reformuojant Lietuvos mokykla
ir Svietima. Lietuvos $vietimo reformos dokumentuose tautiskumas laikomas
vienu i$ svarbiausiy ugdymo principy, Siandien jau yra sukurtos etninés kulti-
ros ugdymo programos. Etniné kultiira vis labiau pripazistama kaip mokoma-
sis dalykas. Etnokultiiros turinys (tautosaka, paprociai, tikéjimai, dora) integ-
ruojamas j jvairiy mokymo pakopy turinj, realizuojamas ,,[...] per naujas visy
tipy, pakopy mokykly mokymo programas bei vadovélius“ (I. Cepiené, 1993,
p. 227).



Kultiira, kaip praeities ir dabarties vertybiy sistema, grindziamas ne vie-
nas mokomasis dalykas, o visas mokymo procesas. Reformuojamos mokyk-
los ugdymo turinj grindziant tautos psichologija, mentalitetu, dvasiniais tau-
tos bruozais, nepaprastai svarby vaidmeni atlieka liaudies pedagogika, kuri
ikiinija tautos dvasinius litkesCius, idealus, paziiiry sistema.

Pedagogine prasme iSprususi visuomeneé turi istirti liaudies pedagogika
tokiu lygiu, kad ji, kaip ir kitos etnokultiiros rusys — gimtoji kalba, mitologija,
liaudies muzika, daile, choreografija, astrometeorologija, sudaryty tautos dva-
sinio gyvenimo pagrinda ir tapty svarbia Siuolaikinés jaunosios kartos savivo-
kai.

Siuolaikiné $eima i$gyvena krize: kai kurie vaikai sunkiai adaptuojasi gy-
venime, létai bresta, ne visiems pavyksta iSsiugdyti humaniskumo, pareigos,
atsakomybeés ir kitas dvasines savybes. Viena i Sios krizés priezas¢iy — menki,
Htrikingjantys“ Siuolaikinés Seimos rysiai su proseneliy iSpuoselétomis ugdy-
mo tradicijomis, vaiko itraukimo j visuomenés gyvenima istoriniu patyrimu.

Lietuviy liaudies pedagogikos raidai biidingas ¢jimas nuo praktikos prie
teorijos. Ji apibendrino Simtmeciais kaupta empirinj karty ugdymo patyrima,
jiistobulino ugdymo praktikoje, kuri tapo teorinés pedagogikos Saltiniu. Liau-
dies pedagogika ir moksliné pedagogika neatsiejamos nuo ugdymo praktikos,
nes abi atsirado ir formavosi per praktika. Siuolaikinés pedagogikos funkcija
ivardija savokuy triada: ,,Ugdymo teorija — ugdymo technologija — ugdymo
praktika“ (B. Bitinas, 2000, p. 53).

Moksliné pedagogika, skirtingai nei liaudies pedagogika, svarbiausia lai-
kanti ne praktika, o teorija, remiasi istorine pedagogine praktika ir pedagogi-
némis idéjomis: teoriniai mokslinés pedagogikos teiginiai, kiekvienas aukle-
jimo principas, metodas, priemoné turi savo praeitj, raidos salygas. Aukléji-
mo praktika praeityje ir aukléjimo praktika dabartyje viena kita veikia ir yra
susijusios priklausomybés rySiais, kuriuos biitina tirti.

Problemos istirtumas. Liaudies pedagogika, kaip visuomeninés samonés
raiSkos forma, i8kilo ir formavosi kartu su tauta. Liaudies ugdymo patirties ir
tautinés kultiiros santyki, individo buvimo tautoje biida nagrinéjo S. Salkaus-
kis (,,Lietuviy tauta ir jos ugdymas®, 1933) ir A. Maceina (,, Tautinis aukléji-
mas®, 1934), sukiire tautinio aukl¢jimo teorija.

Liaudies pedagogika, kaip tautinés kulttiros dalis, atspindi daugumos tau-
tos Zmoniy nuo seniausiy laiky ilgus amzius kaupta patyrima, kuris paskatino
tolesng pedagoginés minties raidg. Placiausiai ir nuodugniausiai Lietuvoje
nagrinéta pedagoginé mintis, pagrista mokyklinio $vietimo (institucinio ug-
dymo) ir kai kuriy pedagoginés minties atstovy idéjomis.

Tautinio aukléjimo problema Lietuvos mokyklos ir pedagoginés minties



istorijoje nagrinéjo J. Lauzikas, M. Karciauskiené, M. Luksiené. M. LukSiené
(1970, 1985) analizavo X VIII-XIX a. pirmosios pusés demokratinés ugdy-
mo minties raida (didaktikos ir aukléjimo kryptis, Zmogaus ir §vietimo santy-
ki, Sviesuomeneés vaidmeni §vietime, mokykly, mokytojy, mokiniy padéti).
M. Karciauskiené tyrin¢jo pradinio Svietimo raida XIX a. ir XX a. sandiiroje,
pradinio ugdymo tikslus, turinj, bidus, lietuviy kalbos mokymo reik§me, ypac
placiai nagrinéjo slaptaji mokyma, o kartu kél¢ ir slaptyju mokykly bei liau-
dies pedagogikos saveikos id¢ja (1989). M. LukSiené, M. Karc¢iauskiene at-
skleidé Svietimo ir liaudies kultiiros santyki — raSytojus, Sviesuolius jos vertino
kaip demokratinio ugdymo idéjy reiskejus, daug démesio skyré ir didé¢jan-
¢iam valstietijos vaidmeniui, ir socialinéms, kultiirinéms sglygoms, lémusioms
$vietimo raida, institucinio ir neinstitucinio ugdymo saveikai. Tautinio aukle-
jimo problema Siuolaikinés demokratinés Lietuvos visuomenés poreikiy, Zmo-
gaus ir pasaulio rySio aspektu tyrin¢jo L. Jovaisa, tautiSkumo ir dorovinio
aukléjimo rySius analizavo V. Aramavicitite, tautinés savimones ir europinio
identiteto ugdyma — L. Railiené, A. Endzinas domeéjosi specialiojo mokymo
raida Lietuvoje nuo seniausiy laiky ir kt. Jvairiy tipy $vietimo mokykly nuo
XIV a. kiirima ir plitima Lietuvoje, svarbiausiy mokyklinés pedagoginés min-
ties atstovy pedagoging bei kultiirine veikla nagrinéjo nemazai Lietuvos edu-
kologuy, kultiirology (A. Gucas, J. Lauzikas, I. Luksaite, A. Sidlauskas, K. Si-
maska, T. Bukauskien¢, O. Tijinéliené, V. Pupsys ir kt.).

Liaudies pedagogikos raida lémé socialiniai, kultiiriniai veiksniai. Nusta-
tyti neinstitucinio ugdymo vieta tradicinéje kultiroje galima tik ji nagrinéjant
socializacijos, kulturos raidos procese (R. Grigas, J. Vaitkevicius ir kt.). So-
ciologas R. Grigas (1995) socializacija apibtidino kaip aplinkos ir praktinés
veiklos poveiki Zzmogui. ISnagrinéjes ir palygines keturiy karty socializacija,
nustate ty karty socializacijos panaSumus bei skirtumus. Autoriaus aptarti
tradicinés visuomeneés socialinio reguliavimo per tradicijas, religija, papro-
¢ius biidai yra svarbiis tiriant ugdyma, kaip etnosociologinj procesa.

Pedagogas J. Vaitkevicius socialing pedagogika nagrinéjo kaip integruota
jvairiy socialiniy, kulttiriniy poveikiy vaiko ugdymui tyrimo sritj. Jis sociali-
nio ugdymo iStaky ieSkojo lietuviy kultiiros istorijoje, pabréze socialiniy Lie-
tuvos salygy — unijy ir okupacijy — reikSme, slaptyjy mokykly tautiSkuma bei
kitas savybes. Autorius nurode, kad biitina tirti liaudies pedagogika — susiste-
minti patirtj, teoriskai jg apibendrinti, ieSkoti désningumuy, taikyti juos Siuo-
laikinémis salygomis (J. Vaitkevicius, 1988, p. 162-165).

Siuolaikinés $eimos dvasinis, emocinis gyvenimas labai priklauso nuo
tradiciniy vertybiy perdavimo i§ kartos j karta, paprociy ir tradicijy testinu-
mo. Todeél Siuolaikinés Seimos edukologija turi biiti paremta istorinés Seimos
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ugdymo patyrimo analize. Siy laiky edukologai — Z. Bajoritinas, K. Pukelis,
K. Miskinis, J. Uzdila, tirdami Seiminio ugdymo teorijg Siuolaikinés visuo-
menes poreikiy ir reikalavimy aspektu, aptaré ir tautinio ugdymo tradicijas
Seimoje.

Tiriant ugdyma kaip karty testinumo salyga liaudies pedagogikoje vienu
ar kitu aspektu svarbiis teorinés pedagogikos tyrinétojy — B. Bitino, V. Rajec-
ko, J. Vaitkeviciaus, L. JovaiSos, V. Aramaviciatés, M. Barkauskaites, K. Pu-
kelio, A. Juodaitytes, V. JakaviCiaus, A. Grabauskienés ir kt. —darbai, ypac tie,
kuriuose pedagoginiai reiskiniai nagrinéjami sinkretiskai, kurie grindziami
istorinés bei teorinés analizeés vienove ar kuriuose aptariamas kultiiros, Sei-
mos ir pedagogikos santykis bei kiti su liaudies pedagogika susije klausimai.

Mokymo teorijos raida Lietuvoje aptaré V. Rajeckas, nepaprastg Seimos
reikSme dvasiniam vaiko ugdymui pabréze V. Aramaviciate, E. MartiSauskie-
ne, vertybinei bendravimo orientacijai — M. Barkauskaite, O. Tijunéliene.

Liaudies pedagogika tyre uZzsienio ir lietuviy mokslininkai. Buvusiose So-
viety Sajungos respublikose daugiausia tirta, kaip liaudies pedagogikos idéjos
ir aukléjimo patyrimas atsispindi tautosakoje.

Gruziny aukléjimo idé€jas tautosakos kontekste nagrinejo A. Chintibidze
(1951, 1967), ¢iuvasy — G. Volkovas (1958, 1966, 1970, 1974, 1999), azer-
baidzanieciy pasakose ir priezodZiuose jprasmintas protinio ir dorinio ugdy-
mo idéjas — A. Gasimovas (1957), ukrainieCiy liaudies pedagogika — E. Gja-
vavko (1974), M. Stelmachovicius (1989), adygy-cerkesy — I. Sorovas (1993,
1999), baltarusiy — A. Grymac, L. Vareneckaja (1996), esty pedagoginés min-
ties raida — A. Elango (1979), suomiy — V. Ruoppila (1954), L. Virtanen
(1977). Latviy tautosakininkeé V. Gréblé (1970) tyrinéjo vaiky gyvenima ir
darbg latviy liaudies dainose. Lietuviy liaudies vaiky dainas, jy aukléjamaja
funkcija tyrinéjo P. Jokimaitiené (1970).

Nuo 1970 m. pradéjus domeétis teoriniais liaudies pedagogikos klausi-
mais, G. Volkovas jvedé savoka etnopedagogika, kurios tyrimo dalyku laike
liaudies pedagogika. G. Volkovas liaudies pedagogika siejo su istoriniu auk-
l€jimo patyrimu ir idéjomis, o etnopedagogika — su istorinio pedagoginio pa-
likimo teoriniu apibendrinimu.

Apibendrinant Ryty Europos mokslininky jvairiy tauty liaudies pedago-
gikos tyrinéjimus, galima teigti, kad susiformavo dvi aiSkios jos kryptys: tauto-
saking, tirianti idéjas ir patyrima, ir etnografiné-pedagoginé, atskleidzianti
realig liaudies ugdymo praktika, paprocius, tradicijas.

Vakary Saliy mokslininkai rémeési skirtinga metodologija ir pedagogine
leksika, taciau, nepaisant to, susiformavo jvairios tyrimy kryptys, giminiskos
etnopedagogikai. Konceptualiniu pozitiriu ugdyma jie nagrin€jo trimis lyg-
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menimis — Zmonijos, tautos ir individo, t. y. asmenybeés kulttiroje ir pasaulyje.
Si tyrimo kryptis buvo vadinama kultiira ir asmenybé, o sukaupus daugiau
duomeny apie vaika kultiiroje — pedagogine (psichologine) antropologija. Zy-
miausi Sios krypties atstovai — M. Herskovits (1964) , E Boasas (1932), M. Mead
(1963), remdamiesi etnografijos duomenimis, nagrinéjo, kaip bresta vaikai ir
paaugliai Azijos ir Afrikos primityviy tauty kultiroje, atskleidé aplinkos, auk-
l¢jimo, tarpusavio santykiy Seimoje jtakg vaiko socializacijai. XX a. pradzioje
F. Boasas nustate, kad gyvenimo savitumai daro jtaka individo socialinei in-
tegracijai. M. Mead tyreé ivairiy tauty vaikus steb¢jimo ir lyginimo metodu ir
pri¢jo iSvada, kad vaiko socializacija lemia tauty gyvenimo budo ypatybes,
vyro ir moters vaidmenys, darbo pagal lyti pasidalijimas. Autorés tyrimo duo-
menimis, jvairiy tauty vaiky nevienodos socialinés, psichologinés, pedagogi-
nés salygos Iémé jy raidos skirtybes. Atliekant tyrimus galutinai susiformavo
nuostata, kad kultiros galima jgyti mokantis, todel kiekvieng naujg grupés
narj reikia jos mokyti nuo vaikystés. Mokytis kulttiros Zzmogy labiausiai skatina
jo troskimas apdovanojimo arba noras iSvengti bausmes.

Zmogaus brendimo savo etnose idéja, kultiiros ir aukléjimo santykj tyré
B. Whiting (1963), J. Whitingas (1941), J. Honigmanas (1967), V. Barnouw
(1979) ir kt. Pedagoginés antropologijos tyrimams reikSmingas B. Whiting
projektas ,,Sesiy kultiiry vaikai“. Vaiky ugdymo tyrimai buvo grindziami et-
nografijos duomenimis ir Siuo pagrindu veliau susiformavo jvairios etnografi-
nio ugdymo tyrimy kryptys — ugdymo etnologija, ugdymo etnografija, ugdymo
antropologija ir kt.

XX a. antrojoje puséje pleciantis etnologiniy moksly diferenciacijai, vis
daugiau démesio buvo skiriama vaikystei. Vaikystes tyrimy krypciai plétojan-
tis didele reikime turéjo P. Aries veikalas ,, Vaikystés amziai. Seimos gyveni-
mo socialing istorija“ (1962), kuris galutinai iteisino vaikyste, kaip savaran-
kiska tyrimy sriti. P. Aries, taip pat O. Ritchie, M. Koller (1964), I. Konas
(1988) vaikyste traktavo kaip socializacijos procesa, kuriame vaikas itraukia-
mas j socialiniy santykiy sistema, mokosi gyventi tarp suaugusiyjy, laipsnis-
kai tampa bendruomenés nariu. Vakary Saliy mokslininky poziiirj i vaikyste
placiai tyrinéjo A. Juodaityté (2002).

Tiriant vaikystés statusa socializacijos istorijoje, didelé reikSme buvo teikia-
ma karty santykiy raidai. Siuo poziiiriu reik§mingi N. Elias (1983) tyrimai,
kuriuos atlikdamas autorius atskleide, kaip tarp vaiky ir suaugusiyjuy didéjantis
atstumas veike civilizacija. Istorine vaiky aukléjimo praktika atsispindéjo tyri-
muose, kuriuos atliekant buvo nagrinéjama Seimos istorija (K. Wrightson, 1982).

Glaustai aptarus Ryty ir Vakary Saliy mokslininky atliktus vaiky ugdymo
istorijos raidoje tyrimus, galima teigti, kad:



1. Skirtingai nei Ryty Europos, kurioje dominavo etnopedagoginé ir et-
nopsichologiné tyrimy kryptys, Vakary $aliy mokslininky tyrimuose
del skirtingos metodologijos susiformavo jvairesnés tyrimy kryptys —
antropologiné, etnologing, etnografinés vaikystes, vaiky ugdymo is-
torin¢je Seimoje ir kt.

2. Ryty Europos Saliy mokslininkai kai kuriy tauty liaudies pedagogikos
idéjas daugiausiai nagrin€jo nesiedami jy su konkrecia epocha, nes re-
mesi tautosaka ir etnografija. Vakary Saliy mokslininkai tyré ne tik
savo, bet ir kity tauty pedagogines kultiiras, jas lygino.

3. Vakary Saliy mokslininkai, atlikdami tyrimus, griez¢iau laikési istoriz-
mo, sarysio su epocha principo, vietoj savokos liaudies pedagogika var-
tojo savokas ugdymo praktika, ugdymo antropologija. Vakary Salyse
anksciau susiformavo moksliné pedagogika, todél liaudies pedagogika
buvo traktuojama kaip istorijos raidos etapas.

4. Tyrimo metodologijoje vadovautasi nuostata, kad skirtingos tauty ge-
ografings, socialinés, ekonominés salygos lemia skirtingus vaiky auk-
l¢jimo Seimoje stilius. Pavyzdziui, iSskiriami savarankiSkumo ugdymo
stiliai.

Vakary Saliy mokslininky tyrimams btidinga tai, kad jie sieké nustatyti
tam tikros paZinimo srities ir ugdymo santyki. PavyzdZiui, tirdami antropolo-
gijos teorija, jie aiSkinosi, koks yra Zmogaus ugdymas. PanaSiai tyré kultiira,
etnologija, Seimos istorija. Nepaisant metodologijos, savoky vartojimo skirty-
biy, Ryty ir Vakary mokslininkus siejo bendras tikslas — atskleisti vaiky ugdy-
mo ir socializacijos raida, ivairiy tauty pedagoginés kultiiros savitumus.

Termina liaudies pedagogika pirmasis | lietuviy pedagoging leksika 1924 m.
ivede J. Vabalas-Gudaitis, pavadindamas jq istorine pedagogija. Aukléjima
Seimoje jis laike svarbiu karty testinumo veiksniu, nes ,,[...] visuose kultiiros
laipsniuose pirmi aukl¢jimo zZingsniai atlickami $eimynoje® (J. Vabalas-Gu-
daitis, 1924, p. 423).

Lietuviy mokslininkai tyré Sias liaudies pedagogikos problemas: misliy
reikSme ugdant vaikus — G. Guciené (1968), pasaky svarba — M. Lazauskiené
(1972), skatinimo ir bausmiy metodg — E. Adomaviciené (1981), liaudies
ugdymo funkcijg — vaiko rengima darbui — R. Vasiliauskas (1974), liaudies
pedagogines idéjas ir patyrima Zemaités kiiryboje — R. Vaivada (1994).

Misles, kaip liaudies pedagogikos priemoneg, ir mjsliy panaudojima ug-
dant ikimokyklinio bei jaunesniojo mokyklinio amZiaus vaikus darzelyje ir
mokykloje nagrinéjo G. Guciené. Mislése ji izvelge protinio bei estetinio lavi-
nimo galimybes, atskleidé misliy meniSkuma, jy reikSme vaiko vaizduotei,
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nustate kriterijus, pagal kuriuos mijsles galima parinkti vaikams.

M. Lazauskiené nagrin¢jo pasakas, kaip pazitry formavimo ir jtikinimo
priemong, vaiky dorinio aukléjimo procese XIX a. pabaigoje — XX a. pradzio-
je. G. Gucienés ir M. Lazauskienés tyrimai reikSmingi, nes jos: 1) suformula-
vo pasaky bei mjsliy tyrimy aspektus, tautosaka nagrinejo kaip liaudies peda-
gogikos priemoneg, atskleidé valstieciy pozitri j vaiky auklejima ir jo reikSme
aukléjimo praktikai; 2) nagrinéjo tautosaka kaip gyva tradicija, aptare jos tes-
tinuma, visuomenine reikSme bei istorines, kultiirines jos gyvavimo salygas;
3) pagrindé tautosakos naudojima aukléjimo teorijoje ir praktikoje.

E. Adomavicien¢ nagrin€jo vertybinj poziiirj i skatinima, fizines ir mora-
lines bausmes lietuviy pedagogikos istoriografijoje bei liaudies ugdymo prak-
tikoje. Autorée nustate kai kuriuos skatinimo ir bausmiy biidus istoringje Sei-
moje, atskleide, kaip $is ugdymo patyrimas perduodamas vélesnéms kartoms,
kokios yra socialinés fiziniy bausmiy priezastys ir kokia dazno jy naudojimo
zala vaiko asmenybei.

Liaudies pedagogika, kaip vienintelis tradicinés visuomengés rengimo pro-
fesijai veiksnys, istorijos raidoje iStobulino jaunosios kartos jtraukimo i darbg
budus ir priemones, kurias nagrin¢jo R. Vasiliauskas. Vaikus jtraukiant j dar-
ba buvo siekiama ne vien darbinio, bet ir socialinio, dorinio, estetinio aukle-
jimo tiksly. Autorius nustate, kad ilgus amzius Zmogui kaupiant ugdymo pa-
tirt, susiformavo darbinio ugdymo teorija, kuri liudija, kad darbStumas funk-
cionuoja kaip jvairias psichines savybes (prota, valia, jausmus, pazitiras, nuo-
statas) integruojantis veiksnys.

R. Vaivada tyrinéjo, kaip kalendoriniais paprociais buvo ugdomas vaiky
poziiris | gamta, darba, Zmogy. Jis ne tik atskleide liaudies pedagogikos idéjas
ir patyrima Zemaités kiiryboje, bet ir i§skyré bei aptaré jos, kaip liaudies peda-
goges ir valstieCiy gyvenimo vaizduotojos, pedagoginés veiklos periodus: Svie-
téjos darbas Uzventyje (1892-1893 m.), daraktoriavimas Grauzikuose (iki
1905 m.) ir vedéjavimas Vilniaus prieglaudoje (1914-1915 m.).

Aptarus lietuviy liaudies pedagogikos tyrimus matyti, kad jie orientuoti i
atskirus dalinius klausimus: ugdymo priemones, metodus, darbinj aukléjima.
Kadangi tyrinétojai daugiausia démesio skyre atskiriems klausimams, liko
neaptartas vaiko santykis su ugdomaja aplinka tradicineje kulttiroje, jo socia-
lizacija, tradicinés socializacijos institucijos ir bidai. Nenagrinétos liko ir Sios
svarbios lietuviy liaudies pedagogikos problemos: liaudies pedagogika, kaip
socialinis-istorinis reiSkinys, istoriSkai susiformave vaizdiniai apie Zmogaus
ugdyma, t. y. Zmogaus idealas, vaikas, kaip aukléjimo objektas ir subjektas,
ugdymo tikslai. Nors Zzmogaus ugdymo veiksnius — gamta, Seima, paprocius,
tradicijas, religija, tikéjimus — kai kurie autoriai aptare, taciau ju, kaip liaudies
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pedagogikos problemy, nenagrin€jo, neatskleidée jy funkcijy. O juk minéti
zmogaus ugdymo veiksniai, kaip svarbiausi tradiciniai socializacijos biidai,
léme tradiciniy vertybiy perdavima i$ kartos j karta.

Taigi musy tiriamos problemos aktualumg lémé socialiniai jaunosios kar-
tos ugdymo poreikiai. Kadangi tritko apibendrinamojo pobiidzio liaudies pe-
dagogikos tyrimy, kuriy duomenis biity galima panaudoti svarbiausioms pe-
dagoginés minties kryptims atskleisti, pasirinkome tyrimo tema ,,Lietuviy
liaudies pedagogika —jaunosios kartos socializacijos fenomenas (XIX a. ant-
roji pusé — XX a. pradzia“.

Tyrimo objektas — vaiky ir jaunimo socializacija tradicinés kultiiros kon-
tekste.

Tyrimo tikslas — atskleisti liaudies pedagogikos jtaka vaiko socializacijai,
individo socializacijos bruozus tradicingje kulttiroje, jy reikSme pedagogikos
teorijai ir praktikai.

TByrimo uZdaviniai:

1. Apibrézti jaunosios kartos socializacijos samprata lietuviy liaudies
pedagogikoje.

2. Atskleisti liaudies pedagogikos raidos istorines-kultirines salygas ir ju
itaka jaunimo socializacijai.

3. Nustatyti liaudies pedagogikos ypatumus ir jy reikSme jaunimo sociali-
nei kultiirai.

4. I8nagrineti liaudies ugdymo veiksniy ir veikéjy itakq jaunimo aukléji-
mui.

5. Atskleisti aukl€jimo turinj ir jo riiSiy tarpusavio rySius liaudies ugdymo
praktikoje.

6. ISanalizuoti liaudies pedagogikos, kaip socializacijos Saltinio, princi-
pus, metodus ir priemones.

Tyrimo metodologinis pagrindas — liaudies pedagogikos analizés siejimas su
konkrecios epochos socialiniu-kultiiriniu gyvenimu. Pasak A. Maceinos, ,,lig-
Sioliniy pedagogikos istoriky darbai mazai buvo vaisingi dél to, kad daugu-
mas jy ugdyma tyrin€jo taip, tarsi jis neturéty jokiy rysiy su visuotiniu gyveni-
mu. Cia jis bidavo atskiriamas nuo bendrojo dvasios vyksmo ir i§jungiamas i
laiko ir erdvés kultiros“ (A. Maceina, 1936, p. 161).

Kadangi triiko empiriniy liaudies pedagogikos tyrinéjimuy, teko kurti liau-
dies pedagogikos savoky sistema, suformuluoti bendruosius tradicinio ugdy-
mo klausimus, i$skirti ir aptarti svarbiausius ugdymo principus, kryptis, su-
kurti teorines prielaidas empirinei medZiagai sisteminti. Darbo logika grin-
dziama Siomis premisomis: nuo bendryjy klausimy einama prie daliniy, tra-
dicinis ugdymas nagriné¢jamas kaip Zmogaus santykio su kulttira problema,
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etnings aplinkos savitumas laikomas svarbiu pedagoginés kultiiros bruozu,
istoriné pedagoginés patirties analizé grindziama vaiko ugdymo ir jo amzZiaus,
lyties atitikimo principu, jvairiy vaiko ugdymo krypciy jungtimi laikoma jo
socializacija.

Tradicinés pedagoginés kulttiros raidos chronologinés ribos placios: jos
iStakos siekia pirmykste bendruomeng, tolesné raida vyko viduramziais, tau-
tinio atgimimo periodu XIX a. pabaigoje — XX a. pradzioje. Tradicinés peda-
goginés kulttiros raida tiriant istoriniu pozitiriu galima iSvengti siaurumo ir
vienpusiskumo, taciau kadangi yra nedaug $altiniy, kuriuose analizuojama
visuomenés ugdymo raida iki rastijos atsiradimo, sunku suvokti liaudies ug-
dymo pokycius nuo seniausiy laiky ligi dabarties. Kita vertus, viename darbe
sunku aptarti per jvairius istorijos periodus susiformavusj pedagoginij paliki-
ma. Todél mes tradicing (pagoniSkaja ir krikScioniskaja) pedagogine kultiira
analizuosime tik tiek, kiek ta analizé padés atskleisti jaunimo socializacija
lietuviy liaudies pedagogikoje tiriamuoju laikotarpiu (nuo XIX a. antrosios
puses ligi XX a. treciojo deSimtmecio).

Tyrimo metodai ir organizavimas

Atliekant tyrima buvo taikomi Sie metodai:

1) ivairiy tautosakos, etnografijos, krastotyros Saltiniy analize, sinteze ir
istorinis-pedagoginis Siy Saltiniy interpretavimas;

2) lyginamoji istoriné analizeé — istoriniy-pedagoginiy fakty lyginimas;

3) retrospektyviné-genetiné analize, siekiant atskleisti istoriniy bei peda-
goginiy procesy raida, pokycius, einant nuo ankstyvesniy formy prie vélyves-
niy;

4) vyresnio amziaus Zzmoniy apklausos metodai: pokalbis, anketa, prisi-
minimai.

Siekiant iSsiaiSkinti senuosius socialinio vaiky patyrimo kaupimo biidus,
atliekant tyrima buvo remtasi: 1) etnografijos Saltiniais, 2) tautosakos Salti-
niais, 3) archeologijos $altiniais, 4) istorijos $altiniais (jais remiantis buvo
daromos iSvados apie istorines, socialines vaiky socializacijos salygas), 5) ke-
liautojy, apsilankiusiy Lietuvoje jvairiais istorijos periodais, kelioniy aprasy-
mai, 6) memuarai, 7) lietuviy rasytojy klasiky veikalai.

Taip pat remtasi Lietuviy literattiros ir tautosakos instituto, Lietuvos isto-
rijos instituto Etnografijos sektoriaus, M. Mazvydo bibliotekos Lituanistikos
skyriaus, Siauliy ,,Auiros“ istorinio-etnografinio muziejaus, Vilniaus univer-
siteto Mokslines bibliotekos Rankrasciy skyriaus etnografiniy ekspedicijuy
medZiaga.

Svarbiausi tyrimo etapai

1.1971-1974 m. siekta nustatyti, kaip tradicinéje lietuviy Seimoje vaikai

11



buvo aukléjami darbu, kaip buvo ugdomas jy darbstumas, kokiais buidais vai-
kai buvo pratinami dirbti, kokios buvo darbinio aukléjimo tradicijos. Siam
tikslui parengta anketa ,,Darbinis vaiky aukléjimas lietuvio valstie¢io Seimoje
(XIX a. pabaigoje — XX a. pradzioje)“, kuria naudojant apklausta 280 valstie-
¢iy i§ jvairiy etnografiniy Lietuvos regiony: Ryty Aukstaitijos (107), Zemai-
tijos (79), Piety ir Ryty Dziikijos (atitinkamai 33 ir 31), Suvalkijos (30).

1970 m. gyventojy suraS§ymo duomenimis, Lietuvos kaime gyveno 210
029 zmoneés, vyresni negu 65 mety. Tuo metu dar tebebuvo gyva karta, kurios
atstovai i$ tévy pasakojimy prisiminé apie pobaudziavinj laikotarpi, taip pat
apie vaikyste XIX a. ir XX a. sandiiroje. Siekiant atskleisti ugdymo pagal lyti
tradicija, apklaustas vienodas valstieCiy vyry ir valstie¢iy motery skaicius,
naudota bandomoji, o véliau — patobulinta anketa. Kiekvienai homogeniskai
etnografinio regiono apklaustyjy grupei atstovavo ne maziau kaip 30 pateike-
ju. Nemaza medziagos dalis buvo surinkta istorinése Lietuvos vietovese —
Kernavéje, Merkinéje, Dubiciuose — tuo metu organizuotose ekspedicijose.
Véliau Siose vietovese surinkta medziaga buvo apibendrinta straipsniuose,
pateiktuose atitinkamy regiony kultiirg nagrin¢janciuose leidiniuose, pvz.:
,Kernave“ (red. V. Milius, Vilnius, 1972); ,,Dubiciai“ (red.: V. Milius,
K. Rackauskas, A. Tyla, N. Vélius, A. Vidugiris, K. Vosylyte, Vilnius, 1989).

2. 1975-1985 m., siekdami nustatyti doroving darbo paskirtj, tai, kaip
pakitusiomis salygomis Seimoje ir mokykloje buvo skiepijamas mokiniy darbs-
tumas, pagal parengta anketa ,,Mokiniy darbStumo ugdymas“ tyréme 320 pa-
augliy i§ jvairiy Respublikos regiony. Nustatéme, kad ne visos S§eimos perémeé
istorijos raidoje susiformavusias darbinio aukléjimo tradicijas, poZiiiri j vaiky
pareigas ir atsakomybe.

Tyrimo rezultatai (deSimtys straipsniy) buvo paskelbti spaudoje — Zurna-
luose ,,geima“, ,, larybiné mokykla“, ,, Tarybiné moteris®, ,.Seimos kalendo-
rius“ ir kt. leidiniuose.

3.1990-1998 m. jau Nepriklausomoje Lietuvoje atliktas testinis vyresnio
amZiaus Zmoniy tyrimas. Sovietmeciu ideologiniai varzZtai, draudimai, primity-
vi ateizacija trukdé j anketas jtraukti klausimus apie vieng svarby vaiko asmeny-
be formuojant]j veiksnj —religija. Religija ir etnokultiira, kaip artimos, viena kitg
salygojancios ir papildancios dvasinio gyvenimo sritys, buvo netirtos. Siekdami
nustatyti religinio aukléjimo reikSme vaiko socializacijai, religinio ir dorinio
aukléjimo rySius, aptarti Seimos brandos paprocius, pagal naujai parengtg anke-
ta ,,Lietuviy liaudies pedagogika“ apklauseme 110 vyresnio amZiaus Zmoniy i§
jvairiy Lietuvos vietoviy. Surinkta medziaga papildeé i$ kity Saltiniy gautus duo-
menis.
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Teorinis tyrimo naujumas

Lietuviy liaudies pedagogikos jtaka vaiko socializacijai, jos vaidmuo ir
funkcijos lietuviy tradicinéje visuomengje rengiant jaunaja karta netyrinétos,
neatskleista vaiko artimos aplinkos, socializacijos veiksniy — gamtos, Seimos,
paprociy, tradicijy, religijos, tikejimy —itaka jo ugdymui.

1. Pirma karta sistemingai ir kompleksiskai, kaip mokslo objektas, buvo
tiriamos lietuviy liaudies pedagogikos galimybés socializacijoje, liaudies pe-
dagogikos iStakos ir raidos tendencijos iki XX a. pradzios.

2. ISanalizuotas Seimos gyvenimo biidas ir ugdomoji vaiko aplinka, kurios
pagrindu funkcionavo istorines bei kultiirines sglygas atitinkanti socializaci-
jos sistema, orientuota j jaunimo ugdyma liaudies pedagogikos priemonémis.

3. Atliekant liaudies pedagogikos tyrimus, pirma karta buvo taikomas ug-
dymo patyrimo integralios analizés principas. Liaudies ugdymo praktikos ana-
lizé buvo grindziama Siais vaiko ugdymo ir aplinkos integralumo principais:

e tarpdalykinio pazZinimo - liaudies pedagogikai giminiSky moksly Zi-
nios panaudojamos, siekiant nustatyti ugdymo patyrimo reikSme ben-
drame kultaros kontekste;

* socializacijos —vaikas traktuojamas kaip integrali asmenybe, saveikau-
janti su tradicine gyvenamaja aplinka, kuri daro jtaka jo raidai;

* skirtingy aukléjimo krypciy — dorinio, religinio, darbinio, estetinio
aukléjimo — rySiy, atskleidZian¢iy bendruosius liaudies pedagogikos
bruoZzus, vienoves;

¢ lietuviy mokslininky (P. Jokimaitienés, A. Gucienés, M. Lazauskie-
nés, E. Adomavicienés, R. Vaivados, R. Vasiliausko) atlikty tyrimy
susiejimo integraciniais rysiais;

* Siuolaikinés ugdymo teorijos ir praktikos siejimo su istorine raida ir
praeities pedagoginiu palikimu.

4. Nustatyta liaudies pasaulévokos reikSmeé socialiniam, darbiniam, dori-
niam, estetiniam aukléjimui.

5. Parengta ir taikyta liaudies pedagogikos Ziniy rinkimo bei duomeny
kaupimo metodika.

6. Atrinkti ir analizuoti rankraStiniai, spausdinti bei etnografijos, tautosa-
kos, krastotyros Saltiniai, kuriais dar nebuvo remtasi, susisteminta ir apiben-
drinta $iy Saltiniy medziaga.

7. Atskleistas uzsienio Saliy mokslininky indélis tiriant vaiko socializacija
[vairiy tauty etnokulttroje.

Praktiné darbo verté ir naujumas

Autoriaus padarytos iSvados apie vaiko socializacijos veiksnius tradicine-
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je kultiiroje, sukaupta faktiné medziaga, atskleidzianti liaudies pedagogikos
priemoniy reik§me vaiko socializacijai bei aukléjimo praktika tradicinéje Sei-
moje, nauji teiginiai apie liaudies pedagogika, kaip tarpdalykinio pazinimo
sriti, yra reikSmingi, nes:

* padeda iSvengti pedagogikos teorijos teiginiy suabsoliutinimo, jos ato-
triikio nuo istoriniy Sakny, tradicijy, gyvenimo;

¢ atskleistos senyjy paprociy, tradicinio darbo, vaikui artimos aplinkos
ugdomosios galimybés lemia jy panaudojimo tikslinguma; i§ istorinio-
pedagoginio palikimo atmetus tai, kas nereik§minga, iSkeliamas ra-
cionaliausias, objektyviausias, vertingiausias, ilgaamzés aukléjimo prak-
tikos patikrintas patyrimas, taikytinas Siuolaikinéje ugdymo praktikoje
ir teorijoje;

* misy atliktas tyrimas skatins atlikti tolesnius lietuviy pedagoginés min-
ties tyrimus, padés atskleisti senojo ugdymo bruozus, jo demokraté;ji-
ma ir reikSme tautos kultiirai, padés atsekti ne tik valstieCiy, bet ir kity
visuomenes sluoksniy aukléjimo praktika, bus jy lyginimo pagrindas;

* tyrimo duomenys bus teorinis pagrindas ikimokyklinése jstaigose, ren-
giant ugdymo programas, jie padés pasirinkti etnokultiiros ugdymo
krypti, pedagoginiame procese panaudoti tautosaka, paprocius, zZaidi-
mus;

* tyrimas paskatins pedagogus, studentus kaupti liaudies pedagogikos
Zinias, apdoroti i§ senyvo amzZiaus Zmoniy surinktus duomenis, o atli-
kus jy moksline analize, tobulinti teorinj ir mokslinj mokytojy pasi-
rengima.

Teoriskai pagristi ir ginami Sie teiginiai:

1. Nepriklausomoje demokratinéje Lietuvoje vykdant Svietimo reforma,
pagrista tautine kultiira, sudaromos palankios salygos istorijos raidoje sukaupta
ugdymo patyrima panaudoti Siuolaikines Seimos edukologijai plésti, vaiky ir
jaunimo tautiniam, socialiniam, doriniam bei estetiniam aukléjimui gerinti.

2. Lietuviy tauta per ilga savo istorija sukire ir i§ kartos j kartg perdave
gana veiksminga vaiky bei paaugliy neinstitucinio aukléjimo sistema, jkiinyta
lietuviy liaudies pedagogikoje.

3. Liaudies aukléjimo sistemos veiksminguma vaikui lémé artimi jo rySiai
su aplinka ir Sios sistemos grindimas doroveés principais.

4. Vaikas socializavosi integruodamasis i suaugusiyjy darbo pasaulj ir
perimdamas tévy darbinio gyvenimo biida.

5.Zmogaus ugdymo idealas, atsispindéjes tautosakoje, atitiko dorinio auklé-
jimo programa, kuria remiantis | vaiko samone skiepyta tradicine dora.
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6. Amziy biivyje etningje kultiiroje susiformavo autoritariniai ir pariteti-
niai ugdymo biidai.

7. Siuolaikinis ugdymas negali biiti suprastas be istorinés ugdymo raidos.

Siame darbe apibendrinti keliy desimtmeciy sistemingy tyrimy duomenys,
skelbti Lietuvos ir uzsienio mokslo leidiniuose.

Istorinio ir teorinio vaiky ugdymo tyrimo rezultatai apibendrinti mo-
nografijoje ,,Mokiniy darbStumo ugdymas“ (1983), taip pat leidiniuose ,,Po-
kalbiai apie darbinj aukléjima“ (1985), ,,Vertybiy ugdymas® (1992), ,,Lietu-
viy liaudies pedagogika kaip mokomasis dalykas® (2001), paskelbta per 70
publikacijy ivairiuose leidiniuose (habilitacijai pripazinty publikacijy sara-
Sas pateiktas darbo pabaigoje).

Svarbiausi Sio tyrimo rezultatai pateikti mokytojams per pedagoguy moks-
lines, metodines konferencijas, tévy susirinkimus, Vilniaus pedagoginiame
universitete veikusio klasés auklétojo fakultatyvo seminarus, deSimt mety pa-
gal specialiai parengta programa studentams skaitomo kurso ,,Lietuviy liau-
dies pedagogika“ paskaitas. Amziy biivyje lietuviy sukauptas ugdymo patyri-
mas ir idéjos aptartos Lietuvos bei tarptautinese konferencijose, simpoziu-
muose: 1972 m. konferencijoje ,,Individo socializacija ir Seima“ Vilniuje (Lie-
tuva), 1980 m. respublikinéje konferencijoje ,,Darbinio mokymo ir aukléjimo
tobulinimas® Kaune (Lietuva), 1991 m. tarptautinéje konferencijoje ,,Liau-
dies pedagogikos humanizmas“ Maskvoje (Rusija), 1992 m. tarptautinéje kon-
ferencijoje ,,Comenius®. Palikimas ir Zmogaus ugdymas XXI amzZiuje* Praho-
je (Cekija), 1995 m. respublikinéje konferencijoje ,,Svietimo reforma ir mo-
kytojuy rengimas“ Vilniuje (Lietuva), 1996 m. respublikinéje konferencijoje
,»J. H. Pestalocio pedagoginés idéjos“ Vilniuje (Lietuva), 1999 m. tarptauti-
néje konferencijoje ,,Socialiniai-edukaciniai poky¢iai ikimokykliniame ugdy-
me“ Klaipédoje (Lietuva), 1999 m. VI tarptautinéje mokslinéje konferencijo-
je ,,Ugdymo kaita ir Siuolaikinés pedagoginés technologijos“ Vilniuje (Lietu-
va), 2000 m. XI pasaulio lietuviy mokslo ir kiirybos simpoziume Vilniuje
(Lietuva), 2000 m. VI tarptautinéje konferencijoje ,,Mokslas ir gyvenimo ko-
kybé“ Vilniuje (Lietuva), 2002 m. V tarptautinéje Rusijos-Amerikos moksli-
néje-praktingje Siuolaikinio universitetinio Svietimo aktualiais klausimais kon-
ferencijoje Sankt Peterburge (Rusija).
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DARBO TURINYS IR TRUMPA APZVALGA

IVADAS

I SKYRIUS. JAUNOSIOS KARTOS SOCIALIZACIJOS SAMPRATA
LIAUDIES PEDAGOGIKOJE

1. Socializacija, kaip vaiko ir jaunuolio ugdymo pamatas

2. Jaunimo socializacijos tikslai ir uzdaviniai lietuviy liaudies pedagogikoje

3. Liaudies ir socialine pedagogika

II SKYRIUS. JAUNIMO SOCIALIZACIJA LIAUDIES
PEDAGOGIKOS RAIDOJE

1. Lietuviy liaudies pedagogika rankra$c¢iuose ir spausdintuose Saltiniuose
bei tyrimuose

2. Lietuviy liaudies pedagogikos iStakos

3. Liaudies pedagogikos raidos tendencijos XIX a. antrojoje puséje — XX a.
pradzioje

IIT SKYRIUS. LIAUDIES PEDAGOGIKOS YPATUMAI IR
SOCIALIZACIJA

1. Liaudies pedagogika — tradicinés kultiiros sritis

2. Tarpdalykinis liaudies pedagogikos pobiidis
2.1. Liaudies pedagogika ir etnografija
2.2. Liaudies pedagogika ir tautosaka
2.3. Liaudies pedagogika ir liaudies filosofija

IV SKYRIUS. JAUNIMO SOCIALIZACIJOS VEIKSNIAI IR
VEIKEJAI

1. Seima —socialinio ugdymo veiksnys

2. Kaimo bendruomené —vaiky socialinio ugdymo veiksnys

3. Religinés bendruomenés vaidmuo socializacijoje

4. Vaiky bendravimas, kaip socialinis ugdymasis

5. Jgimty ir jgyty prady saveikos suvokimas socialiniame ugdyme

VSKYRIUS. AUKLEJIMO TURINYS JAUNIMO SOCIALIZACIJOJE

1. Idealo samprata

2. Dorinio idealo turinys

3. Dorinio ir religinio aukléjimo vienove socializacijoje

4. Dorinio ir darbinio aukléjimo sasajos

5. Estetinio aukléjimo saveika su kitomis aukléjimo raiSimis

VI SKYRIUS. JAUNIMO SOCITALINIY VERTYBIU UGDYMO
PRINCIPAL, METODAI IR PRIEMONES

1. Liaudies pedagogikos principai

2. Zaidimy reikSme vaiko socializacijoje

3. Darbo jtaka socializacijai

4. Pratinimo dirbti baidai ir priemones

ISVADOS

Dr. Romano Vasiliausko mokslinés publikacijos habilitacijai pripaZintuose
mokslo leidiniuose

16



I skyriuje ,,Jaunosios kartos socializacijos samprata liaudies pedago-
gikoje“ nagrin¢jama socializacijos savoka, funkcijos, etninés aplinkos jtaka
individui, liaudies pedagogika, kaip socializacijos kryptis, jaunimo socializa-
cijos tikslai ir uzdaviniai, liaudies pedagogikos ir socialinés pedagogikos san-
tykis. Aptariama vaiko socializacija, pagrista jo integracija i tradicine visuo-
meng¢ etnokultiirinémis salygomis naudojant liaudies pedagogikos priemones
(M. Herskovitsas, I. Konas, A. Mudrikas). Apibiidinant socializacija tradici-
néje lietuviy visuomenéje, buvo remtasi V. Bascomo, B. Betelheimo, E. Elki-
no, R. Grigo, G. Handelio, J. Vaitkeviciaus, G. Volkovo ir kt. tyrimais.

Aptariant ugdomajj aplinkos poveiki skiriami trys socializacijos tyrimo
aspektai — sociologinis, psichologinis ir pedagoginis, du svarbiausi socializa-
cijos tipai —stichin¢ ir tikslinga. Liaudies pedagogika veiké jaunimo socializa-
cija per etning aplinka, kuri lémeé ugdymo pobtidi. Socializacija liaudies peda-
gogikoje traktuojama dviem aspektais: placiaja prasme — kaip individo savei-
ka su etniniy salygy visuma ir siauraja prasme — kaip tikslingas ugdymo proce-
sas. Ugdymui liaudies pedagogikoje visada buvo biidingas istorinis, sociali-
nis-kultiirinis aspektas, kuris rodo, kaip individas natiiraliai jsitrauke i gyve-
nima ir kaip ugdymas i$ stichinio proceso tapo tikslingas. Socialiné pedagogi-
ka tiria socialiniy salygy itaka zmogui, o liaudies pedagogika - etning aplinka,
glaudzius jaunimo ir daugiau gyvenimo patirties turin¢iy Zmoniy rysius etni-
néje aplinkoje. Ivairis liaudies pedagogikos aspektai kartu buvo ir socialinio
gyvenimo aspektai: atitinkamo socialinio sluoksnio atstovai iSreiSke savo po-
zitiri j ugdyma, jaunimui padéjo adaptuotis bendruomenéje. Savokos socialu-
mas ir bendruomeniskumas semantiskai artimos. Jaunimo socialinés patir-
ties plétra liaudies pedagogikoje lemé ne tik jo amzius, lytis ar socialinés
salygos, bet ir priklausomybé etninei Zmoniy grupei etnokultirineje aplinko-
je. Jaunima buvo galima jvesti i visuomeng tik per saveika su etnine aplinka
ivykdZius jos keliamus reikalavimus. Ugdyme dominavo socialinés aplinkos
reikalavimai, todél socialinio ir etninio ugdymo tikslai daugeliu atvejy suta-
po, jo rezultatai atsispindéjo elgesyje, patirtyje, pazitirose. J. Vaitkevicius so-
cialines idéjas Lietuvoje traktavo kaip liaudies pedagogikos idéjas, nes ,,[...]
etniné tautos pedagogika visada lydéjo ugdymo procesa‘“ (J. Vaitkevicius, 1995,
p. 152).

XIX a. antrojoje puseje — XX a. pradZioje Lietuvos $vietimo institucijy
veikla buvo silpnai iSplétota, todél vaikas buvo ugdomas bendruomenéje, kur
siekta: 1) rengti ji veiklai ir tévystei, 2) ugdyti ji kaip asmenybe, 3) jvesti ji i
kultiirinj visuomenés gyvenima. Vaiko socializacijos tikslai nebuvo tiesiogiai
iSsakomi, o atsispind€jo tautosakoje — pasaky, dainy siuzetuose. Tautosakos
Saltiniy analizé rodo, kad lietuviai socializacijos tikslu laike fiziniu, protiniu,
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socialiniu, doriniu, estetiniu pozitiriais tobulo Zmogaus iSugdyma. Darbe ana-
lizuojamas lietuviy liaudies pedagogikoje susiformaves pozitiris | tobulo Zzmo-
gaus ugdymo uzdavinius.

Liaudies pedagogika sudétingas zmogaus socializacijos problemas gali
spresti tik pasitelkusi kity moksly — pirmiausia socialinés pedagogikos — idé-
jas ir duomenis. Sias pazinimo sritis sieja dvi bendros problemos — karty
testinumo ir Zzmogaus ugdymo. Liaudies pedagogika ir socialing pedagogika
labai glaudziai sieja vaikystés socializacija. Liaudies pedagogika remiasi te-
oriniais socialinés pedagogikos teiginiais, i§ kuriy aisku, kaip Zzmogus bresta
sociume, kokios zmogaus socializacijos stadijos, priemoneés, stiliai, veiksniai,
mechanizmai. Socialinéje pedagogikoje svarbiausi socializacijos mechaniz-
mai — institucinis, stilizuotas, tarpasmeninis, identifikacijos, empatijos ir kt.,
liaudies pedagogikoje — paprociai, tradicijos, mégdziojimas, autoritetas, dau-
giau démesio skiriama etninéms kultiiros salygoms, socializaciniam tradicijy,
paprodiy, tikéjimy vaidmeniui. Zmogaus socializacija grindziant tradicija, pa-
gal kurig jis i$ artimos aplinkos perémé elgesio normas, paziiiras, patyrima,
galima iSsiaiSkinti Zmogaus poziiirj j praeiti, jskiepyti i jo sgmong praeities
palikima. Aplinkos veiksniy jtaka zmogui praeityje ir dabartyje yra nevisiskai
aiski ir nepakankamai iStirta.

II skyriuje ,,Jaunimo socializacija liaudies pedagogikos raidoje“ nagri-
néjama istoriniy, socialiniy, kultiiriniy salygy jtaka jaunimo socialinei adap-
tacijai, vis sudétingesnio patyrimo jaunimui perdavimas, atskleidziamos liau-
dies pedagogikos iStakos ir jos raidos tendencijos XIX a. antrojoje pusé€je —
XX a.pradZioje, aptariamas istoriografinis liaudies pedagogikos aspektas —
rankra$€iai, spausdinti Saltiniai ir tyrinéjimai.

Liaudies pedagogikos iStakos atsekamos i§ materialinés ir dvasinés kulti-
ros, archeologijos, kurig tyrinéjo R. Volkaité-Kulikauskiené, M. Gimbutiene,
L. Vaitkunskiené. Ligi raStijos atsiradimo svarbiausia pedagoginés minties
reiSkéja, liaudies Ziniy ir patyrimo enciklopedija buvo tautosaka. Lietuviy
tautosaka kaip tautos menines kiirybos fenomena placiai nagrinéjo K. Aleksy-
nas, J. Balys, V. Bagdanavicius, A. Greimas, K. Grigas, P. Jokimaitiené, B. Ker-
belyté, N. Laurinkiene, V. Miseviciene, D. Sauka, L. Sauka, S. Skrodenis,
B. Stundziené, N. Véliusir kt.

Remiantis archeologijos, tautosakos, etnografijos Saltiniy analize, atsklei-
dziama liaudies pedagogikos raida, kuriai biidinga: vaiko rengimas gyveni-
mui per veikla ir jo jtraukimas | visuomenés raidos lygj atitinkancius verslus
(medzioklé, zvejyba, gyvulininkysté, amatai), socialinés pazangos jtaka socia-
linei vaiky brandai, jy tautinei savimonei, ugdymo patyrimo kaupimas stebint
ir pamégdziojant, elgesio normy, paprociy perdavimas per tradicija. Tradici-
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néje visuomenes socialingje struktiiroje jaunimo socialiné adaptacija vyko i$
leto — pazjstant aplinka, laikantis suaugusiyjy reikalavimy, tikéjimy sistemos.
Istorijos, etnografijos, tautosakos Saltiniuose nors ir nevartojama socializaci-
jos savoka, taciau jaunimo jvedimas i kultiira keliamas kaip svarbus liaudies
pedagogikos uzdavinys.

Aplinkos salygoti poveikiai vaika visada pasiekdavo per Seima, kuri liau-
dies pedagogikoje atliko kultiiros perteikimo, karty testinumo, Zzmogaus ug-
dymo funkcijas. Seimos tradicijos, jos gyvenimo biidas skatino vaikus laikytis
paprociy, normy, draudimy, paklusti vyresniesiems, juos gerbti. Senoji karta
jaunajai kartai Seimoje perduodavo pazitiry j gamta, aukStesnes biitybes, kitus
zZmones, pacius save sistema.

Darbe daug démesio skiriama senosios, t. y. pagoniskosios, lietuviy pasau-
lezitros ir liaudies pedagogikos santykiui, nes, pasak A. Maceinos, ,,pedagogi-
kos istorija negali tylomis praeiti pro pasaulézitiros jtakg ugdymui, nes tokiu
atveju ji praeity pro pagrindini veiksni, kurj ugdymas apsprendzia“ (A. Macei-
na, 1936, p. 5).

Senoji lietuviy pasaulézitira ir religija, atsispindinti mitologijoje, apeme
visg dvasing kultiira. Pagoniskosios pasaulézitiros zmogus sudvasino iSorini
pasauli, isivaizdavo, kad viskas gamtoje — dangaus kiinai, ugnis, zeme, medis —
yra gyva, pereina i§ vieno pavidalo | kita, antgamtinés butybés jsiktinija jvai-
riose kitose biitybése, mires Zmogus neiSnyksta, o igyja kita pavidala — pereina
gyventi  medj, augala, gyvuli, pauksti, | gimstant]j kadikj.

Darbe analizuojami tikéjimai, Zemes, ugnies, vandens, medZzio kultai, ju
socialinés ir ugdomosios funkcijos. Zmogus, sudvasindamas gamta, tyré ja,
sieké ja pazinti, mokési mastyti prieSingomis kategorijomis, atskirdamas gerj
nuo blogio, doroviskai tobuléjo, mokeési gerbti visa, kas yra aplinkui.

Senoji lietuviy pasaulézitira, paprociai, Seimos tradicijos dare didele jtaka
jaunimo socializacijai, nes tai buvo tolesnio Zmogaus ugdymo pagrindas. XIX a.
antrojoje puséje liaudies pedagogika veike specifinés socialinés, kultiirinés
salygos. Tuo laikotarpiu Lietuvos Svietimui neigiama jtakq daré carizmo poli-
tika: lietuviskos spaudos naudojant lotyniska abéc¢le (1864-1904 m.) drau-
dimas, slaptyjy daraktoriy mokykly draudimas, knygnesiy persekiojimas, lie-
tuviy kalbos niekinimas. Parapijinés pradineés lietuviskos mokyklos po 1863
m. sukilimo buvo uzdarytos, o caro valdzios steigiamos mokyklos buvo ne
Svietimo, bet rusinimo priemoneé. M. Luksienés nuomone, slaptyjy mokykly
tinklas buvo tarpinis darinys ,,[...] tarp namy mokymo ir jprastos mokyklos*.
Autore pabreéze unikaly jy vaidmenj pedagogikos istorijoje, nes ,,[...] jos ugde
liaudies pilietiSkumo jausma ir jo patirtj, jaunimo solidaruma su tautos pa-
skelbtu boikotu represijoms® (M. Luksien¢, 1997, p. 8).
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XIX a. antrojoje pusé€je — XX a. pradzioje visuomeninis-kultiirinis gyveni-
mas dare didele jtaka zmoniy tautinei savimonei, besikurianciai lietuviskai
mokyklai ir tradiciniam ugdymui $eimoje bei jy saveikai. Etnokultira ir liau-
dies pedagogika dar tebegyvavo kaip viena sistema, vyresnioji valstieciy karta
dar saugojo savo atmintyje Sios epochos liaudies pedagogikos bruozus, ku-
riuos perdave jaunajai kartai.

Didelj vaidmenj perimant ir iSsaugant amziy biivyje susiformavusj liau-
dies ugdymo patyrima atliko L. Jucevicius, S. Daukantas, M. Valancius, J. Pa-
bréza. S. Daukanto, M. Valanciaus asmenybés ir juy darbai turéjo ypac didele
reikSme tolesnei liaudies iSminties plétrai. S. Daukanto, M. Valanciaus dar-
bus, Svietejiska juy veikla skirtingi autoriai nagrin€jo jvairiais pozitiriais: V. Mer-
kys —istoriniu-kultiiriniu, K. Grigas — tautosakos, M. Luksien¢, M. Karciaus-
kiené — zmogaus ugdymo ir kt.

Liaudies pedagogikos pozitiriu S. Daukanto palikime svarbiausia —istori-
ne lietuviy Seima ir tradicijos, Zodiné kiiryba, kaip pedagoginés iSminties Sal-
tinis ir priemong, pagrindinés ugdymo sritys (fizinis griidinimas, dora, prati-
nimas dirbti). Zmogaus ugdyma, kaip tautos istorijos dalj, S. Daukantas nuo-
sekliai apras¢ veikaluose ,,Darbai senyjy lietuviy ir Zemaiciy“ (1822) bei
,,Bidas senovés lietuviy, kalnény ir Zemaiciy“ (1845).

Ugdant vaika Seimoje, anot S. Daukanto, ypac¢ svarbi tradiciné aplinka,
ukio darbai, riity darzelio, Zirgo kultas, kaimo bendruomené, susijusi glau-
dziais kaimynysteés rysiais, joje perduodamas patyrimas ir gyvenimo iSmintis.
Autorius iSaukstino tokias liaudies pedagogikos priemones, kaip gimtaja kal-
ba, paprocius, tautosaking liaudies iSmintj. Pedagoginé iSmintis placiai atsi-
spindéjo ir jo tautosakos darbuose (,,Pasakos masiy*, 1835; ,,Abécelé”, 1842;
,,Pasakos Fedro“, 1846; ,,Dainos Zemaiéiq“, 1846), kuriose autorius pabréze
ugdomaja pazintine tautosakos reikSme, pritaike ja vaikams, atsizvelgdamas i
ju amziy. ,,Abéceléje” pateiktose pasakéeciose vaikeliai mokomi gyventi vie-
nybéje, laikytis liaudies elgesio normy.

M. Valancius, kaip ir S. Daukantas, kiiriniuose iSaukstino gimtaja kalba ir
pabréze zmoniy pasiryZima rasyti liaudies kalba, jy pastangas rinkti tautosaka
(,,Patarlés zemaiciy“, 1867), kuria remiantis galima skleisti liaudies ugdymo
patyrima, skiepyti jaunajai kartai religinguma ir dora. Vaikai ilgus Simtmecius
buvo skatinami prisiristi prie Zemes, gyvenamosios vietos, jie buvo rengiami
dirbti Zemés tikio darbus. Negaléjimas keliauti, pazinti ir perimti toliau gyve-
nanciy Zmoniy patyrimo stabde vaiky ugdymo raida.

M. Valandius skatino jaunaja karta mokytis amaty, nes jie tradiciniam ug-
dymui suteikia nauja kryptj, praplecia jo turinj. M. Valanciaus kiiryboje svar-
biausia — tradicinio ugdymo patyrimas, pagarba vyresniesiems, paprociy, tra-
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diciniy moralés normy laikymasis.

M. Valanciaus idéjos neatsiejamos nuo liaudies pedagogikos idejy. Jo kiri-
néliai, ypac ,, Vaiky knygelé“, pasakojimo maniera yra artimi pasakoms, ku-
rioms buidingas rySkus gério ir blogio supriesinimas. Autorius sumaniai nau-
dojosi istobulinta liaudies pedagogikos priemone — draudimais, kuriuos su-
aktualino gyvenimo pavyzdziais.

Taigi Svietimo ideéjy M. Valancius neieskojo sveciose Salyse. Ty idéjy pa-
matu jis laike liaudies iSmintj ir patyrima, t. y. visa, kas i$ praeities perimta
vertingiausia. M. Valancius suaktualino pedagogine iSmintj ir patyrima, atsi-
zvelgdamas | XIX a. zmoniy poreikius. Jis iSsaké daugeli liaudies pedagogi-
kos idéjy: dvasinio vaiky ugdymo pamatu laikydamas krik$¢ioniskaja morale,
skiepijo jy pagarba aplinkai, svarbiausiais ugdymo veikéjais laiké tévus, ypac
moting, o pavyzdj, paprocius, tradicijas — svarbiomis aukléjimo priemone-
mis. Taigi nors M. Valancius nevartojo liaudies pedagogikos termino, ji drasiai
galime vadinti lietuviy liaudies pedagogikos pradininku.

XIX a. antrojoje pusé€je plintant spausdintam zodziui, daugéjo leidiniy,
skirty Seimai, labiau imta domeétis tautosaka, kuria rinko ir spausdino J. Basa-
navicius, M. Grigonis, P. Vileisis, K. Girnius, J. Tumas-Vaizgantas, J. Jablons-
kis ir kt., lietuviy spaudoje (,,Ausroje”, ,,Varpe®, ,,Mokykloje“ ir kt.) buvo
spausdinami straipsniai apie vaiky aukléjima. Simtmegiais kauptas tradicinis
ugdymo patyrimas ir id€jos vis labiau plito ne Zodine tradicija, o spausdintu
zodZiu, liaudies pedagogikai ir slaptosioms mokykloms sgveikaujant sukaup-
ta tautosakiné pedagoginé iSmintis buvo jtraukiama j lietuviSky mokykly va-
dovélius ir tapo visuomenés domeéjimosi objektu. Dél socialiniy, kultiiriniy
pokyciy demokratéjo Seimos santykiai, kai kurie tikéjimai, Zodiné tradicija
per€jo i§ suaugusiyjy pasaulio j vaiky pasauli.

Taigi lietuviy liaudies pedagogika XIX a. antrojoje puséje — XX a. pabaigo-
je tebegyvavo kaip svarbus Zmogaus socializacijos veiksnys. Ji iSsaugojo ne-
maza pagoniskajai pedagoginei kultiirai bidingy bruozy, bet kartu, veikiama
laikmecio specifiniy salygy (visuomenés jsitraukimo i i$sivaduojamaji judé;ji-
ma, pedagoginés visuomeneés orientavimosi i tauting mokykla, demokratéjan-
¢iy Seimos santykiy), keité savo ankstesne paskirtj ir padéjo kurti naujos mo-
kyklos pagrindus.

III skyriuje ,,Liaudies pedagogikos ypatumai ir socializacija“ remiantis tarp-
dalykinémis Ziniomis ir faktais analizuojama liaudies pedagogikos vieta ir vaid-
muo tradicin€je kulttiroje, jos esme, kultiiros ir socializacijos santyKkis.

Liaudies pedagogika glaudziai susijusi su liaudies kultiira, kuria etnografi-
niu poZiiriu nagrinéjo B. Buracas, P. Dundulien€, J. Kudirka, I. Merkiené,
V. Milius, R. Paukstyté, R. Racitinaite, Z. §aknys, A. VySniauskaite, istoriniu-
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kult@irologiniu pozitriu — E. Aleksandravicius, V. Berenis, 1. Cepiené, E. Gu-
davicius, S. Yla, A. Kulakauskas, 1. Luksaite, V. Merkys, A. Tyla, R. Vébra.
Liaudies kultiira istorijos raidoje formavosi kaip materialiniy ir dvasiniy ver-
tybiy visuma, jos struktiiroje atsispindéjo jvairios gyvenimo sritys (1 pav.).

pasailéziira
ir pasauléjaita

1 pav. Liaudies kulturos struktura

Liaudies pedagogikos, kaip integralios liaudies kultiiros srities, svarbiausi
bruoZzai - liaudies pasauléZziira ir pasauléjauta. Liaudies kulttra ir tradicinis
ugdymas istorijos raidoje nuolat saveikavo, per kultiirg uzsimezge rysys tarp
vaiko ir subrendusio Zmogaus, vaikas masté kultiiros vaizdiniais. Liaudies
ugdymas, jvesdamas vaika | tradicija, garantavo karty testinuma. Tradicija —
elgesio normy, paprociy, tikeéjimy, apeigy perdavimas —buvo kultiirg saugan-
tis veiksnys, todél vaikas Simtmecius buvo skatinamas paklusti kultiiros tradi-
cijai.

Liaudies pedagogika, puoselédama liaudies kultiira (gimtaja kalba, tauto-
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saka, paprocius, tradicijas, tikéjimus), kiiré jaunimo socialinio gyvenimo pa-
grindus, padéjo jam isitvirtinti kultiiroje. PrieSingai nei moksline pedagogika,
liaudies pedagogika neturi logiskos, grieztos savoky sistemos. Liaudies peda-
gogika yra medziaginés ir dvasinés kultiiros pagrindu tautoje istoriskai susifor-
mavusi pedagoginiy Ziniy, paZiiiry, idéjy, patyrimo, idealy visuma, orientuota i
tradiciniy vertybiy testinumgq ir glaudZiai susijusi su ugdymo praktika.

Lietuviy liaudies pedagogikos objektas — zmogaus ugdymas kultiiroje, jos
dalykas — liaudies ugdymo savitumas ir désningumai. Savoka liaudies ugdy-
mas artima savokai liaudies pedagogika. Liaudies ugdymas — bendriausia liau-
dies pedagogikos kategorija, iSreiSkianti visy tautos zmoniy natiiraly tobulini-
ma Seimos gyvenimo salygomis ir atsispindinti tautos kultiiroje (tautosakoje,
paprociuose, tradicijose).

Etnopedagogika - mokslas, kuris nagrinéja liaudies pedagogika, tradici-
niy kultiiry aukléjimo désningumus ir raida, salygojama jvairiy veiksniy, ir jos
itaka Siuolaikinei aukléjimo sistemai. Liaudies pedagogikos, kaip etnopeda-
gogikos dalyko, traktavimas nepaneigia jos glaudziy rysiy su etnosu.

Liaudies ugdymo patirtis ir iSmintis formavosi vientiso gyvenimo kon-
tekste, kurj galima atkurti tik tarpdalykiniu pazinimu, nes ,,interdisciplinari-
nis Zinojimas ir metodologiné tyrinéjimo samprata — tai raktas j organing
kultaros istorija“ (V. Berenis, 1995, p. 27). Tarpdalykinio pazinimo principas
darbe taikomas tradicinj ugdyma ir vaiko pasaulj nagrinéjant glaudziai susiju-
siy moksly — etnografijos, tautosakos, sociologijos ir liaudies pasaulézitiros
(filosofijos) — aspektu. Tarpdalykinés zinios jgalino visapusiskai atskleisti jau-
nimo ir liaudies kultiiros saveika ir jos jtaka socializacijai.

Jaunimo socializacija — jo tapimas visuomeneés nariais — galéjo vykti tik
per kultiira. Zmogus buvo atviras jvairiems kultiiros reiskiniams, jis, dalyvau-
damas kultiiroje, keité aplinka. Liaudies pedagogikos ypatumai, kaip glaudi
jaunimo ir aplinkos, gamtos saveika, ugdymo grindimas ankstesne patirtimi,
tradicijomis, buvo socializacijos kontekstas.

IV skyriuje ,,Jaunimo socializacijos veiksniai ir veikéjai“ nagrinéjami
jaunimo socializacijos veiksniai —Seima, kaimo ir religiné bendruomené, ben-
dravimas kaip socialinis ugdymasis, igimty ir igyty prady saveikos suvokimas
socialiniame ugdyme. Seima traktuojama kaip pirminé zmoniy grupé, tiesio-
ginis jaunimo socializacijos veiksnys. Aptariama tévy diferencijuoti sociali-
niai vaidmenys, jy autoriteto reikSme ugdymui, mokyklos vaidmuo carinéje
Rusijoje vykdant antiliauding Svietimo politika.

Vaiko socializacijg visuomeneéje léme jvairiis veiksniai. Kaip matyti i§ 2
pav., ji vyko tradicinése institucijose — $eimoje, kaimo, vaiky, religinéje ben-
druomenése.
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' bendruomené

Religine
bendruomené

Bendraamziai

Mokykla
(saptaji,
prading)

2 pav. Socializacijos veiksniai

Vienu i§ svarbiausiy socializacijos veiksniy priimta laikyti mokykla, ta-
¢iau to meto mokyklose galéjo mokytis mazai vaiky. Kaip rodo M. Karciaus-
kienés tyrimai, lankiusiy prading mokykla vaiky skai¢ius Kauno ir Vilniaus
gubernijose augo létai (M. Karciauskiene, 1989, p. 29-30). Kadangi mokykla
deramai neatliko socializacijos vaidmens, jj atliko §eima. Seimoje, kaip svar-
biausioje socializacijos institucijoje, buvo sukoncentruotas didelis ugdomasis

potencialas, kuris nagrinéjamas darbe.

Seima, kaip pirminé Zmoniy grupé, dar¢ jtaka biosocialinei vaiko raidai.
Vaiko ir ji veikusiy aplinkos salygy saveika galima pavaizduoti kaip taisyklin-

ga trikampj (3 pav.).
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XIX a. lietuviy Seima tebegyvavo kaip svarbiausia ugdymo institucija, ku-
rios santykiy hierarchijos vir§tin¢je buvo tévas, kaip namy galva ir autoritetas.
Zmona ripinosi vyro ir vaiky fizine bei emocine gerove ir tai buvo svarbiau-
sias jos pasitenkinimo Saltinis. Kiekvienos naujos kartos socializacijg lémé ne
viena kuri nors jos funkcija, o Seimos gyvenimo tiksly nulemtos jvairios akty-
vumo formos ir priedermes: buitis — ,pragyvenimas (auginti derliy, gyvulius,
ripintis vaiky, $eimos nariy maistu, apranga, buistu), tikéjimas (laikytis deka-
logo, skiepyti religijos normas, $vesti religines Sventes), kultiira (laikytis tradi-
cijy, paprociy, dalyvauti apeigose, ceremonijose), socialinis aktyvumas (ben-
drauti su Seimos nariais, su kaimynais, dalyvauti parapijos, kaimo bendruo-
mengs veikloje). Tarp ugdymo proceso ir Seimos gyvenimo nebuvo grieztos
ribos. Seimos gyvenime svarbiausia buvo ikiné veikla ir jos rezultatai, nes
Seima pirmiausia buvo gamybos ir vartojimo institucija. Vaikas Seimoje pa-
megdziodavo tévy, vyresniy Seimos nariy elgesi, sekée juy pavyzdziu, mokesi
atlikti socialinius vaidmenis pagal lytj, peréme tradicinés visuomenés elgesio
normas.

Vaiko raidai socializacijoje itakg dare jo prigimtis. Liaudies akimis, vaiko
igimti pradai buvo socializacijos kontekstas, kuriame juos nuolat veike aplin-
ka ir ugdymas. Tautosakos, etnografijos Saltiniai rodo, kad lietuviy liaudies
pedagogikoje susiformavo diferencijuotas poziiiris j vaiko raidos veiksnius —
prigimtj, aplinka ir ugdyma — socializacijoje. Tévai, remdamiesi lietuviy liau-
dies pedagogikos suformuota paziiira i vaiko prigimties tobulinima ir ugdy-
mo galimybes, gal€jo veiksmingiau jj aukléti ir padéti pasiekti geresniy socia-
lizacijos rezultaty. Ypac didelé reikSmé teikta ugdymui, kurio paskirtis — ko-
reguoti aplinkos poveikius reikiama linkme.

Vaiko socializacija, jos rezultatus lemé ne tik Seimos salygos, bet ir tai,
kaip vaikas jsitrauke j kaimo, vaiky, religinés bendruomeniy gyvenima. Kai-
mo bendruomené, kaip vieningy Zmoniy kolektyvas, veike vaika tiesiogiai ir
netiesiogiai: per ja vaikas jsitrauke | paprocius ir tradicijas, mokeési kontro-
liuoti save, orientavosi i bendruomenés nariy pavyzdingo elgesio modelj. Re-
liginé bendruomené riipinosi dvasiniu vaiko rengimu, orientavo ji | tikéjima ir
skatino laikytis tikéjimo salygoty dorinio aukléjimo reikalavimy. Vaiko so-
cializacijai nuo mazens jtakos turéjo bendraamziai. Vyresnieji, auklédami ma-
Zesniuosius, ugdesi atsakomybés, pareigos jausmus.

Liaudies iSmintyje atskleisti didelés Seimos pranaSumai: kuo daugiau Sei-
moje vaiky, tuo jvairesné ir intensyvesné jos nariy tarpusavio saveika ir tuo
linksmiau joje gyventi, ¢ia klostési aukléjimui palankds tarpusavio santykiai,
buvo ugdomas pareigos, atsakomybés jausmas. Vaiky bendruomené buvo vie-
ninga: bendry interesy turintys vaikai vienas su kitu nattraliai Zaidé, bendra-
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vo kaip lygus su lygiu, todél nepastebimai vienas i$ kito daug iSmoko. Vaiky
bendruomeneés ugdomoji galia reiskesi jos kolektyvizmu: didelés Seimos vai-
kai ugdési atjautos, vienybes, draugiSkumo jausmus. Vaiky bendruomen¢ bu-
vo tarsi pirminis ugdymo modelis, renges vaikus gyvenimui pagal tradicinius
kolektyvinio bendravimo reikalavimus.

V skyriuje ,,Aukléjimo turinys jaunimo socializacijoje*“ atskleidziama
dorinio aukléjimo reik§me socializacijoje, dorinio idealo, kaip liaudies aukle-
jimo orientyro, vaidmuo, dorinio idealo turinys liaudies pedagogikoje ir jo
sasajos su auklejimo praktika bei religinio, dorinio, darbinio, estetinio aukle-
jimo vienove.

Dorove lietuviy liaudies pedagogikoje formavosi kaip reikalavimy, iSreis-
kusiy zmogaus elgesio normas bei taisykles ir reguliavusiy Zzmoniy santykius,
visuma, t. y. kaip zmoniy elgesio koregavimo sistema. Doroves pagrindas bu-
vo etniné problema: kaip liaudies moralés pozitiriu Zmogus turi elgtis jvairio-
se gyvenimo situacijose. Sia problema liaudies pedagogika sprendé ugdydama
vaiky ir jaunimo dorove, formuodama jy pazitiras j gérj ir blogj.

Dorinis vaiko aukléjimas atliko svarby vaidmeni jo socializacijoje, nes:

* dorinis vaiko aukléjimas istorijos raidoje garantavo, kad jo socializaci-
ja vyks laikantis liaudies elgesio normy, vertybiy, idealy; dora, kaip
dvasinio Zmogaus gyvenimo pagrindas, iSreiSkeé svarbiausias jo verty-
bes, moke ji skirti gérj nuo blogio;

* vaikas jsisamonino reikalavimus ir normas, kurios turéjo nerasyto jsta-
tymo galia ir reguliavo Zmoniy tarpusavio santykius jvairiose gyveni-
mo srityse (buityje, veikloje, Seimoje);

¢ vaikas mokesi laikytis elgesio taisykliy Zzaisdamas, su kitais vaikais
pasiskirstydamas darbo uzduotis, bendraudamas;

* tradicijos ir paprociai orientavo vaika | dora, kaip | gyvenimo pagrinda,
moke ji pagarbos Zmogui, iSreiSke paZitiras, isitikinimus, kurie tvirtéjo
atliekant paprotinius daugkartinius veiksmus;

* vaikas, remdamasis nuolat pasikartojanciomis stereotipinémis situaci-
jomis, galéjo spresti, ka galima ir ko negalima daryti, natiiraliai ugdesi
dorines savybes;

* dorgvaikas suprato ne tik kaip Zmogaus santykj su kitu Zzmogumi ir su
paciu savimi, bet ir kaip santyki su bendruomene, religija, tauta;

* dorinio aukléjimo tikslai ir turinys atsispindéjo idealaus Zzmogaus
vaizdiniuose, ugdymas gristas tobuluma iSreiSkianciomis id€jomis, to-
delidealas buvo ,,ne prasimanymas, bet proto ispétas ir fantazijos at-
kurtas orientyras®.
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Analizuojant ideala, siekiama atsakyti ne j klausima, koks buvo Zzmogus, o
i klausima, koks jis galéty, turéty biiti, kokie asmenybés tobulumo vaizdiniai
formavosi zmogaus samong¢je. Idealas, kaip galutinis zmogaus tikslas, rodo jo
verzimasi i dvasini gerj istorijos raidoje. Ideala, kaip visuomenés pazangos,
7mogaus tobuléjimo veiksni, nagrinéjo S. Salkauskis, A. Maceina, A. Girnius,
A. Vaidvila, J. Sarceviciene, V. Zincenko, G. Kornetovas, paaugliy dorinj ide-
ala, jo struktiira, funkcijas, reikSme asmenybei atskleide S. Dzenuskaite, kartu
su kitomis aukléjimo problemomis aptaré B. Bitinas, L. JovaiSa. Kaip zmo-
gaus tobuléjimo problema atsispind€jo lietuviy mitologijoje ir paprociuose,
atskleidé N. Vélius, A. Vy$niauskaite ir kiti.

Darbe nagrin¢jant dorinj aukléjima iSeities pozicija laikomas dorinis ide-
alas, kaip istorijos raidoje susiformave vaizdiniai apie doriniu pozitiriu tobula
Zmogy apimantys visos tautos vertybes. Idealo dorybés — ne atskiro Zzmogaus,
Zmoniy grupés, o visos lietuviy bendruomenés.

S. Salkauskis ir A. Maceina idealo reik§me, funkcijas siejo su Zmogaus
pasauléziiira, kuri, kaip pasaulio suvokimo esmé ir prasmé, nusako ugdymo
tiksla. Autoriy nuomone, neturédamas pasaulézitiros padiktuoto aiSkaus tiks-
lo, zmogus elgiasi stichiskai ir nesivadovauja vidiniais motyvais. Todél ,,[...]
kokj idealg zmogus renkasi, priklauso nuo to, kaip jis supranta zmogaus pade-
ti visumoje, kaip jis pasaulézitiriSkai apsisprendzia [...], reikia doro Zmogaus
ideala ir konkreciau iSskleisti — pagristi, kokia Zmogiskojo dorumo prasmé*
(A. Maceina, 1946, p. 30.). S. Salkauskis i keturiy asmenybe formuojanciy
veiksniy — prigimties, ugdytojo asmenybeés, ugdomujy gerybiy, ugdymo idealo
—pastaraji laikeé svarbiausiu, nes ,,ugdomasis idealas turi formuojamos reiks-
mes visiems funkcionaliniams ugdymo aspektams, t. y. ir auginimui, ir globo-
jimui, ir lavinimui, ir aukléjimui® (S. Salkauskis, 1991, p. 314).

Lietuviy etnokultiiroje idealizmas buvo biidingas ne vienai kuriai nors
materialinio ar dvasinio gyvenimo sriciai, o visai gyvensenai, nes ,,mes visada
daugiau kalbame apie idealg negu apie tikrove. Todél tam tikras ilgesys, tam
tikras transcendentinis bruoZzas lydi visus misy kultiiros laiméjimus [...]. M-
sy moksle idealistinés sroves ir idealistine pasauléZitira visados yra turéjusios
persvara“ (A. Maceina, 1939, p. 696). Zmogaus siekima fizinio ir dvasinio
tobulumo lietuviy mitologijos Saltiniuose pastebéjo N. Vélius, etnologiniuose
Saltiniuose — A. VySniauskaité, kuriy poziiiris j idealg atskleidziamas darbe.

Lietuviy liaudies pedagogikoje doriniu idealu buvo laikomas auks¢iausiy
doriniy savybiy turintis konkretus Zzmogus, besiverziantis | dvasinj tobulumag
ir grozj. Dorinis idealas apima tris Zmogaus tobuléjimo kryptis: krikscioniskq-
Ji Zmogiskumg, grindziama artimo meile, vaizdiniy sistemq apie tobulq socia-
liniy vaidmeny atlikimg ir asmenybés savybiy plétrg. Sios kryptys daro itaka
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viena kitai, viena kita papildo, praplecia.

Krikscioniskaji ideala atitiko toks zmogus, kuris savo elgesj grinde deka-
logu, meile artimui, savo dvasia buvo susijes su aukstesniaja realybe, bet savo
darbais ir elgesiu buvo zemiskas, séjantis gerio seklg Zeméje.

Zmogaus gerumas —tai viena is svarbiausiy tobulo zmogaus savybiy. Liau-
dies vaizdiniuose gerumas buvo siejamas su démesingumu, jautrumu, palan-
kumu kitam Zmogui, gerais ketinimais. Geras Zmogus — tas, kuris yra geros
Sirdies, geras ne tik sau, bet ir kitiems — pilnas dvasinio dosnumo, biciulisSky
jausmy, atjautos Seimos nariams, kaimynams, silpnesniesiems, kuklus sau.
Geras zmogus yra tas, kuris sveciui paduoda viska, kg geriausio turi, o iStikus
nelaimei pirmasis skuba padéti. Lietuviai geruma visada laiké auksciausia
zmogaus dorybe, tai atsispindi priezodziuose, pasakose, dainose. Pasak B. Sruo-
g0s, ,,gerumas, geris lietuvio samonéje turi ne tik praktiskos, net ne moralinés,
veikiau metafizinés prasmes [...]. Gerumas sudaro miisy tautosakos idealizmo
pagrinda® (B. Sruoga, 1929, p. 37).

Geéris, kaip svarbiausia vertybe, atsispindi visoje zodingje kiiryboje, ypac
pasakose. Gerumas akivaizdus tose stebuklinése pasakose, kuriose jaunuolis
(brolis ar broliai) pats arba kity ver¢iamas palieka namus, iSeina laimés ieSko-
tiir kelyje sutinka jvairiy biitybiy. Jaunuolis troksta jrodyti, kad jis jau visiskai
subrendgs, siekia tikslo ir geba iSspresti iSkilusias problemas. Dorinis Zmo-
gaus tobulumas atsiskleidzia nejprastomis salygomis, kai jis turi pasikliauti
savimi. ISbandymuy baigti daZnai lemia kilnis ar egoistiski herojaus poelgiai.
Geério ir blogio priesybé, pateikiama kontrasto principu, — tarsi testas, kuri
bitina atlikti. Herojus kelyje daznai sutinka biitybes, kurios ko nors praso.
Gériui atstovaujantys personazai teigiamai reaguoja j nuskriaustojo prasyma:
ubago — duoti duonos trupinéli (AT 563, AT 300, 315, AT 300), tikininko —
iSsaugoti derliy, naslaités — atlikti sunkiai jveikiamus darbus (LPK 3691, 3693,
3695), per saugoma tiltg pernesti seneli (AT 665).

Gerumu apdovanoti daznai btina tie pasaky personaZzai, kurie patys patyre
kity skriauda, paZzeminima, — i§varyti i§ namy broliai, neturtingi Zmonés, nu-
skriausti vaikai, ypac¢ na$laiciai. Pasaky veikéjuy dorinj iSsiaukléjima rodo juy
pagarba kitam Zmogui, kito Zmogaus poreikiy, troSkimy supratimas, pakan-
tumas, gebéjimas iSklausyti.

Daugelyje pasaky aiSkiai i$sakoma mintis, kad zmonés turi biiti geri vienas
kitam, uzjausti vienas kita, vienas kitam padéti, nes ZzmoniSkumas neimano-
mas be gerumo. Kas kito neuzjaucia, linki kitam blogo, ta jis pats patiria. Kito
Zmogaus atjauta atskleista pasakose, kuriose atsispindi $eimos ir sutuoktiniy,
tévy ir vaiky, broliy ir sesery, seneliy ir antiky santykiai. Zmogaus tobulumo
idéja ypac atsiskleidzia pamotes ir podukros santykiuose. Pamoté yra tikra
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skriaudéja. Jinenori ir negali elgtis su ne savo vaikais taip, kaip elgtuysi tikroji
motina. Kai pamoté perzengia namy slenkstj, tai tikrasis tévas pavirsta j pate-
vi: jis ima tenkinti ne tiek savo, kiek pamotes interesus ir uzgaidas. Dukté
pasakose ,,Milduté”, ,,Meskos trobelé” (A-Th 480) liko naslaite, mirus moti-
nai arba abiem tévams. Kitose pasakose nasle ragana susiranda naslj, kurio
dukters nekencia (AT 511). Pamotés atéjimas i Seima i§ esmes keicia visa
Seimos aplinka, pavojuje atsiduria meile ir santaika gristos Seimos dorybés.
Pamotes neapykanta podukrai, jos agresyvumas pasakose reiskiasi trimis for-
momis: ji skiria podukrai nejveikiamus darbus, ja izoliuoja ir siekia nuzudyti.
A. Seselskyte, placiai nagrinéjusi stebuklines pasakas, taikliai pasteb¢jo, jog
jau paciose sgvokose laumeé, ragana, pamoté, piktoji moteris glidi moraliné
prasmeé (A. Seselskyte, 1985, p. 49)

Teisingumas ir sqziningumas — gero zmogaus savybes. Lietuviy liaudies
poZiiiriu, geras yra tas zmogus, kuris teisingas ir saziningas. Teisingas Zzmogus
elgiasi pagal elgesio normas, reikalavimus, tesi duota Zodi, objektyviai vertina
kita Zmogy, jo pastangas, darbo rezultatus. Nustatyta, kad teisingumas, kaip
auksciausia elgesio norma, kaimo Zzmogui buvo labai reik§mingas (,,Lietuvis
uz teisybe ir mirti nebijo®, ,, Tiesa kaip saulé amzina“, ,,Be tiesos nér nei §vie-
sos“ (3551), ,,Su teisybe kur eisi, niekur neziisi“ (3564), ,,Su teisybe kiaurai
svieta eisi, 0o melagyste — nei ligi varty“ (3571), ,,Melagiui platus kelias nueiti,
bet siauras sugrizti“ (3576), ,,Melagiui ir tiesa sakant niekas nebeklauso*
(3578). Mokymas skirti tiesa nuo melo, vadovautis teisingumu buvo svarbus
jaunosios kartos socializacijos tikslas. Gyventi teisingai — vadinasi, mokeéti
suderinti savo ir kity Zmoniy veiksmus, sekti Dievo pamokymais, sakyti tiesa,
gyventi savo darbu.

Gyvenimo tikslus pasiekia tie pasaky veikéjai, kurie yra teisingi, saZiningi,
jautris, gailestingi, gerbia kitus. Teisingumo ideala jkiinijanciy personazy yra
jvairiose pasakose — gyvulinése, buitinése, stebuklinése. Gyviinai, kaip ir Zmo-
nés, biina geri ir blogi. Pasakotojas pastebi teigiamus ty gyviiny bruozus, kurie
yra artimi jo pasauléjautai. Siai gyviiny grupei priskirtini: zuikutis, skruzdéle,
katinas, eZys, i§ dalies lap€, meSka. Kiekvienas gyviinas jkiinija tam tikra bruo-
73: zuikutis — geruma ir bailuma, lapé — gudruma ir apsukruma, vilkas —
kvailuma ir pléSruma, katinas — iStikimybe. Gyviiny santykiai pasakose grin-
dziami teisingumo principu. Daug idealo bruozy ikiinija zuikutis. Jo silpnu-
mas, bailumas laikomas dorybe: jis, kitaip nei vilkas, neskriaudzia kity, pade-
dakitiems, yra teisingas, draugiskas, paslaugus (AT 570).

Vaikams sekamose pasakose simpatizuojama geranoriSkiems, saZinin-
giems, geros Sirdies, darbStiems personazams — skruzdélytei, bitutei. Bités
lietuvio pasauléjautoje visada buvo Sventumo, vienybés, darbStumo, doros sim-
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bolis. Lietuviy liaudies etikoje bitei rodoma didelé pagarba, nes jiyra $venta,
kuria zmogaus gerove: medus teikia zmogui jégy ir sveikatos, i$ vasko zmogus
gamina zvakes, kurias uzdega svarbiausiais gyvenimo momentais — per kriks-
tynas, laidotuves (jis tikéjo, kad Zvakes liepsna lemia merginos ateiti). Bité
iktinija Siuos bruozus:

* darbStuma, nes ji dirba nuo ankstyvo ryto ligi vélyvo vakaro;

* sgzininguma, nes darbo rezultaty siekia saZiningai, savo pastangomis,
valia;

* vieninguma, nes biiy Seima elgesiu, gyvenimo biidu panasi | Zmoniy Sei-
ma, kurios nariai vieningai siekia tikslo, vienas kitam padeda. Seimos
vienybéje slypi dvasiné jéga ir didelés Zmogaus galimybes. Tai atsispindi
priezodziuose: ,,Sutarimas kalnus varto* (2962), ,,Be vienybés nér galy-
bés“ (2955), ,,Keturios akys daugiau mato neiviena“ (2966), ,,Kur du stos,
visados daugiau padarys® (2969), ,,Ir bituté savo namelius gina“ (2422).

Mandagumas ir Zmogaus verté. Lietuviy liaudies etikete Simtmeciais for-

mavosi kito Zzmogaus vertybine orientacija, kaip jo tobulumo forma. Liaudis
mang, kad Zmogaus verté gliidi jo prigimtyje. Pozitiris i Zzmogy, kaip i Dievo
kiirinj su jgimta verte, suponavo dorinj isipareigojima su kitu asmeniu elgtis
pagal tam tikrus principus ir taisykles. Pagarba zmogui iSsirutuliojo i8 tikéji-
mo, kad kiekvienas Zmogus doriniu poZitiriu vertingas, nes yra Zzmoniskas,
ieSko gério ir gyvenimo prasmeés, suvokdamas jy tarpusavio priklausomybe,
kaupia nejkainojama patyrima, kurj perduoda jaunajai kartai. Lietuviy liau-
dies etiketo bruozai, iktinyti jos patyrime ir uzfiksuoti priezodZiuose, veike
zmogy labiau nei juridinés institucijos. Pagarba — tai kito Zmogaus prilygini-
mas sau (,,Elkis su kitu taip, kaip norétum, kad ir su tavim taip elgtysi®), savo
ir kity teisiy, elgesio vienodas vertinimas. Taigi dorinis Zmogaus rySys su pa-
sauliu buvo grindZiamas tikéjimu. Mandagumas, kaip to tikéjimo Serdis, rode
humanistinj Zmogaus pozitirj i kita Zmogy ir aplinka. Lietuviy liaudies aki-
mis, Zmogaus tobulumas neatsiejamas nuo jo taktiSkumo, atidumo, pakantu-
mo kitokio patyrimo, pazitiry, amziaus, lyties, socialinio sluoksnio Zmogui.

Daugelyje pasaky mintis apie dorinj Zmogaus tobuluma skatino vaikus

ugdytis liaudies ideala atitinkancias dorybes. Kaip pabrézé S. Salkauskis, ide-
alas yra ne savitikslis, jis turi jgyti gyvenimiSka paskirtj, tampa reikSmingas,
kai jo siekiama, kitaip idealai negyvi, ,,[...] tusti garsai be realaus turinio. Ide-
aly pripazinimas turi biiti organiSkai susijes su jy branginimu, su atsidéjimu,
su jy realizavimu [...]“ (S. Salkauskis, 1996, p. 359).

Dorinis idealas liaudies pedagogikoje turéjo didele jtaka jaunimo socia-

lizacijai. Darbe ji nagrinéjama dorinj aukléjima siejant su religiniu ir darbiniu
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auklejimu. Liaudies pedagogas, kurdamas dorinj ideala, sieké numatyti, ko-
kiam doriniam gyvenimui, kokiems socialiniams vaidmenims ir kaip turi biiti
rengiamas vaikas, t. y. kokia turi biti jo socializacija. Ta idealg jis tikrino
amziy biivyje per patyrima, kurio pagrindas buvo darbas ir dora. Tai, kad
liaudies pedagogas sukiire principy ir taisykliy sistema, konkreciose aukléji-
mo praktikos situacijose doriniam idealui atskleisti panaudojo priezodzius,
patarles, vaizdingus posakius, pasaky personazy pavyzdzius, darba, papro-
¢ius, buvo svarbus socializacijos veiksnys, kurio analizé padeda atkurti idea-
liy tiksly ir ugdymo praktikos vienove.

Religinis ir dorinis aukléjimas buvo glaudziai susij¢. Religinio ir dorinio
aukléjimo santykis — visumos ir dalies santykis, nes Dievo meil¢, kaip univer-
salus bruozas, apima ir meile bei pagarba kiekvienam zmogui. Vaiko atsako-
mybe uz savo elgesi buvo ugdoma remiantis Kristaus mokymu, privalomais
dorinio gyvenimo principais. Vadovaujantis $iais principais, buvo parenka-
mos atitinkamos dorinio aukl¢jimo priemongs, kurios atspindéjo Kristaus
mokymu pagristas dorines id¢jas, pamokymus, kaip svarby religinio ir dori-
nio aukléjimo Saltinj.

Religija reiSkiamas Zmogaus ir pasaulio santykis, kuris per dora normo-
mis, taisyklémis, reikalavimais jkiinijamas elgesyje. Doriniam aukléjimui di-
dele itaka dare krikSc¢ioniSkosios tradicijos, kurios ji iprasmino, suteike jam
krypti. Ugdant vaikus visada buvo siekiama, kad ju elgesys atitikty religijos
reikalavimus, nes, anot S. Ylos, ,,religija duoda paziiiroms ir elgsenai savaja
motyvacija — savaji pagrindima, tiksla ir prasme® (S. Yla, 1978, p. 20-21).
Vaikai buvo mokomi laikytis dekalogo, harmoningai sugyventi su kitais zmo-
némis, gamta, su Dievo sukurta tvarka, siekti nemirtingumo.

Tévai jau nuo ankstyvos vaikystés | vaiko samone diegeé suvokima, kad
Dievas universalus —jis gali matyti, jausti slap¢iausias Zmogaus mintis ir keti-
nimus. Lietuviy liaudies ugdymo tradicijoje vaiko neatvirumas, vengimas sa-
kyti tiesa, jos slépimas nuo Dievo ir tévy laikoma blogybémis, o atviri santy-
kiai rodo saZinés tyruma, elgesio ir normos atitikima. Tas, kas sako tiesa,
elgiasi pagal normas, neturi ko slépti. Liaudies normas atitinkancio elgesio
vaikas buvo mokomas akcentuojant asociatyvius jo ir Dievo santykius, prime-
nant tiesos ir atvirumo principo nesilaikymo pasekmes: ,,Dievas viska mato,
girdi ir gali — kai tu negerai elgiesi, mato Dievulis ir labai supyksta®, ,, Tu
nedaryk taip, nes Dievulis viska mato ir stipriai nubaus®, ,,Reikia graziai elg-
tis, kad gerasis Dievulis nenusigrezty nuo taves, nenubausty, kaimo Zmonés
nesnekéty” (VPU PKRF-4). Sivaikui skiepyta pazitira j Dieva grista tikéji-
mu, kad tik tévai geriausiai Zino, ko reikia vaikui ir kokias savybes jis turi
i8siugdyti kiekviename amziaus tarpsnyje.
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Dorinis aukléjimas buvo glaudziai susijes su savitvardos mokymu. Savit-
varda — tai geb¢jimas atsispirti jvairioms ,,pagundoms”, atsisakyti laikiny tros-
kimy, jnoriy dél kilnesnio, prasmingesnio tikslo. Vaiko savitvardai ugdyti
buvo taikomi ivairiis poveikio metodai: ironija, pasaipa, ggsdinimas ar net
bausmeés. Apibendrindami tai, kas pasakyta apie aukl¢jimo praktika tradici-
neje Seimoje, galime teigti, kad dorinis ir religinis vaiky aukléjimas vienas kitg
papilde, deél to buvo didesnés ir jy galimybés. Dorinio vaiky aukléjimo prakti-
ka grindziant tikéjimu, juose buvo skiepijamas vidinis balsas — sazin¢, kuri
reguliavo poelgius ir santykius su kitais Zzmonémis, skatino prieSintis blogiui,
tam tikrose situacijose ieSkoti iSeities i§ padéties ir teisingai elgtis. Dorinis ir
religinis aukléjimas buvo viena visuma, jkiinijusi vaikuose tiesos ir gério mei-
le.

Dorinis aukléjimas, kaip socializacijos pagrindas, apéme jvairius Zzmogaus
ugdymo aspektus ir buvo glaudziai susijes su jvairiomis aukléjimo kryptimis,
taip pat ir su darbiniu auklé¢jimu. Dorinio ir darbinio aukléjimo rySiai dau-
giausiai nagrinéti teoriniu lygiu.

Aukléjimo teorijos atstovai (B. Bitinas, L. JovaiSa, V. Aramaviciiité) paste-
bejo, kad stiprinant auklejimo sistemos rysius, t. y. siejant aukléjimo elemen-
tus i viena visuma, atsiranda daug aukléjimo gerinimo galimybiy. Aukléjimo
sistema yra daugelio aukléjimo veiksniy sgveikos rezultatas, todél, pasak V. Ara-
maviciites, ,,aukléjimo sekmé labiausiai priklauso nuo to, kiek atskiri povei-
kiai tarpusavyje derinasi, vienas kita papildo, sustiprina“ (V. Aramavicitite,
1985, p. 99-101).

Dorinio ir darbinio aukléjimo saveika jy uzdaviniy, turinio, priklausomy-
bés rySiy ivairiais amziaus tarpsniais poZziiiriu nagrin€jo A. Grabauskiene,
V. Mikénas. A. Grabauskiené nustaté, kad dorinio aukléjimo, kaip pagarbos
zmogui, kolektyvizmo, meilés gamtai ugdymo, uzdaviniai priklausomybés
rySiais susije su darbinio aukléjimo uZdaviniais — darbo uzduotimis, jpareigo-
jimais, kolektyviniu darbu (A. Grabauskiené, 1986, p. 111).

Darbinio aukléjimo svarbiausias uzdavinys visada buvo darb§tumo ugdy-
mas. Doriné darbo paskirtis atskleista tautosakoje ir atsispindi istoriniuose
Saltiniuose. [vairiy autoriy (O. Kolbergo, K. Donelaicio, S. Daukanto) darby
analizé rodo, kad doriniy savybiy dirbant iSugdymas buvo svarbi socializaci-
jos salyga, nes, anot S. Daukanto ,,[...] ta mergaité pirmoji iSvysdavo i tévo
kiema jauniki jjojant, kuri buvo vadinama didesne verpéja bei audéja“ (S. Dau-
kantas, 1893, p. 56).

Dorinio ir darbinio aukléjimo vienove reiSkési ne tik darbe, bet ir apeigo-
se, paprociuose, tradicijose. Paprociai ir ritualai, atitinkantys tradicija, buvo
elgesio etalonai, standartai. Sia prasme paprocius galime laikyti etnopedago-

32



gikos metodu, kurj taikant siekta socialinio, dorinio, darbinio, estetinio ugdy-
mo tiksly. Pasak J. Kudirkos, paprociai - tai ,,[...] daugelio karty formuota
estetiniy, doriniy normy itvirtinimo sistema“ (J. Kudirka, 1989, p. 16). Zmo-
niy gyvenimo biido nulemtos ugdymo taisyklés ir doriniai principai vaikams
buvo skiepijami per darbo, Seimos, kalendorinius paprocius, minint reiks-
mingiausius Zmogaus gyvenimo jvykius — gimima (krikStynas), Seimos sukii-
rima (vestuves), mirtj (laidotuves), Svenciant Sventes. Paprotyje buvo jpras-
mintos tradicinés vertybés, kaip ankstesniy karty sukurtas geris. Svarbiausias
lietuviy liaudies pedagogikos uzdavinys buvo kurti doriniy vaiko vertybiy
sistema kaip integralia etninés kulttiros tradicija.

Liaudies ugdymo praktikoje kartu su vaiko doriniu, religiniu, darbiniu
rengimu démesys buvo skiriamas ir estetiniam aukléjimui. Svarbi socializaci-
jos salyga buvo estetinis vaiko ir darbo santykis. Liaudies akimis, grozis darbe
— tai ne antraeilis, Salutinis reikalavimas, nes tik graziai atliktas darbas yra
estetiniu-doriniu poziiiriu vertingas. Grozis darbe reikalauja pastangy, nes:
,,Blogas darbas Suoliais lekia, geras darbas pamazu slenka“ (5026), ,,Skubiis
darbai — vieni vargai“ (Lp. ir pr., 2086), ,,Gera audéja ir tvoroje iSaudzia“
(4995), ,,Gera amatininka i$ ranky pazinsi® (5002).

Estetinio ir darbinio aukléjimo rysiai buvo glaudiis jvairioje veikloje. Tyri-
mo duomenys rodo, kad buvo vertinama ne tik tai, kq tu darai, o kaip darai,
elgiesi, mgstai. Pratinant vaikus prie darbo, buvo reikalaujama darbo rezulta-
tus estetiSkai apipavidalinti, viska daryti graZiai: plonai verpti, Svariai grebti,
rugius j gubas statyti tiesiomis linijomis, vagas arti tiesias kaip Stvius. Esteti-
nio ir darbinio aukléjimo vienovés principo buvo laikomasi mokant jvairiy
darby, saugant gyviinija ir augalija. Vaikai estetiSkai lavinosi piemenaudami,
kai laisvalaikiu gaminosi muzikos instrumentus, grojo, dainavo, Zaide.

Estetinio, religinio, dorinio aukléjimo rySiai atsispindéjo Zmoniy santy-
kiuose, poelgiuose. Zmoniy santykius reglamentavo elgesio normos, pagis-
tos tikéjimu | Dieva. Nuo maZens vaiko sgmonéje buvo kuriami Dievo ir Nuo-
démeés vaizdiniai, emociniai dékingumo, baimés iSgyvenimai. Visa, kas susije
su tikéjimu, turéjo grozio prasme (,,Grazu kaip baznycioj“ — Kr., 12556).
Kaip rodo tautosakos $altiniai, liaudies pedagogika kreipé vaika j religinius
iSgyvenimus, | Zmogaus vidinj grozi, ikiinyta elgesyje. Dora laikyta svarbiu
grozio kriterijumi, nes ,,grazumas be doros, lyg gélé be kvapo* (Kr., 12556),
»grazus i§ veidelio, bet netokis i§ darbeliy“ (Kr., 12584), ,,grazus papuosimas
kiino be grazios sielos — tai tusc¢ias muilo burbulas® (Kr., 12629).

Estetiskai vertinta visa Zzmogaus elgesio raiSka: kalba, judesiai, eisena, ges-
tai, mimika, manieros sutikus Zmoguy, prie stalo, baznycioje. Estetinis vertini-
mas moke vaika suderinti savo vidine kultiira su iSorés elgesiu. Estetinio ir kity
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aukléjimo rusiy (dorinio, religinio, darbinio) saveikoje svarbi vieta teko tauto-
sakai, kuri lydéjo vaika nuo mazens. Tautosaka, kaip meniné kiiryba, formavo
savita estetinj jaunimo santykij su iSores pasauliu. Kaip nurodo V. Matonis, ,,me-
ninio ugdymo bendrasis tikslas — tobulinti Zzmoniy gyvenima, turtinant jy emo-
cing patirtj meno kiiriniy savybémis“ (V. Matonis, 2000, p. 10). Kadikio esteti-
niy jausmy zadintoja buvo lopsing, jasmeninusi vaiko vaizduotéje iSorés pasau-
1, dziugia nuotaika, optimizma, melodijos ritmo ir judesio vienove.

Pasaka vaiko estetinius iSgyvenimus kélé tikroves hiperbolizavimu, siuze-
to vaizdingumu, veikéjy tarpusavio kova ir jy iSradingumu, greita jvykiy kaita,
taip pat gamtos sudvasinimu. Pasakose sustebuklinta gamta — laukai, upés,
ezerai, miskai —vaikui buvo emociskai patraukliis, paslaptingi, kel estetinius
iSgyvenimus. Darbe analizuojamas pasaky veikejy doriniy savybiy jkiinijimas
estetinémis priemoneémis.

Dorinio ir estetinio aukléjimo bei pasaulézitiros sinkretizma, iSreiksta pa-
sakose, savitai papildé daina. Vaiko socializacija veiké dainavimo tradicijos,
paprociai. Daina buvo neatskiriama gyvenimo dalis, dainuota palinkus prie
darbo, per $ventes, apeigas, pavieniui, choru.

Apibendrinant galima teigti, kad estetinis aukléjimas buvo svarbus ugdy-
mo aspektas socializacijoje, ugde jaunimo dvasinj pasaulj, kaip neskaidoma,
vientisg darinj. Vaiko socialing branda estetinio, dorinio, religinio, darbinio
aukléjimo elementai veiké ne izoliuotai, o kaip visumos sudedamosios dalys,
kiekviena savitai atlikdama savo funkcija.

VI skyriuje ,,Jaunimo socialiniu vertybiuy ugdymo principai, metodai ir
priemonés“ nagrinéjama liaudies pedagogikos principai, kaip bendriausios
iSeities pozicijos ugdant Zmogy, aukléjimo turinio, metody, priemoniy reika-
lavimai, Zaidimy, darbo reik§me vaiko socializacijai, pratinimo dirbti budai
ir priemones.

Istorijos raidoje vientiso gyvenimo kontekste pagal jvairiy epochy reika-
lavimus formavosi normatyviniai tradicinio ugdymo pagrindai — principai:
zmoniskumo, ugdymo natiiralumo ir gamtiSkumo, gyvenimiskumo, veiklos,
perimamumo — tradiciSkumo, tautiSkumo, istorizmo. Darbe analizuojama
Siy principy turinys ir jy iSliekamoji verte.

Vaiko socializacija XIX a. antrojoje puseje — XX a. pradZioje buvo natiira-
lus jo jtraukimas j Seimos gyvenima. Vaiko aktyvumo poreikius labiausiai
tenkino zaidimai ir darbas, kurie ir buvo jo socializacijos pagrindas. Zaidimai
atliko lavinamaja, pramoging, rekreacine funkcijas. Bendravimas Zaidimy for-
ma padéjo vaikui greiciau integruotis j Seima, rengtis atlikti socialinius vaid-
menis, suvokti darbo paskirtj. Lietuviy liaudies pedagogika visada reikSminga
laiké Zaidimo ir darbo integracija.
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Medziagy ir priemoniy zaidimams teike natiirali Seimos aplinka, kuria
vaikas suvoke taip, kaip jsivaizdavo. Vaikas per zaidimy simbolika tapatino
save su pauksciais, gyviinais, jvairiy profesijy zmoneémis. Liaudies pedagogi-
kos démesij zaidimams rodo jy jvairové. Pagal Zaisly naudojima santykinai
iskiriamos Sios zaidimy rasys: 1) zaidimai su l¢lémis, 2) zaidimai su trans-
porto priemonémis, 3) Zaidimai su garsais, 4) judrieji Zaidimai, 5) vaidybiniai
Zaidimai.

Vaikai zaisdami susipazino su jvairiais daiktais, jy savybémis — svoriu,
forma, spalva, dydziu, suvoke funkcine daikty paskirti: zaislas skirtas zaisti,
vezimas — vaziuoti, $aukstas — valgyti. ZaidZiant susiformave démesingumo,
saziningumo, kantrumo, iStvermingumo ir kity savybiy pradai véliau praverte
dirbant. Zaidimai, kaip ir kitos liaudies pedagogikos priemonés (tautosaka,
paprodiai, tradicijos), buvo pradiné socialinio rengimo pakopa. Jie atliko jvai-
rias ugdymo funkcijas: nuo elementaraus savo kiino pazinimo ligi elgesio
iprociy ugdymo, rengimo atlikti jvairius socialinius vaidmenis. Aukstesné
vaiko socializacijos pakopa susijusi su darbu, kaip svarbiausia jo aktyvumo
raiska.

Darbas lietuviy liaudies pedagogikoje buvo laikomas pagrindiniu vaiko
socialinio subrendimo kriterijumi: pagal amziy atitinkantj darba buvo spren-
dziama apie jo socializacijos lygi. Pagal darbo jtaka socializacijai santykinai
iSskiriami trys jos periodai:

1. Amziaus periodas nuo 4 ligi 67 mety dar vadinamas augimo periodu,
nes tada daug démesio skiriama fiziniam vaiko brendimui, jo gimtosios kal-
bos mokymui, elementariy Ziniy apie aplinka, socialinio patyrimo pagrindy
(elementariy darbo jgiidziy, higienos, etiketo, bendravimo pradmeny) igiji-
mui. Istoriniuose Saltiniuose vaikysté daznai vadinama piemenéelio, piemeneé-
lés amZiaus tarpsniu.

2. Amziaus periodas nuo 8 ligi 13—14 mety — aktyvaus Zmogaus jsitrauki-
mo j veikla, sudétingesniy darby atlikimo, piemenavimo, integravimosi j ap-
linka, kooperavimosi su bendraamzZiais ir suaugusiaisiais metas. 8—11 mety
zmogus vadinamas piemeniu, 11-13 mety — geru piemeniu (ES 378-37, 79).
Kupiskio rajone berniukai ligi 10 mety buvo vadinami ,,zékiais“, mergaités —
,mergitkstémis“ (ES 378-99).

3. AmZziaus periodas nuo 15 ligi 18-20 mety — peréjimo i pusbernio ir
pusmerges gyvenimo j suaugusiojo gyvenima laikotarpis. Tokio amZiaus Zmo-
gui biidinga socialiné atsakomybe, savarankiska veikla, socialiné branda. S.
Daukantas, ,,Lietuviy bude® apibidindamas §j amzZiaus perioda, vartojo ter-
mina pusvaikis: ,,Ne vien didieji ir pusvaikiai buvo taip skudris ir veikliis®
(S. Daukantas, 1955, p. 187).
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Nuo 4 iki 6-7 mety vaikai kartu su suaugusiaisiais jau mokesi atlikti pa-
galbinius namy tikio darbus (paduodavo, atnesdavo buities reikmenis, §luo-
davo troba, padédavo Serti gyvulius ir kt.). Vaiko pareiga buvo padéti vyresnie-
siems, ypac seneliams, apsitarnauti. Tévai nepadéjo vaikui nieko, ka galéjo
atlikti jis pats.

Viena i§ Sio amziaus vaiky veiklos rii§iy — piemenavimas — tai socialinés
bitinybés salygotas prisitaikymas prie geografiniy saglygy, bendravimas su gam-
ta, paprociy mokykla. XIX a. antrojoje pus¢je, pradejus sparciau vystytis gyvu-
lininkystei, piemenaudavo ir turtingy, ir neturtingy valstieciy vaikai.
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4 pav. Piemenavimo pradzia

I8 4 pav. matyti, kad daugiausia vaiky piemenauti pradéjo nuo 7-8 mety
(26,1 proc.), todél Siuos metus galima laikyti vaiky piemenavimo pradzia.
Kiekvienas vaikas gané vidutiniSkai apie 4 metus. Kadangi daugiausia vaiky
prade€jo ganyti nuo 7-8 mety ir jie gané vidutiniSkai apie 4 metus, tai galima
teigti, kad vaikai piemenavo biidami 7-13 mety. Vaiky piemenavimas anksty-
voje vaikystéje lémée ankstyva juy socializacija. Apklausos duomenys rodo, kad
neturtingy valstieciy vaikai piemenauti pradéjo anksciau nei turtingy valstie-
¢iy vaikai.

Taigi 4-7 mety vaikai, jsitraukdami  darba, igijo Ziniy, ugdési elementa-
rius darbo igtidzius, kaupe socialinj patyrima, mokeési savitarpio pagalbos,
prisitaikyti aplinkoje, t. y. socializavosi, perimdami liaudies buities — tradici-
nés kulttiros — elementus.

8-13 vaiko gyvenimo metai — tai aukstesnio lygio ir intensyvesnis vaiko
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socializacijos periodas, kai jis nuo savitarnos pagalbiniy darby peré¢jo prie
sudétingesnés veiklos (gyvulininkystés, Zemdirbystés, sodininkystés, bitinin-
kystés). Sio amziaus vaikui buvo keliami didesni reikalavimai. Vaikas, anks-
¢iau globotas vyresniyjy, éme globoti jaunesniuosius, i§ motinos jtakos srities
peréjo i abiejy tévy — motinos ir tévo — jtakos sritj. Berniuko ,,atsiskyrimas®
nuo motinos ir mokymasis mastyti bei veikti kaip tévas buvo jo vaikystés —
globojimo — pabaiga bei grieztesnio jo ugdymo pagal lyti pradzia. Lietuviy
liaudies pedagogikoje 8-13 mety vaiky socializacijai pagal lytj visada buvo
teikiama didele reikSmé. Aukléjimas pagal lyti, kurio uZzuomazgy yra zaidi-
muose, buvo tesiamas mergaites orientuojant j buiti, jos estetinj apipavidalini-
ma, svarbiausiy moterisky darby (verpimo, audimo, namy ruosos, skalbimo,
duonos kepimo mokyma), berniuky - vyriSky darby (arkliy priezitiros, aké-
jimo, arimo, §ieno, javy pjovimo) mokyma. Ugdant vaikus, darbo jrankiai
buvo parenkami pagal lyti. Mergaitéms, o kai kuriose Seimose ir berniukams,
buvo padirbami lengvesni grébleliai su maziau danty, dvirazes ,,zgrebnios™
Sakes, lengvi spragiliukai kiilimui. Kai kuriose etnografinése vietovése mer-
gaitéms buvo padaromos mazos staklytés su papuosimais, piemenéms — ne-
Siojamos staklelés juostoms austi.

Vaiky mokymas atlikti socialinius vaidmenis pagal lyti nebuvo visuotinis,
kai kada dél socialiniy salygy (pavyzdziui, Seimoje augo vienos lyties vaikai)
jie, nesvarbu, kokios lyties biity, dirbo visus darbus. Berniuky socialinis rengi-
mas buvo neatsiejamas nuo piemenavimo, mergaités daZniausiai ganydavo, jei
Seimoje nebuvo berniuky. Vaikai piemenaudami ne tik ganydavo gyvulius, bet
ir zaisdavo, uzsiimdavo jvairia veikla.

60

50 HT

40 _ — — — —

036 178
-

30 1 — —_ — — —
1
20 | . 2&6 4535 48,92 45 50 47,5

31,07 3107 - 107

o Lo s zo W UM ms = =
i 153 1286 12,14
821 964 > 5 821
0 T T T T T T T T T T T T T T T T T
& o G o S e Gl & ] & G > F G & D> &
T T T T T T T T T T
F FLTIEF N FTPFE & HFS P M
SECOEEN AN ¢ F &P O S S
ISP P SO N O T G N e i 43
I N ST PO NC &9 SN
o0 & N &
P S Doy
RO $ QY @
& & 3 &
& & RS
¥ ° W Tévy noru

Savo noru

5 pav. Vaiky veikla piemenaujant
37



I8 5 pav. matyti, kad piemenaudami vaikai privaloma veikla kaitaliojo su
pramogine, dominavo veikla, kuria jie uzsiimdavo savo noru. Taigi vaikai
socializavosi lavindamiesi pagal polinkius (berniukai i§ medzio drozinéjo
ivairius buities reikmenis, muzikos instrumentus, mergaités nére vaseliu, siu-
vo leles, pyné i§ rugiagéliy vainikeélius, kartu zaidé, pramogavo). Minétame
socializacijos etape jie jgijo tokj socialinj patyrima, kuriuo remdamiesi galéjo
pereiti j visiSkos brandos perioda.

15-18 mety Zmogaus socializacija buvo susijusi su visiska jo branda. Siuo
periodu jaunuolis ir mergina baige bresti fiziSkai, pasikeité ju teisés, pareigos,
socialinis vaidmuo, darbo reikalavimai, statusas, i juos imta zitiréti su didesne
pagarba. Tai rodo kreipiniai: 8~13 mety Jonelis, Stasele, Elenyté vis dazniau
»tapdavo® Jonu, Stase, Elena.

Minéto amZiaus mergina ir vaikinas socializavosi atlikdami sudétingiau-
sius darbus: pusmergée aude, kepe duong, riSo javus, pusbernis dirva aré, Siena,
rugius pjove, darbo jrankius prizitiréjo ir gamino, amaty mokeési.

Jaunuolis nuo 17 mety laikytas suaugusiuoju, nes manyta, kad tada jis
atsiskleidzia ir fiziSkai, ir dvasiskai. Fizines ir dvasines galias iSplétoje vaiki-
nas ir mergina buvo vadinami bernu ir merga, o tai pirmiausia reiské socialing
ju branda, gebéjima atlikti svarbiausius darbus. Socialiai subrende, jie prisié-
me atsakomybe ir tapo visaverciais bendruomenés nariais, galéjo lankyti jau-
nimo su€jimus ir elgtis pagal nusistovejusias elgesio normas.

Socializacijos pabaiga jprasmino jvairiis vaiky priémimo j suaugusiyjy
gyvenima paprociai (iniciacijos), kuriuos lietuviy kultiiroje nagrinéjo A. Ma-
ceina, B. Kerbelyté, Z. Saknys.

Vaiko socializacijos rezultatams jtakos turéjo placiai taikyti liaudies peda-
gogikos metodai (pavyzdys, pamokymas, pratinimas, lenktyniavimas, draudi-
mai, skatinimas pagyrimu, tingumo, apsileidimo pajuokimu, bausmémis) ir
priemoneés (dainos, pasakos, mislés, patarlés ir priezodziai). Ugdymo meto-
dai socializacijoje atliko atitinkamas funkcijas: pavyzdys, draudimas skatino
vaika remtis protéviy patyrimu (,,Daryk taip, kaip tavo tévai ir proseneliai
dare®, ,,Visada elkis taip, kad tavo elgesys neprieStarauty artimos aplinkos
tradicijai“, ,,NeissiSok, kur nereikia“), pamokymas, pratinimas moke jj atlikti
racionalius veiksmus (,,Ardami arti, pjaudami pjauti mokomés*), skatinimai
ir bausmes koregavo vaiko elgesi, tautosaka, ypac¢ pasakos, dainos, padéjo ji
itikinti. Remdamiesi minétais lietuviy liaudies pedagogikos metodais ir prie-
moneémis, vaikai kaupé socialinj patyrima, peréme tradicinés visuomeneés nor-
mas ir vertybes.
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ISVADOS

1. Tyrimas grindziamas prielaida, kad visuomen¢ istorijos raidoje galéjo
gyvuoti tik apibendrindama ir i§ kartos j karta perduodama jaunimo ugdymo
patyrima socializacijos procese. Socializacija apibréziama kaip jaunosios kar-
tos jvedimas j tradicine visuomeng, jos suvisuomeninimas, kuris vyko etno-
kultiiroje liaudies pedagogikos priemonémis per vaiko ir daugiau gyvenimo
patirties turin¢iy Zmoniy saveika, veikiant objektyviy ir subjektyviy veiksniy
visumai. Jaunosios kartos socializacijos liaudies pedagogikos priemonémis
galimybes léme jos santykis su tradicine kultiira, kurioje vaikai, kaip ir jy
tévai, buvo orientuojami i ta pacia tikrove, tradicinj gyvenimo biida. Vaiko ir
etninés kulttros santykis, kaip vienas i§ svarbiausiy ji formavusiy veiksniy,
buvo grindziamas tradicija, kuri jungé istoriSkai nulemta patyrima ir sociali-
nes, dorines, estetines elgesio normas. Liaudies pedagogika tradicingje kulta-
roje — fenomenas, o tradicija — svarbiausia jos funkcionavimo salyga. Sociali-
zacijos tikslas lietuviy liaudies pedagogikoje —iSugdyti tobulg zmogy.

2. Tyrimo duomeny analizé patvirtino prielaida, kad jaunimo socializacija
lietuviy liaudies pedagogikos raidoje galima istirti tik remiantis jvairiy
giminisky moksly duomenimis. Sie duomenys rodo, kad lietuviy liaudies pe-
dagogika nu¢jo keletg raidos etapy — nuo pirmykstés bendruomenés zmo-
néms budingo sinkretisko mastymo ir auklejimo, didziulés zmogaus priklau-
somybés nuo aplinkos ir jo glaudaus rysio su gamta, jkiinyto pagoniskoje pa-
saulézitiroje, iki krikscioniSkojo bei galiausiai XIX-XX a. sandiiroje subran-
dinto ugdymo patyrimo, kuris buvo integruojamas i plintantj Svietima.

Lietuviy liaudies pedagogikos iStakos gliidi socialiniuose zmoniy santy-
kiuose. Jaunoji karta elementariy zZiniy, darbo jgiidziy igydavo uzsiimdama
verslais ir stebédama bei pamégdziodama, t. y. kaupdama patyrima. Vaiky
socializacija nuolat veiké socialing, techniné zemés iikio, gyvulininkystes, ka-
rybos, prekybos pazanga. Atsiradus sudétingesniems darbo jrankiams jauna-
jai kartai buvo keliami didesni reikalavimai. Stipréjant Zzmoniy rySiams, per
gimtaja kalba, paprocius, tradicijas formavosi etniné jy samone.

3. Jaunimo socializacijai lietuviy liaudies pedagogikos raidoje jtakos ture-
jo dvi rySkios ideologijos — pagoniskoji ir krikS¢ioniSkoji. Pagoniskoje kultt-
roje jaunimo ugdymas buvo grindziamas gamtos sudvasinimu, jos garbinimo
paprociais. Tikéjimai magiSka ugnies, vandens galia, Zmogui fiziskai ir dvasis-
kai atsinaujinant, pastangos ritualais paveikti antgamtines jégas, Zzmogaus as-
menybés bruozy jkiinijimas medziuose buvo pagoniskosios liaudies pedago-
gikos pagrindai.

Isigaléjusioje kriksc¢ioniskoje pasauléziiiroje buvo formuojama aksiologiniais
kriterijais pagristi ugdymo tikslai, transcendentinés vertybés, kuriy pamatas —
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Dievo meile, kaip svarbiausias orientyras. Ivedus kriks¢ionybe, religinio ir dori-
nio aukléjimo vienoves principas zmogaus socializacijoje tapo svarbiausias.

4. XIX a. antrojoje puséje labai pasikeité visuomeninis gyvenimas — buvo
panaikinta baudziava, isigal€jo kapitalizmas, uzdrausta spauda, mokymas gim-
taja lietuviy kalba. Saltiniy analizé rodo, kad dél antiliaudinés carizmo politi-
kos oficialioji Svietimo sistema negaléjo tenkinti pagrindinio gyventojy sluoks-
nio —valstieciy — poreikiy, todel buvo steigiamos slaptosios mokyklos, kurios
buvo susijusios su neinstitucinio ugdymo jstaiga — Seima:

* Seima iSsaugojo ir tesé per amzius susiformavusias ugdymo tradicijas,

pagristas tautine savimone, etnin¢ kultira tebegyvavo kaip sistema;

* slaptosiose mokyklose buvo mokoma remiantis tradicinio ugdymo $ei-
moje patyrimu;

* sgveikaujant slaptosioms mokykloms ir $eimai formavosi paZangios
ugdymo kryptys, pagristos gimtosios kalbos mokymu, meile istorinei
praeiciai, pagarba gamtai ir vyresniesiems;

¢ lietuviy liaudies pedagogikos priemonés, ypac tautosaka, spausdinta
lietuviskuose elementoriuose ir vadoveliuose, jaunajai kartai kele liau-
dies ugdymo ideala atitinkancius reikalavimus, kaip biiting socializa-
cijos salyga.

Lietuviy liaudies pedagogikos idéjos ir praktika igijo visuomeninj pobtidi,
ugdymo Seimoje patyrima imta traktuoti kaip mokyklinio ugdymo modelj, o
laikymasi liaudies aukléjimo tradicijy — kaip svarby tautinés savimones veiks-
nj.

5. Lietuviy liaudies pedagogika formavosi kaip Zmogaus santykis su liau-
dies kultiira, ji iSsaugojo tai kulttirai biidingas elgesio normas, vertybes, pazZit-
ras, lémusias Zmogaus iSsiaukléjima. Liaudies pedagogikos ypatumai, kaip
vaikui artimos aplinkos panaudojimas ugdymui, tautosakos, gimtosios kalbos
puoseléjimas, orientacija  bendruomeninj gyvenima ir visuomenes autorite-
ta, pagarba zmogui ir aplinkai, tradicijos spartino socializacijos procesa, pa-
déjo suderinti jaunimo galimybes su visuomenés reikalavimais.

6. Jaunimo socializacija vyko svarbiausiose liaudies ugdymo institucijose
—Seimoje, kaimo, vaiky ir religijos bendruomeneése. Tévai, giminés, kaimynai,
pazistami buvo susije glaudziais giminystes ir draugystes rysiais: vaikas socia-
lizavosi jam palankiy santykiy kontekste. Didele jtaka daré kaimo Zmoniy
gyvensena, kurios pagrinda sudare Sie svarbiis liaudies ugdymo veiksniai —
gamta, darbas, Zodis, paprotys, tradicija, pavyzdys.

Veikiami liaudies pedagogikos vaikai brendo Seimos aplinkoje. Liaudies
pedagogikos jtaka jaunimo socializacijai reiSkeési:
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* patirties plétra,

¢ iStikimybe etnokulttrinei tradicijai,

® tevy, artimy zmoniy autoritetu,

* sagmoningu mégdZiojimu,

* savitarpio pagalba,

® pagarba zmogui, ypac dirbanc¢iam,

® paprotinio elgesio normomis.

Tévy pavyzdzio vaidmuo socializacijoje buvo svarbiausias. Tévai atliko
ugdymo pagal amziy ir lytj funkcijas, padéjo vaikui susikurti elgesio model;.

Netikslinga sureik§minti tradicinés lietuviy Seimos teigiama poveikj vai-
ky ugdymui: vaikus veike ne tik teigiami tévy pavyzdziai, bet ir Seimos blogy-
bés, pavyzdziui: autoritariniai santykiai, per daug sunkus fizinis darbas, fizi-
nés bausmes, higienos reikalavimy nepaisymas buityje ir kt. Taciau Sie truku-
mai neuzgoze Seimos ugdomojo potencialo, kurio pagrindas buvo sveika gy-
vensena ir glaudis rySiai su kitais ugdymo veiksniais.

Kaimo bendruomené, kaip socializacijos veiksnys, formavo kolektyvines
tradicijas, vie$aja nuomone, kontrole, vaiky bendruomené moke toleruoti ki-
tus, bendrauti su jais, suprasti jy poreikius, interesus, perimti bendruomeni-
nio gyvenimo jprocius, baznycia skiepijo religines ir dorines vertybes.

7. Vaiko socializacijai jtakos turéjo vaiko prigimtis, aplinka ir ugdymas
(Siy veiksniy jtaka jvairaus amziaus vaikams buvo skirtinga). Liaudies akimis,
ugdymo paskirtis buvo trejopa: i§ kartos | karta perduoti dvasines vertybes,
koreguoti aplinkos salygotus poveikius ir plétoti jgimtus pradus, nes nuo to
priklauso tolesné vaiko raida, jo ugdymo sekmeé. Remiantis lietuviy liaudies
patyrimu galima teigti, kad aplinkoje, taip pat ir ugdyme gliidi neiSsenkamas
Zmogaus tobuléjimo potencialas —jo aktyvumo, darbo, bendravimo galimy-
bés. Tautosakos Saltiniuose atsispindintis Zmogaus poZiiiris i prigimtj bei ug-
dyma —jy pervertinimas arba nepakankamas jvertinimas — rodo, kad ugdymo
Seimoje patyrimas buvo individualus, vaiko raida lemiancios salygos buvo
Jvairiai suprantamos.

8. Socializacijos praktikoje susiformavo lietuvio gyvenimo biida ir charak-
terj atitinkanti aukléjimo sistema. Jg sudare visapusiski aukléjimo tikslai, auk-
léjimo remiantis ankstesniy karty patirtimi tradicijos, sudétingesniy darbo
uzduociy skyrimas ir liaudies pedagogikos priemoniy naudojimas pagal am-
ziy ir lytj, laikymasis gyvenimo, paprociy reikalavimy aukléjant, jvairiy auk-
léjimo metody taikymas, sekimas kaimo Sviesuoliy pavyzdZiu. Dorinio, reli-
ginio, darbinio, estetinio aukléjimo vienove, kaip aukléjimo sistemos dalis,
daré didele itaka vaiko socializacijai. Vaikystéje ir jaunystéje per socializacija
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suformuotas gyvenimo biidas, orientacija i tradicija kaip dvasine vertybe, ben-
druomeniskumas, konservatyvizmas dare poveikj tolesnei zmogaus raidai ir
isitvirtino lietuvio charakteryje kaip tautiniai bruozai.

9. Tradicin¢je lietuviy Seimoje vyravo dorinis, religinis, darbinis, estetinis
vaiky aukléjimas, atitinkantis liaudies pedagogikos ideala. Kiekvienas auklé-
jimo aspektas savitai veiké jaunimo socializacija: dorinis, religinis aukléjimas
jaunima orientavo j tradicinj elgesio modeli, darbinis aukl¢jimas — | darba
kaip didziausig vertybe, estetinis aukléjimas — j grozio supratimg ir jo kiirimg.
Aukléjimo risys buvo ne izoliuotos, o sudaré visuma, kurioje jos savitai atliko
savo funkcijas, viena kita papild¢ ir prapléte.

10. Liaudies pedagogika sudaré jaunimo socializacijos salygas —suforma-
vo ugdymo principus (Zzmoniskumo, natiiralumo ir ry$iy su gamta, gyvenimu,
atsizvelgimo j vaiko amziy ir lytj, tradicijy tgstinumo, taip pat empirizmo,
ugdymo istorizmo), aukl¢jimo, jo turinio ir metody reikalavimus, nuo kiidi-
kystes formavo tradicijg atitinkancia mastysena, jausena, elgesj. Vaikai, vei-
kiami liaudies pedagogikos priemoniy (Zaidimy, darbo, tautosakos, tradici-
ju), socializuodamiesi perémé tradiciniy vertybiy sistema, ugdési paklusnu-
ma, darb$tuma, atsakomybe. Jy socializacijai, ypac vaikystéje, didele jtaka
daré zaidimai, o véliau darbas. Vaikai zaisdami imitavo suaugusiuosius, jy
veikla, Seimos santykius: berniukai — vyry, mergaités — motery elgesio modelj
ir atitinkama veikla. Zaidimai atliko pazinting, mokomaja ir aukléjamaja funk-
cijas.

Darbas liaudies pedagogikoje atliko jvairias ugdymo funkcijas — tikslo,
principo, metodo, priemonés. Jaunimas jgijo specifiniy — gamtos, agrotechni-
kos, svarbiausiy tikio Sakuy, t. y. Zemdirbystés ir gyvulininkysteés, Ziniy.

Vaiko ir jaunuolio socializacijoje buvo taikomi Sie metodai: pavyzdys, prati-
nimas, pamokymas, aiSkinimas, patarimas, skatinimas, baudimas. Naudotos
ir jvairios vaiky aukléjimo priemonés —lopSineés, Zaidinimai, pasakos, dainos,
priezodziai, specialiai aukléjimui pagaminti darbo jrankiai.

11. Vaiky ir jaunuoliy socializacija liaudies pedagogikos priemonémis ga-
li praturtinti Sivolaiking ugdymo teorija ir praktika. Remiantis lietuviy liau-
dies pedagogikos iSmintimi, aukl€jimo priemonémis, tradicijomis gali biiti
pertvarkoma Svietimo sistema, stiprinami $eimos ir mokyklos rySiai spren-
dziant aukléjimo problemas, susijusias su jaunosios kartos socializacija spar-
Ciai besikei¢iancioje visuomeneéje, o ugdymas Seimoje ir mokykloje gali biiti
grindZiamas gyva tradicija ir liaudies dvasingumu.
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INTRODUCTION

After Lithuania regained its independence, there was a need to determine
the future of the Lithuanian society on the basis of its national culture. It was
necessary to re evaluate the importance of the Person’s development and his
upbringing in the course of history taking into consideration the cultural heritage
of Lithuania and some other countries.

One of the most important criteria for describing the pedagogical heritage
is man’s relationship with the social life and ethnic culture of the society in
which the past, present and the future make one whole. Among the different
fields of traditional Lithuanian culture, such as art, way of life, folklore and
medicine, the folk pedagogy is the least investigated field, though for many
decades the young generation matured, got stronger and developed its physical,
psychological and spiritual strength through the traditional upbringing.

The purpose of upbringing as the most important factor in ensuring
continuity of the generations is to retain family and cultural traditions, to
strengthen the spiritual ties of the generations without which the social progress
and preservation of culture are impossible.

The need for ensuring continuity of the national culture is very distinct during
the transitional period when our society goes from planned to market economy
and from authoritarian to democratic relationships. In order to preserve
authenticity of the national culture, we should bring up our young generation on
the basis of our historical experience. During the integration of Lithuania into the
European economic structures, it is very important to protect our national mentality
and not to “melt” in other cultures. One of the means for ensuring of the national
culture is relating upbringing of the modern young generation with its integration
into society on the basis of historical experience. Therefore, it is necessary to
explore the unity of folk and scientific pedagogy and to seek for more possibilities
to develop an independent, free and moral individual in the society.

Topicality of the investigation. The significance of the folk pedagogy as a
means for preservation of cultural continuity of the generations is determined
by the exceptional role of the national culture in developing the society’s
pedagogical culture and in reforming the education and school system in
Lithuania. In the documents of the Lithuanian education reform the national
character is considered as one of the basic principles of upbringing. The
programs for upbringing of the ethnic culture have been developed. Ethnic
culture is more often recognised as a subject. The content of ethnic culture
(folklore, habits, beliefs, moral) is being integrated into the educational process
atvarious stages, it is being realised in the syllabuses and textbooks of all types
(L. Cepieng, 1993, p. 227).
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The culture as a system of values in the past and at present is a basis not
only for teaching separate subjects, but for the whole teaching process. If the
contents of upbringing of the reformed school is based on national values, the
folk pedagogy which embodies the nation’s spiritual expectations, ideals and
the system of views plays an important role.

A modern family faces a crisis today: it is difficult for children to adapt in
life, they do not develop humanism or other spiritual values, and a sense of
responsibility. One of the reasons of this crisis are poor, “breaking” ties in the
modern family with the educational traditions cherished by our ancestors and
with the historical experience of the child’s integration into the society.

The characteristic feature of the Lithuanian folk pedagogy is its movement
from practice to theory. It generalised the experience of empirical pedagogy.
Folk pedagogy and scientific pedagogy are inseparable from education practice,
because both of them became and were formed through practice. The function
of modern scientific pedagogy is determined by a triad of concepts: “The
theory of upbringing — the technology of upbringing — the practice of
upbringing” (B. Bitinas, 2000, 53).

Scientific pedagogy, differently from folk pedagogy, considers theory rather
than practice as the most important factor, it is based on historical pedagogical
practice and pedagogical ideas: provisions of scientific pedagogy, every
principle of upbringing, method and means at present have their own past and
conditions of development. The practice of upbringing in the past and at present
influence each other and are related with the relevant connections that must
be studied.

Study of the problem. Folk pedagogy as a form of expression of the society’s
consciousness originated, rose and was formed together with the nation. The
relationship between experience in folk upbringing and the national culture
and the way of individual’s being in nation were analysed by S. Salkauskis in
“Lithuanian Nation and its Upbringing”(1933) and by A. Maceina (“National
Education”, 1934) who developed the theory of national education.

Folk pedagogy as part of the national culture reflects the experience that
was accumulated over a long period from the old times and stimulated further
development of the pedagogical thought. The pedagogical thought which was
based on the thoughts of school education (institutional upbringing) and on
the ideas of some representatives of pedagogical thought has been studied
thoroughly in Lithuania.

The problem of national education in Lithuanian schools and the history
of pedagogical thought were analysed by J. Lauzikas, M. Karciauskiené and
M. Luksiené. M. LukSiené analysed the development of democratic thought in
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education during the 1st half of the 18th century and in the 19th century (the
trends of didactics and development, the relationship between man and
education, the role of well-educated people in education, the situation of
schools, teachers and pupils).

M. Karciauskien¢ analysed the development of elementary education at
the junction of the 19th and 20th centuries, the goals, content and methods of
the elementary education, the significance of teaching Lithuanian and
thoroughly analysed the secret teaching, and also she raised the idea of
interaction between secret schools and folk pedagogy (1989). M. Luksiené
and M. Karciauskiené revealed the connection between education and folk
culture, they considered the writers, well-educated people as propagators of
the ideas of democratic education. Much attention was paid by them to the
growing role of peasantry as well as to the social and cultural conditions that
influenced the development of education and to interaction of institutional
and non-institutional education. The problem of national education from the
aspect of the needs of the modern democratic Lithuanian society and relations
between man and the world was analysed by L. JovaiSa, the relations of moral
consciousness and education of the European identity were analysed by
L. Railiené. A. Endzinas was interested in the development of special teaching
in Lithuania from the oldest times.

The spread and founding of different types of educational schools from the
14th century in Lithuania, as well as the pedagogical and cultural activity of
the most important representatives of the pedagogical thought were analysed
by a great number of Lithuanian educologists and culturologists (A. Gucas,
J. Lauzikas, 1. Luksaité, A. Sidlauskas, K. Simagka, T. Bukauskiené,
O. Tijun¢liené, V. Pupsys and some others).

The development of folk pedagogy was influenced by social and cultural
factors. To determine the place of non-institutional upbringing in traditional
culture is possible only by analysing it in the process of socialisation and
cultural development (R. Grigas, J. Vaitkevicius). Sociologist R. Grigas (1995)
described socialization as influence of the environment and practical activities
on man. Having analysed and compared four generations, he determined the
similarities and differences of these generations. The methods of regulation,
discussed by the author, through traditions, religion, and habits in the traditional
society are important in analysing upbringing as an ethnosociological process
(1995).

Pedagogue J. Vaitkevicius studied the social pedagogy as an integrated
sphere of social and cultural factors affecting the child’s upbringing. He looked
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for the origin of social upbringing in Lithuania’s social conditions and stressed
the significance of unions and occupations, the national character of secret
schools and some other peculiarities. The author has indicated that it is
necessary to investigate the folk pedagogy — to systemise the experience, to
summarise it theoretically, to find regularities, and to use them under the
present conditions (J. Vaitkevicius, 1988, p. 162-165).

The spiritual and emotional life of the modern family depends very much
on passing of the traditional values from generation to generation, and on
continuity of habits and traditions. For this reason the educology of the modern
family must be based on the analysis of experience of upbringing in a historical
family. Modern educologists like Z. Bajoritinas, K. Pukelis, K. Miskinis and
J. Uzdila analysing the theory of family upbringing according to the society’s
needs also discussed the traditions of national upbringing in a family.

Analysing upbringing as a condition for continuity of generations in folk
pedagogy from one or other aspect, the works of researchers of the theoretical
pedagogy, such as B. Bitinas, V. Rajeckas, J. Vaitkevicius, L. Jovaisa,
A. Grabauskiené¢ and some others, should be mentioned and especially those
in which pedagogical phenomena are analysed syncretically, that are based on
the unity of historical and theoretical analysis and in which the relations of
culture, family and pedagogy as well as some other matters related with folk
pedagogy are discussed.

The development of teaching theory in Lithuania was analysed by
V. Rajeckas. The importance of the family role in spiritual upbringing of the
child was stressed by V. Aramaviciité and E. MartiSauskiené; and that of
moral orientation in communication by M. Barkauskaité and O. Tijineliené.

In the republics of the former Soviet Union folk pedagogy was analysed in
the aspect of how its ideas and experience in upbringing are reflected in folklore.

Folk pedagogy was studied by Lithuanian and foreign scientists. The ideas
of Georgian upbringing in the context of folklore were analysed by
A. Khintibidze (1951, 1967) and those of the Chuvash by G. Volkov (1958,
1966, 1970, 1974, 1999). The ideas of mental and moral upbringing expressed
in Azerbaijan fairy-tales and proverbs were analyzed by A. Gashimov (1957),
in Ukraine folk pedagogy was studied by E. Gyavavko (1974),
M. Stelmakhovich (1989), in Adyg-Cherkess by G. Shorov (1993, 1999) and
in Belarus by A. Grymats and L. Varenetskaya (1996). The development of
pedagogical idea in Estonia was analysed by A. Elango (1979), and in Finland
by V. Ruoppila (1954) and L. Virtanen (1977). Latvian folklorist V. Gréblé
(1970) studied children’s life and work in Latvian folk songs. Folk songs of
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Lithuanian children and their educational function were studied by
P. Jokimaitiene (1970).

Summing up the research of folk pedagogy of different nations, it can
concluded that two clear trends were formed: the folklore trend, analysing
experience and ideas, and the ethnographical-pedagogical trend revealing the
real practice of folk upbringing, habits and traditions.

Socialization of children and youth in the cultures of various peoples was
thoroughly studied by the Western scientists, such as F. Boas, M. Mead,
M. Herskovits, B. Whiting, J. Whiting, P. Aries, N. Elias and others. In this
work, studies of the East European and Western scientists are reviewed and
conclusions are made on a different methodology used in such studies and
their results.

The first to introduce the term of folk pedagogy into Lithuanian pedagogical
vocabulary in 1924 was J. Vabalas-Gudaitis, naming it "historical pedagogy”.
The education in a family was considered by him as an important factor
ensuring continuity of generations because “at all levels of culture the first
steps are made in a family” (J. Vabalas-Gudaitis, 1924, p. 423).

Lithuanian scientists analysed various problems of folk pedagogy, such as
the significance of riddles in upbringing of children by G. Guciené (1968), the
importance of fairy-tales by M. Lazauskiené (1972), the method of stimulation
and punishment by E. Adomaviciené¢ (1981), the function of folk domestic
education and child’s preparation for work by R. Vasiliauskas (1974), folk
pedagogical ideas and experience in Zemaité’s works by R. Vaivada (1994).

Riddles as a means of folk pedagogy and their use in upbringing of school
children and pre-school children in kindergartens and at school were studied
by G. Guciené. In riddles she saw the possibilities of mental and aesthetic
development, revealed the artistic value of riddles, their significance to the
child’s imagination and determined the criteria according to which riddles
could be chosen for children.

M. Lazauskiené analysed fairy-tales as a means for forming views and
persuasion in the process of the child’s moral upbringing at the end of the 19th
century and the beginning of the 20th century. The research by G. Guciené
and M. Lazauskien¢ is important because they:

1) Formulated the aspects of fairy-tale and riddle research; analysed folklore
as the means of folk pedagogy; revealed the peasants’ view on children’s
upbringing and its importance in educational practice;

2) Analysed folklore as a live tradition, discussed its continuity, social
meaning as well as historical and cultural conditions of its existence;

3) Proved the use of folklore in the theory and practice of education.
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E. Adomaviciené analysed the view of social value on stimulation, physical
and moral punishments in the historiography of Lithuanian pedagogy and in
practice of folk upbringing. The author noted some cases of stimulation and
punishments in a historical family, revealed the way this experience of
upbringing is passed to later generations, the reasons of social and physical
punishments and the harm of frequent use of punishments to the child’s
individuality.

Folk pedagogy as a single factor of the traditional society’s preparation for
profession, in the course of history, improved the factors and means of engaging
the young generation in work; this was analysed by R. Vasiliauskas.

In engaging the children in work, it was tried not only to achieve labour but
also social, moral, and aesthetic goals of education. The author proved that, in
trying to gain experience in upbringing for long ages, the theory of labour
upbringing was developed proving that diligence functions as a factor integrating
different psychological features such as mind, will, senses, outlook and views.

R. Vaivada analysed the way the children’s view on nature, work and man
was developed through calendar habits. He not only revealed the ideas of folk
pedagogy and experience in Zemaite’s works, but also established and analysed
the periods of her pedagogical activity such as enlightening work in UzZventis
(1892-1893), secret teaching work in Grauzikai (till 1905) and management
of Vilnius asylum (1914-1915)

Discussion of the studies of Lithuanian folk pedagogy has shown that they
are oriented to different partial problems: means of upbringing, methods and
labour upbringing. Since the researchers paid more attention to specific
problems, the child’s relation with the environment of upbringing in a
traditional culture, his socialization and the institutions and methods of
traditional socialization were not discussed. Not analysed were such important
problems of Lithuanian folk pedagogy as folk pedagogy as a social and historical
phenomenon, historically formed notions of man’s upbringing, i. €. man’s
ideal, child as an object and subject of education and the goals of upbringing.
Though the factors of man’s upbringing such as nature, family, habits, traditions,
religion and beliefs were analysed by some authors, but they did not analyse
them as problems of folk pedagogy and did not reveal their functions. Namely
these factors of man’s upbringing as the most important factors of traditional
socialization ensured passing of traditional values from generation to
generation.

So the significance of the analysed problem was determined by the social
needs of upbringing for the young generation. Since there were no summarising
studies of folk pedagogy, the results of which could be used to reveal the most
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important pedagogical trends, we chose the research subject “Lithuanian folk
pedagogy as a phenomenon of socialization of the young generation (at the
end of the 19th century and at the beginning of the 20th century)”.

The object of research - Lithuanian folk pedagogy as a phenomenon of
socialization of the young generation (in the 2nd half of the 19th century and
at the beginning of the 20th century).

The aim of research — to reveal the influence of folk pedagogy on the
child’s socialization, the features of individual’s socialization in a traditional
culture and their significance to the pedagogical theory and practice.

Objectives of the research

1. To define the essence and purpose of the socialization of youth in

Lithuanian folk pedagogy.

2. To establish the historical and cultural conditions in the development

of folk pedagogy and their influence on socialization of the youth.

3. To reveal the characteristic features of folk pedagogy and their

significance to the youth’s social culture.

4. To analyse the factors of folk upbringing and the effect of actors on the

upbringing of youth.

5. Toreveal the contents of upbringing and interrelations of its features in

practice of folk upbringing.

6. To analyse the principles, methods and means of folk pedagogy as a

source of socialization.

The methodological basis of the research

The study of folk pedagogy is related with the social and cultural life of a
specific epoch. According to A. Maceina “the works of previous historians of
pedagogy were little fruitful because the majority of them researched like it
would not have any connections with social life. Here it used to be separated
from development of common spirit and disconnected from culture of the
time and space” (A. Maceina, 1936, p. 161).

As the empirical studies of folk pedagogy were not sufficient, it was
necessary to develop a system of concepts in folk pedagogy, to formulate the
general problems of traditional upbringing, to single out and discuss the most
important principles and trends in upbringing and to create theoretical
suppositions for systematising the empirical material. The logics in this work
is based on the following premises: going from general to partial questions,
traditional upbringing is analysed as a problem of man’s relation with culture,
the peculiarity of ethnic environment is considered as an important feature of
pedagogical culture, the analysis of historical and pedagogical experience is
based on the principle of correspondence of the child’s upbringing to his age
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and sex, the connection of different trends in the child’s upbringing is
considered his socialisation.

The chronological limits of traditional pedagogical culture are wide: its
origins date back to the primitive society, its further evolution continued in
medieval ages and during the period of national renaissance at the end of the
19th century and at the beginning of the 20th century. Analysing the
development of traditional pedagogical culture from the historical aspect we
can avoid narrowness and one-sidedness but because there are not many sources
where development of national upbringing is analysed until the beginning of
writing, it is very difficult to understand the changes in folk upbringing from
the early ages till now. On the other hand, in one work it is difficult to analyse
the pedagogical heritage that was formed during different historical periods.
For this reason the traditional (pagan and Christian) pedagogical culture will
be analysed only in a way where this analysis will help to reveal the features of
Lithuanian folk pedagogy during the period of investigation (from the 2nd
half of the 19th century until the middle of the 20th century).

Methods and organisation of research

During the research the following methods were applied:

1) analysis of different folklore, ethnography and local lore sources as well as
synthesis and pedagogical interpretation of these sources;

2) comparative historical analysis — comparing historical and pedagogical
facts;

3) retrospective and genetic analysis to reveal the development of historical
and pedagogical processes, their changes, going from earlier to later forms;

4) interviews with elder people: talks, questionnaires, reminiscences; to find
out the old methods for accumulation of the children’s social experience
during the research we referred to: 1) ethnographical sources; 2) folklore
sources; 3) archaeological sources; 4) historical sources (according to
these sources the conclusions about historical and social conditions of
children’s socialization were made), 5) travel description by travellers

who visited Lithuania during different historical periods; 6) memoirs; 7)

works of Lithuanian writers.

We also referred to the materials of ethnographic expeditions at the Institute
of Lithuanian Literature and Folklore, Ethnographical sector of Lithuanian
History Institute, M. Mazvydas library (Lithuanian section), Siauliai “Ausra”
historical and ethnographical museum, Manuscript section of Vilnius
University Scientific library.

The most important stages of the research

1. In 1971 — 1974 we tried to establish the way children were educated
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during labour in a traditional Lithuanian family, the way their diligence
was brought up; what methods were used to make children work and
what the traditions of labour upbringing were. For this purpose the
questionnaire “Children’s labour upbringing in a Lithuanian peasant
family (at the end of the 19th century —the beginning of the 20th century)”
was prepared. Using this questionnaire 280 peasants from different
ethnographical regions of Lithuania were interviewed: Eastern
highlanders (107), Samogitians(79), Southern and Eastern Dziikai
(33&31), Suduvites (30).

2. In 1975 -1985 trying to establish the moral purpose of labour and the
way the schoolchildren’s diligence was infused at school and in a family
in changing conditions, 320 teenagers from different regions of
Lithuania were interviewed using a questionnaire “Upbringing of the
schoolchildren’s diligence”. We determined that not all the families
took over the traditions of labour upbringing that were formed in the
course of history and the view to children’s obligations and
responsibilities”. The results of the research (10 articles) were published
in the magazines “Family”, “Soviet School”, “Soviet Woman”, “Family
Calendar” and others.

3. In 1998, already in Independent Lithuania, a further study of elderly
people was carried out. In Soviet times there were a lot of ideological
restrictions, prohibitions and primitive propagation of atheism that
impeded inclusion of a question on religion, an important factor that
forms the child’s personality, in the questionnaires.

Religion and ethnic culture as two very close and complimenting each
other spheres of spiritual life were not investigated. To determine the
importance of religious upbringing in the child’s socialisation and the ties of
religious and moral upbringing and to analyse family’s maturing habits, using
anewly prepared questionnaire” Lithuanian Folk Pedagogy”, we interviewed
110 elderly people from different Lithuanian places. The collected material
supplemented other data received from other sources and helped to establish
the importance of religious education in the child’s socialization.

Scientific novelty of the research

1. For the first time a systematic and complex study of youth socialization
in Lithuanian folk pedagogy, its origins and development trends until
the beginning of the 20th century was carried out.

2. Family’s life style and the child’s upbringing environment were analysed.
On the basis of this environment a socialization system that
corresponded to historical and cultural conditions functioned. It was
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7.

oriented to the child’s upbringing using folk pedagogy means.

In the research of folk pedagogy a principle of integral analysis of
upbringing experience was applied for the first time. Analysis of folk
upbringing practice was based on the following principles of the child’s
upbringing and integrity of the environment:

Interdisciplinary cognition which enabled analysis of the experience in
upbringing in the general context of culture;

Socialisation - the child is treated as an integral personality interacting
with a traditional environment that influences his development;
Unity of different directions in education - moral, religious, labour,
aesthetic education - as general features of folk pedagogy;

Relating of the studies by Lithuanian scientists P. Jokimaitiene,
A. Gucieneé, M. Lazauskiené, E. Adomavi¢iené, R. Vaivada,
R. Vasiliauskas on the basis of integration ties;

Relating of the modern theory and practice of upbringing with historical
development and past pedagogical heritage.

Significance of folk outlook in social, labour, moral and aesthetic
upbringing.

Methods for collection of knowledge and information in folk pedagogy
were developed and applied.

Manuscript and printed materials and the unused ethnographic, folklore
and country study sources were selected and analysed. The materials of
these sources were systematised and summarised.

The contribution of foreign scientists investigating the child’s
socialization in the ethnic culture of various peoples was established.

Practical significance of the research

The conclusions made by the author about the factors of the child’s
socialization in a traditional culture, the findings revealing the importance of
the means of folk pedagogy to the child’s socialization and the education
practice in a traditional family, the new propositions about folk pedagogy as
an interdisciplinary cognition field are significant, because:
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absolute and a break with historical roots, traditions and life;

The disclosed upbringing possibilities of the oldest habits, traditional
labour and the environment familiar to the child determine expediency
of their use; from the historical and pedagogical heritage, rejecting
what is unimportant, the most rational, objective and valuable experience
which has been tested by the lasting education practice applicable in



the modern practice and theory has been shown.

This investigation will stimulate further study of the Lithuanian
pedagogical thought, it will help us to reveal the features of the old
upbringing, its democratisation and significance to the nation’s culture,
and to trace the education practice not only of the peasants but also of
other layers of the society.

The research data will provide a theoretical basis at pre-school
institutions for developing upbringing programs, they will help to
choose the direction for upbringing of the ethnic culture and to use
folklore, habits and games in pedagogical processes.

The research will stimulate the teachers and students to accumulate
folk pedagogy knowledge, to process the information received from
elder people, and, after its scientific analysis, to improve the theoretical
and scientific training of the teachers.

Theoretically grounded and defended propositions:

1.

In independent democratic Lithuania, performing its educational
reform which is based on the national culture, good conditions are
created for using the experience in upbringing acquired in the course of
history in the development of educology of the modern family and for
improvement of the national, social, moral and aesthetic education of
children and youth.

Lithuanian nation during its long history has created and passed from
generation to generation an effective system for non-institutional
education of children and teenagers that was embodied in Lithuanian
folk pedagogy.

The efficiency of folk education system for the child was determined by
his close relation with the environment and by basing this system on
moral principles.

The traditional culture, which was the parent’s labour life style, was
passed during socialization of the youth.

In the child’s socialisation labour and moral education trends
dominated.

The ideal of man’s upbringing, which was reflected in folklore,
corresponded to the progress of moral education on the basis of which
traditional morals were imprinted into the child’s conscience.

In centuries authoritative and priority methods of upbringing were
formed.

Modern upbringing cannot be understood without historical

development of the upbringing.
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In this work we summarise the results of systematic research of several
decades, that were published in the scientific articles both in Lithuania and
abroad.

The most important results of this research were presented to teachers at
scientific conferences on pedagogy and methodology, at parents meetings and
seminars at Vilnius pedagogical university, and during the lectures of the
course “Lithuanian folk pedagogy” ( delivered for 10 years). In the course of
centuries Lithuanians have gained experience and many ideas of upbringing,
which were presented for discussions at scientific conferences in Lithuania
and abroad (“An individual’s socialisation and the family”, Vilnius, 1972;
Republican conference “The improvement of domestic training, ” Kaunas,
1980; “The humanism of folk pedagogy”, Moscow, 1991; “Comenius: Heritage
and Man’s upbringing in the 21st century”, Prague, 1992; Republican
conference “Reform in Education and Teacher Training”, Vilnius; Republican
conference “J. H. Pestalozzi’s Pedagogical Ideas”, Vilnius; International
conference “The Social and Pedagogical Changes in Pre-school Education”,
Klaipéda, 1999; 4th International Scientific Conference “The Change in
Upbringing and Modern Pedagogical Technologies,” Vilnius, 2000; 11th
Symposium on Lithuanian Science and Creative Work in the World, Vilnius,
2000; 6th International Conference “Science and Quality of Life”, Vilnius,
2001, 5th international scientific Russo-American conference on modern
university education, St. Petersburg, 2002.

The results of historic and theoretical research on children’s development
were summarised in “The Development of Pupils’ Diligence”(1983), as well
as in the publications “Talks about Domestic Training”(1985), “Fostering of
Values”(1992), “Lithuanian Folk Pedagogy as a Subject” (2001); more than
70 papers have been published (a list of publications is presented at the end of
the work).
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Publications of Dr. Romanas Vasiliauskas for habilitation in recognised
science publications.

Chapter 1. “The conception of socialization of the young generation in
Lithuanian folk pedagogy” defines the concept of socialization, functions, effect
of the ethnic environment on the individual, folk pedagogy as a trend of
socialization, the aims and tasks of youth socialization and the relations of folk
pedagogy and social pedagogy. The child’s socialization is discussed and his
integration in the traditional society under the conditions of ethnic culture is
based using the means of folk pedagogy. In describing socialization in the traditional
Lithuanian society the author relied on the works by W. Bascom, B. Betelheim,
F Elkin, R. Grigas, G. Handel, J. Vaitkevicius, G. Volkov and others.

In 2nd half of the 19th century and at the beginning of the 20th century the
activity of Lithuanian educational institutions was weak, therefore, a child was
being brought up in the society where it was tried to: 1) prepare him for
fatherhood and activity, 2) bring him up as a personality, 3) introduce him
into the society’s cultural life. The aims of the child’s socialization were not
defined directly, but they were reflected in folklore: fairy tales and songs.
Folklore sources show that as the aims of socialization Lithuanians considered
a perfect man’s upbringing based on physical, mental, social, moral and
aesthetic views. In the work we analyse the attitude to the tasks of a perfect
man’s upbringing formed in Lithuanian folk pedagogy.

In the analysis of the upbringing effect related with the environment three
aspects of the socialization study are noted, namely sociologic, psychological
and pedagogic, two main types of the environment: spontaneous and expedient.
Folk pedagogy affected the socialization of youth via the ethnic environment,
which determined the character of upbringing. Socialization in the folk
pedagogy is treated in two aspects: in the wider sense as the individual’s
interaction with the whole complex of ethnic conditions and in the narrower
sense as an expedient process of upbringing.

The complicated problems of man’s socialization may be solved by the
folk pedagogy only by taking into account the ideas and data of other fields of
science, first of all those of social pedagogy. These two spheres of cognition
are related by the common problems, namely continuity of generations and
man’s upbringing. Analysing the relations of the folk pedagogy and social
pedagogy, orientation of the latter to man’s preparation for social life is
emphasised. While social pedagogy is oriented to the investigation of the
influence of social conditions on man, the folk pedagogy is oriented to the
ethnic environment and close ties of youth with the experience of real life in
the ethnic environment.
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The development of youth’s social experience in folk pedagogy was
determined by its belonging to the ethnic group of people with its entire ethnic
cultural environment. Youth could be introduced into the society only in the
interaction with the ethnic environment if its requirements were met. The
requirements of social environment dominated in the upbringing, therefore,
the aims of social and ethnic upbringing coincided in many cases and its
results were noted at the level of behaviour, experience and outlook.

Folk pedagogy and social pedagogy are closely related by socialization in
childhood. Folk pedagogy is based on the theoretical provisions of social
pedagogy, which show how man matures in the society, what the stages of
man’s socialization are and what its styles, factors and mechanisms are. In
social pedagogy there are many mechanisms of socialization, namely
institutional, stylised, interpersonal, identification, empathy, etc. Folk pedagogy
is oriented to the mechanism of socialization peculiar to it, i.e. habits, traditions,
rituals, customs, etc; more attention is paid to the ethnic condition of culture
and to the role of socialization traditions, customs and beliefs. Man’s
socialization based on traditions, according to which man takes over the norms
of behaviour, outlook and experience from his close environment, helps to
determine his relation with the past and to imprint the past heritage in his
mind. The influence of the factors related with the past and present environment
on man is not quite clear and sufficiently investigated.

Chapter 2. “Youth socialization in the development of folk pedagogy”
deals with the effect of historic, social and cultural conditions on the social
adaptation of youth. The origins of folk pedagogy and trends in its development
during the 2nd half of the 19th century and at the beginning of the 20th century
are shown. The historiographic aspect of folk pedagogy, namely the manuscripts,
publications and studies, is discussed in this chapter.

The origins of folk pedagogy are traced from material and spiritual culture
and archaeology which was studied by R. Volkaité — Kulikauskiené,
M. Gumbutiené and L. Vaitkunskiené. Folklore was an encyclopaedia of folk
knowledge and experience until writing was introduced. Lithuanian folklore
as a phenomenon of the people’s art was studied by K. Aleksynas, J. Balys,
V. Bagdonavicius, A. Greimas, K. Grigas, P. Jokimaitiené, B. Karbelyte,
N. Laurinkien¢, V. Miseviciené, D. Sauka, L. Sauka, S. Skrodenis, B. Stundzienée,
N. Vélius and others.

Study of archaeological, folklore and ethnographic sources enables us to
reveal the development of folk pedagogy. Its characteristic feature was the
child’s preparation for life through activity and his drawing into work
corresponding to the level of the society’s development (hunting, fishing, cattle-
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breeding, handicraft), influence of social progress on the maturity of children
and their national consciousness, accumulation of experience in upbringing
by observation and imitation as well as passing of the norms of behaviour and
customs through tradition. Social adaptation of youth in a traditional social
structure of the society was slow. It was achieved by getting familiar with the
environment and complying with the system of requirements and beliefs set
by the adults. Though the concept of socialization is not used in historic,
ethnographic and folklore sources, introduction of the youth into culture is
regarded as an important task in folk pedagogy.

The influences determined by the environment always reached the child
through his family, which in folk pedagogy performed the functions related
with transfer of culture, continuity of generation and man’s upbringing. Family’s
traditions and its life style stimulated the children to keep habits, norms and
prohibitions, to obey the elder and respect them. The older generation passed
to the younger one the system of views on nature, higher beings, other people
and themselves.

In this work attention was focused on relationships between the old
Lithuanian outlook, i. e. pagan outlook, and folk pedagogy because according
to A. Maceina “history of pedagogy cannot pass by the influence of outlook on
upbringing because in such a case it would overlook the main factor that
upbringing defines” (A. Maceina, 1936, p. 5).

Old Lithuanian outlook and religion reflected in mythology embraced the
whole spiritual culture. A man of pagan outlook spiritualised the outer world,
he imagined that everything in nature such as celestial bodies, fire, earth and
trees are alive, go from one form into another, supernatural beings get
incarnated in other beings, a dead person does not disappear but gains another
form - goes to live into a tree, plant, animal, bird or new-born. In this work
beliefs and cults of the earth, fire, water and trees as well as their social upbringing
functions are analysed. A man, spiritualising the nature, studied it, tried to
know it, learned to think in contrary categories, distinguishing good from evil,
improved morally, learned to respect everything what was around. Old
Lithuanian outlook, habits and family’s traditions had a profound effect on
folk pedagogy because it was the basis for man’s further upbringing.

In 2nd half of the 19th century folk pedagogy was influenced by specific
social and cultural conditions. At that time Lithuanian education suffered
from the negative influence of czarist policy: a ban on Lithuanian print using
Latin alphabet (1864-1904) and on secret schools, persecution of book
spreaders, and contempt for the Lithuanian language. Lithuanian parish
elementary schools after the uprising of 1863 were closed and the schools
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opened by the czarist government were not institutions of education but those
of Russification. According to M. Luksien¢, a net of secret schools was an
intermediate derivative “between home teaching and general school”. The
author emphasised their unique role in the history of pedagogy because they
brought up the nation’s patriotic feeling and its experience, youth’s solidarity
with the boycott declared by the nation against repressions” (M. Luksiené,
1997, p.8).

In 2nd half of the 19th century and at the beginning of the 20th century
social and cultural life had a profound effect on people’s national consciousness,
establishing Lithuanian school, traditional upbringing in a family and on their
interaction. Ethnic culture and folk pedagogy were still existing as one system,
elder peasants still kept in their memory the features of folk pedagogy of that
epoch and passed them to the younger generation.

The role in taking over and preserving the experience in folk upbringing
formed over centuries played by L. Jucevicius, S. Daukantas, J. Pabréza.
S. Daukantas and M. Valancius was significant and their works had a great
effect on further development of folk wisdom. The works of S. Daukantas and
M. Valancius and their enlightening activity were analysed from various
aspects: historical and cultural by V. Merkys, folklore by K. Grigas and man’s
upbringing by M. LukSiené and M. Karciauskiené.

From the point of folk pedagogy the most important thing in S. Daukantas’s
heritage is the Lithuanian family and its traditions, as well as verbal creation as
a source and means of pedagogical wisdom, the most important spheres of
upbringing (physical, hardening, morals, training to work). Man’s upbringing
as part of the nations history was described consistently by S. Daukantas in his
work: “Darbai senyjy lietuviy ir Zemaiciy” (1822) and “Buidas senovés lietuviy,
kalnény ir zemaiciy” (1845). According to S. Daukantas, in upbringing a
child in the family, of great importance is traditional work atmosphere, farm
works, rue garden, horse’s cult, rural community closely knitted by
neighbourhood relations where experience and life’s wisdom are passed. The
author raised such means of folk pedagogy as native language, habits, folklore
wisdom. His pedagogical thought is widely reflected in his folklore works
(Pasakos “masiy”, 1835; “Abéc¢le”, 1842; “Pasakos Fedro”, 1846; “Dainos
zemaiciy”, 1846) where the author emphasised the cognitive significance of
folklore in upbringing. He adapted it to children, taking into consideration
their age. In “Abecele” tales little children are taught to live in unity and to
keep to folk norms of behaviour.

M. Valancius like S. Daukantas exalted the native language and emphasised
the people’s determination to write in the folk language and the efforts in
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collecting folklore (“Patarlés Zemaiciy”, 1867) which could be a means to
imprint religion and moral in the young generation. For centuries the children
were encouraged to get attached to the land and living place and they were
prepared to do agricultural jobs. Absence of a possibility to travel and take
over the experience of people who lived further hindered the development of
children’s upbringing.

M. Valancius encouraged the young generation to learn new trades because
they add a new direction to the traditional upbringing and widen its content. In
his works the most important thing is experience in traditional upbringing,
respect to older people and keeping traditional moral norms. M. Valancius
ideas are closely related with ideas of folk pedagogy. His short works, especially
,» Vaiky knygele”, from the point of its narration is very close to a fairy tale
where evil and goodness are opposed. The author wisely used prohibitions as
means of folk pedagogy and attached significance to them using examples
from life.

Thus, M. Valancius did not look for education ideas in other countries. As
a basis of these ideas he considered folk’s wisdom and experience, i. e.
everything that was most valuable taken from the past. M. Valancius emphasised
pedagogical wisdom and experience, taking into consideration the needs of
the 19th century people. He formulated lots of ideas of folk pedagogy: regarding
Christian moral as the basis of children’s moral upbringing, he infused respect
in children to the environment, as the most important actors in upbringing he
considered parents, especially mother, and examples, habits and traditions as
important means of education. Even though M. Valancius did not use the term
“folk pedagogy” we can definitely call him the initiator of Lithuanian folk
pedagogy.

In 2nd half of the 19th century, when printed word started spreading, more
publications, dedicated to family, appeared and more attention was paid to
folklore that was collected and published by J. Basanavicius, M. Grigonis,
P. VileiSis, K.Grinius, J. Tumas-VaiZgantas, J. Jablonskis and others. In
Lithuanian periodicals (“Ausra”, “Varpas”, “Mokykla”) articles on children’s
education were published.

The experience in traditional upbringing and ideas accumulated over
centuries were spread not by verbal tradition but by printed word. As a result
of interaction between folk pedagogy and secret schools, pedagogical wisdom
was accumulated in folklore and it was included into Lithuanian school books
and became the society’s object of interest. Because of social and cultural
changes relations in the family became more democratic, some beliefs and
verbal tradition went from the adult world to children.
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In 2nd half of the 19th century and at the beginning of the 20th century folk
pedagogy still existed as a very important factor of man’s upbringing. It retained
quite a lot of traits which were common to the pagan pedagogical culture and
under the influence of the conditions specific to the time (participation of the
society in the liberation movement, pedagogical society’s orientation to national
school, democratic tendencies in family relationship) it changed its previous
purpose and helped to create the basis of a new school.

Chapter 3. “Features of Lithuanian folk pedagogy and socialization”
deals with the place and role of folk pedagogy in the traditional culture, the
relationships between culture and socialization as well as growing of the
children and young people into culture on the basis of interdisciplinary
knowledge and facts.

Folk pedagogy is described as an integral part of culture. Folk pedagogy is
closely related with folk culture, which was analysed from an ethnographic
aspect by B. Buracas, P. Dunduliené, J. Kudirka, I. Merkiene, V. Milius,
R. Paukstyté, R. Racitinaité. Z. Saknys and A. Vysniauskaité, and from a
historical and cultural angle by E. Aleksandravicius, V. Berenis, L. Cepiené,
E. Gudavicius, S. Yla, A. Kulakauskas, I. Luksaite, V. Merkys, A. Tyla and
R. Vébra. In its historical evolution folk culture developed as the whole of
material and spiritual values, various spheres of life were reflected in its
structure.

Folk outlook
and attitude

Tolk
me d‘lci“e

Fig. 1 Structure of folk culture
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The most important features of folk pedagogy as an integral sphere of folk
culture are folk outlook and attitude. Folk culture and traditional education
were always interacting in the course of history, abond was set between a child
and an adult via culture and a child contemplated by cultural images. Folk,
bringing children into traditions, ensured continuity of generations. The
tradition which ensures transfer of the norms of behaviour, customs, beliefs
and rituals was a culture-guarding factor, consequently, throughout the
centuries a child was encouraged to keep to cultural traditions.

Folk pedagogy by fostering the folk culture (the native language, folklore,
customs, traditions and beliefs) developed the basis for the youth’s social life
and helped it to find its place in the culture. Contrary to scientific pedagogy,
folk pedagogy does not have a logical and strict system of concepts. Folk
pedagogy is a historically formed whole of pedagogical knowledge, views, ideas,
experience and ideals in a nation on the basis of material and spiritual culture,
which is oriented to a continuity of traditional values and closely related with
educational practice.

The object of Lithuanian folk pedagogy is man’s education in culture, its
subject is individuality and regularities of folk education. The notion folk
education is very close to the notion folk pedagogy. Folk education is the most
general category of folk pedagogy, expressing the natural perfection of all
people in the context of family life in the nation and reflecting itself in the
nation’s culture (via folklore, customs and traditions).

The experience and wisdom of folk education formed in an integral life
context, which can be reproduced by an interdisciplinary cognition, as
“interdisciplinary knowledge and conception of methodological research is a
key to the organic history of a culture” (V. Berenis, 1995, p. 27). In this work
the principle of interdisciplinary cognition is applied from an aspect of closely
related sciences, i. e. ethnography, folklore, sociology and folk outlook
(philosophy), in the study of traditional education and the child’s world. The
interdisciplinary knowledge enabled us to disclose the interaction of youth
and folk culture and its influence on socialization.

Chapter 4. “The sources and actors of youth socialization” deals with
factors of youth’s socialization, such as family, rural and religious community,
and communication as social upbringing and conception of innate and acquired
elements in social upbringing. The family is considered as a primary group of
people and as a direct socializer of the youth. The Chapter reveals differentiated
roles of the parents, the significance of their authority to upbringing and role
of the school under conditions of reactionary policy in education pursued by
czarist Russia.
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The child’s socialization in society was influenced by various factors. From
the figure one can see that it existed in traditional institutions.

community

Religious
community

Fig.2. Factors of socialization

School was considered as one of the most important factors of socialisation
but at that time few children could learn at schools. M. Karciauskiené’s studies
show that the number of children attending elementary schools was rising very
slowly (M. Karciauskieng, 1989, p. 29-30). As school did not perform the role
of socialization adequately, it was performed by a family. In a family as the
most important institution of socialisation, big upbringing potential was
concentrated and it is analysed in the work. Family as a primary group of
people influenced the child’s biosocial development. The interaction between
a child and the environment that influenced him can be shown as a right
triangle.

Child

Family Rural community

Fig.3. The child’s integration in the family and rural community
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In the 19th century the Lithuanian family existed as the most important
education institution. At the top of its hierarchy was a father as the home’s
head and authority. A wife took care of her husband’s and children’s physical
and emotional well-being and this was her most important source of
satisfaction. Socialization of every new generation was influenced not only by
one of its functions but also by different activity forms and obligations
determined by the family’s aims in life: mode of life — “living” (to raise crops
and animals, to provide food, clothing and dwelling for the children and family
members), religion (to keep the decalogue, imprint religious norms, to celebrate
religious holidays), culture (to keep to the traditions, habits, to take part in
rituals, ceremonies) and social activity (to socialise with family members,
neighbours, to take part in the activities of the parish and rural community).
Between the process of upbringing and family’s life there was no strict boundary.
In the family’s life the most important was farm activity and its results because
first of all family was an institution of production and consumption. A child in
afamily imitated the behaviour of his/her parents and elder family members,
followed their example, learned to perform social roles according to his sex
and took over traditional society’s norms of behaviour.

The child’s development in socialisation was affected by his nature. In the
folk’s opinion, the child’s inborn elements were a context of socialization in
which they were influenced by environment and upbringing. Folklore and
ethnography sources show that in Lithuanian folk pedagogy a differentiated
view was formed on the factors of the child’s development such as nature,
environment and upbringing. Taking into consideration the view on perfection
of the child’s nature and on possibilities of upbringing formed by Lithuanian
folk pedagogy, the parents could educate him more effectively and help to
achieve better results in socialisation Great significance was attached to
upbringing the purpose of which was to adjust the effects of environment in the
right direction.

The child’s socialization and its results depended not only on the family’s
conditions but also on the way the child became involved into the life of the
rural, religious and children’s communities. Rural community as a collective
of united people influenced the child directly and indirectly: through it the
child became involved into the customs and traditions, learned to control
himself and aimed at a model of exemplary behaviour of the community
members. Religious community took care of the child’s spiritual upbringing,
guided him to the faith and encouraged to comply with the requirements of
moral education conditioned by the faith. From early days the child’s
socialisation was influenced by his contemporaries. The elder educating the

70



younger strengthened their own sense of responsibility and duty.

In the folk’s wisdom advantages of a big family are revealed: the more
children in a family, the more varied and intensive mutual interaction of its
members and it was more cheerful to live in a family in which good mutual
relationships developed and a sense of duty and responsibility strengthened.
The children’s community was united: its members sharing mutual interests
played with each other naturally and communicated as equal with equal,
therefore, they learned much from each other. The educational force of the
children’s community manifested itself in collectivism: the children of a big
family brought up in themselves the feelings of sympathy, unity and friendliness.
Children’s community was as a primary model of upbringing that prepared
them for life according to the traditional requirements of collective
communication.

Chapter 5. “The content of upbringing in youth socialization” deals with
the importance of moral upbringing in socialization, the content of moral
ideal in folk pedagogy and its relations with practice of upbringing as well as
the unity of religious, moral, labour and aesthetic upbringing.

Morals in Lithuanian national pedagogy formed as the whole of
requirements, defining the norms and rules of human behaviour and regulating
the relationship among people, i. e. as the system of correcting human
behaviour. The basis of morals was an ethnic problem: how, according to
people’s point of view, a person should behave in various life situations. Folk
pedagogy solved this problem by developing morals in children and young
people and by forming their attitude to good and evil.

The child’s moral education performed an important role in his or her
socialisation, because:

* moral education of a child in the course of history guaranteed that his
or her socialisation would take place according to the norms, values
and ideals of people; morals as the basis of the person’s spiritual life
expressed his or her most important values and taught him or her to
distinguish good from evil;

¢ thechild realised the requirements and norms, that possessed the power
of unwritten law and regulated relationships among the people in
different spheres of life (in private life, various activities and family);

¢ thechild learned to keep to the rules of behaviour by playing with other
children, dividing some work tasks among themselves and by
communicating with one another;

* traditions and customs oriented the child towards morals as the basis of
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life, taught him or her to respect people, expressed the point of view and
beliefs, that became stronger in performing habitual, regular actions;

* the child, relying on constantly repeated stereotypical situations, could
decide what he or she was allowed to do and what he or she should not
do, so they developed moral qualities naturally;

* the child understood morals not only as the relationship with some
other person and himself or herself, but also as relationship with society,
religion and nation;

* objectives and content of moral education were reflected in the images
of an ideal person and upbringing was based on ideas, expressing
perfection, that is why the ideal was not an invention, but a guide set by
mind and restored by imagination.

By analysing the ideal, we seek not to answer the question what kind of
person he or she was, but what kind of man he or she could or should be, and
what images of a perfect personality were formed in a person’s mind. Ideal as
the person’s final objective shows his or her striving for spiritual good in the
course of history. Ideal as a factor of the progress of society and the person’s
development was analysed by S. Salkauskis, A. Maceina S. Dzenuskaité
A. Girnius, A. Vai$vila, J. Sarceviciene, V. Zinchenko and G. Kornetov.
S. Dzenuskaité revealed teenagers’ moral ideal, its structure, functions and
importance to a personality. These and other problems of upbringing were
discussed by B. Bitinas and L JovaiSa. N. Vélius, A. VySniauskaité and others
showed how the problems of a person’s development were reflected in
Lithuanian customs and mythology.

S. Salkauskis and A. Maceina related the significance of an ideal and its
functions with a person’s philosophy of life, which as the essence and purpose
of the world’s perception defines the objective of upbringing. Among the four
factors forming the personality, namely nature, educator’s personality,
upbringing values and upbringing ideal, S. Salkauskis regarded the latter as
the most important, because ,,upbringing ideal has the forming importance on
other functional aspects of upbringing, i. €. on raising, patronage, education
and bringing up”(S. Salkauskis, p.314).

In Lithuanian folk pedagogy the ideal is treated as a whole of images about
the aims of folk upbringing. The aim in its turn concentrates and expresses one
trend in upbringing. The ideal is a more universal and wider aspect reflecting
the most common task in formation of the personality. In folk pedagogy as the
moral ideal was considered a specific person having the highest moral ideal.
There are three trends in man’s perfection: Christian humaneness based on

love of one’s neighbour, system of images on perfect performance of social
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roles and development of personality’s qualities. These trends influence,
compliment and expand each other.

A Christian ideal corresponded to such a person whose behaviour was
based on the decalogue, love to people and whose soul was related with a
higher reality, but in his works and behaviour he was a normal human being
who was sowing the seeds of good in the soil.

Man’s goodness is one of the most important qualities of a man. In folk
images goodness was related with attention, sensitivity, compassion for other
people and good intentions. A good man was a person who had a kind heart, is
good not only to himself, but also to others, he is full of spiritual generosity,
friendly feelings, sympathy for the members of his family, neighbours, weaker
people and modest. A good man is one who gives everything the best to a guest
and when a misfortune comes he is the first to help. Lithuanians always
considered goodness as man’s highest virtue and this is reflected in proverbs,
tales and songs. In the work goodness is analysed as one of the most important
qualities of personages in Lithuanian fairy tales.

Justice and honesty are the qualities of a good man. In the people’s view, a
righteous man follows the rules of behaviour, keeps his/her word, and is
objective in assessing other men’s efforts and achievements. As folk proverbs
and maxims reveal, justice, as the supreme imperative of behaviour, was very
important to the countryman. Teaching how to distinguish between the truth
and a lie and follow justice was a very important aim of upbringing and
educating the younger generation. To live righteously means to find an
agreement between one’s personal and other people’s actions, to follow the
Ten Commandments, to say the truth and live by one’s own labour.

In a number of folk fairy tales the idea that people have to be good to each
other, to feel compassion and help each other is emphasised, as humaneness is
inseparable from goodness.

As the folk fairy tales about animals reveal, animals, like people, are good
and bad. Every animal embodies a definite feature: the hare goodness and
cowardliness, the fox — cleverness and resourcefulness, the wolf — stupidity
and rapacity, the cat —faithfulness. Many ideal traits are embodied in the hare,
the ant, the cat, the hedgehog, etc. The relations among animals are based on
the principle of justice. In folk fairy tales the good willing, honest, kind hearted
and industrious personages — ants, bees, etc., - are always sympathetic. In a
Lithuanian’s world-outlook bees have always been the symbol of holiness,
solidarity, diligence and high morality. In folk ethics the bee is highly respected,
because it is holy and it brings prosperity to man: honey gives strength and
health; bee wax is used for making candles lit at the most solemn moments —
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baptism and funeral. People also believed that the candle flame could
predetermine a girl’s fate. The bee embodies the following features:

Diligence, because it works from early morning till late at night;

Honesty, because it seeks and achieves results by its efforts and will;

Unity, because in its behaviour and way of life a bee family resembles a
human family the members of which are unanimous in their aims and help
each other.

Great spiritual strength and possibilities are inherent in the solidarity of
family members.

Politeness and human value: In the course of centuries the Lithuanian
etiquette was orientated towards the worthiness and perfection of another
person. To people’s mind, human value lay in his/her nature. The view of man
as God’s creation who has an inborn value predetermined the moral imperative
to treat another person according to definite principles and rules. Respect for
man ensued from the belief that from the moral viewpoint every man was
worthy because he/she was humane, aspired to good and a definite meaning of
life by comprehending his/her interdependence, and accumulated experience
transmitted to the younger generation. The principles of folk etiquette ensuing
from people’s experience and fixed in proverbs were more influential than any
other juridical institutions. Respect meant comparing another man to oneself
(“Do onto another what you would like to be done onto you™) and equally
evaluating one’s own and another’s behaviour and rights. Thus man’s moral
relation with the world was based on faith. Politeness, as the essence of that
faith, revealed a humanistic attitude towards another man and environment.

In the view of the Lithuanian people, a perfect man is tactful, attentive and
tolerant to another person whose experience, world outlook, age, sex, and
social status are different.

Folk pedagogy was orientated towards this ideal. The moral ideal in folk
pedagogy predetermined practical education. In this thesis moral education is
viewed as closely related with religious and labour education. Following the
moral ideal a people’s teacher sought to foresee to what kind of moral life and
social orientation and sow a child should be brought up. In the course of
centuries the ideal was tested through work and high morality. The fact that a
people’s teacher had created a system of principles and rules and, to illustrate
the ideal, in concrete situations used proverbs and maxims, figurative
expressions, fairy tale personages, work and customs, was an important factor
of socialization. The analysis of that factor helps to reveal the integrity of the
ideal aims and educational practice.

In this dissertation the interdependence of religious, moral, aesthetic and
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labour education and their importance to youth socialization are analysed.
Moral and religious upbringing of a child supplemented each other and thus
enhanced each other’s possibilities. Moral upbringing was based on faith; the
children’s inner voice — their conscience —was stimulated; that regulated their
behaviour and relations with other people and gave an incentive to resist evil,
to look for ways out of definite situations and to behave properly. Moral and
religious upbringing was integral and aimed at a child’s love of justice and
good. Moral education, as the basis of socialization, embraced different aspects
of man’s upbringing and was closely related to various spheres of education,
among them labour education.

The main aim of labour education was always diligence, which in this
thesis is viewed as an important condition of socialization. The unity of moral
and labour education was manifest not only in work but also in rituals, customs
and traditions. The traditional customs and rituals were norms and standards
of behaviour. In this respect customs might be treated as an ethnopedagogical
method, by which, if applied, the aims of social, moral, labour and aesthetic
upbringing could be achieved. “Customs”, according to J. Kudirka, “are a
system of aesthetic and moral norms formed by many generations” (J. Kudirka,
1989, p. 16).

Beside moral, religious and labour education, in folk educational practice
aesthetic upbringing is very important too. The link between aesthetic and
labour upbringing was an important condition for socialization. To people’s
mind, beauty in work was not a minor requirement because a beautifully done
work was valuable from the aesthetic and moral viewpoints.

The ties of aesthetic and moral education were close in different activities.
The results of investigations revealed that it mattered not only what one was
doing, but also how one was doing, behaving and thinking.

By habituating children to work and taking care of fauna and flora the
principle of the unity between aesthetic and labour education was observed.
Children trained themselves aesthetically while working as shepherds and
making musical instruments, playing and singing.

The link among aesthetic, religious and moral upbringing was reflected in
human relations and behaviour. As folklore sources revealed, folk pedagogy
orientated children towards religious experiences and the inner beauty
expressed by human behaviour. Morality was an important criterion of beauty,
as ,,beauty without morals is like an odourless flower”; or ,,beautiful in face,
but ugly in deeds”; or ,,a beautifully ornated body which is deprived of the
beautiful soul is like a soap bubble”.

All human behaviour, the ,,bodily labour” — the manner of speaking,
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movements, gait, gestures, mimicry, table manners, and behaviour in church —
was assessed from the aesthetic point of view. This assessment stimulated in a
child his/her inner culture and proper behaviour. Folklore played an important
role in aesthetic, moral, religious and labour upbringing. Lullabies awakened
a baby’s aesthetic feelings, which impersonated the beauty of the surrounding
world, joyfulness, optimism and the unity of melody, rhythm and movement.

In this thesis children’s upbringing by means of folk fairy tales and songs is
analysed. In summing up it can be stated that aesthetic education was an
important aspect of socialization; it formed the spiritual world of young adults
as an integral whole. Aesthetic, moral, religious and labour upbringing
functioned as integral parts in a child’s social maturing.

Chapter 6. “The principles, methods and means in upbringing of social
values” deals with the principles of folk pedagogy, the requirements set for
the content, methods and means of education, playing, work and habituating
towork.

In the course of history, with regard to the requirements of different
epochs, the elementary norms and principles of traditional upbringing were
formed: humanism, closeness to nature, realism, activity, continuity of
traditions and national character, etc. In the thesis the content of these
principles and their value are analysed.

Various methods and means were applied to the child’s socialisation that
was influenced by the factors of folk pedagogy. The most important of them
were games and work, therefore, they are analysed more thoroughly.

The child’s needs for activity were satisfied most of all by games and
work that were the basis of socialisation. Games performed educational,
amusement and recreational functions. Communication using games helped
the child to integrate into society, to prepare for performing social roles and
to understand the purpose of work. Lithuanian folk pedagogy always attached
significance to the integration of games and work.

The materials and means for games were provided from the family’s
natural environment that a child realised in a way he imagined it. Through
the symbolic of games the child identified himself with birds, animals and
people of various professions. The attention of folk pedagogy to games is
seen from their variety. According to the use of toys, games of those types are
distinguished: 1) games with dolls, 2) games with means of transport 3)
games with sounds 4) role-play games, 5) active games.

The children playing games discovered various things, their
characteristics, such as weight, form, colour, height and understood their

purpose.
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Attentiveness, honesty, patience, endurance and other qualities, formed
during games, later helped in work. Games like other means of folk pedagogy
(folklore, habits, traditions) were the primary stage of social training. They
performed various functions of upbringing from elementary knowledge of
their body to upbringing of behaviour, habits and preparation to perform
various social roles. The higher stage in the child’s socialization is related
with work as the most important form of activity.

Labour in Lithuanian folk pedagogy was considered as the child’s most
important social maturity criterion: the level of socialization was judged by
the job corresponding to the child’s age. By the effect of labour on socialisation
its three periods are distinguished:

1. Age period from 4 to 6-7 years, also called as the growing period,
because much attention is paid to the child’s physical maturity, learning of
his native language, gaining some very elementary knowledge about the
environment and basics of social experience (acquisition of elementary
labour, hygiene, etiquette and communication habits). In historiographical
sources childhood is often called as herdsboy’s and herdsgirl’s age period.

2. Age period from 8 to 13-14 years: an active man’s involvement into
activity, performance of more difficult jobs, being a shepherd, integration
into the environment, co-operation with contemporaries and adults. An 8-
11year old person is called a shepherd, 11-13 year old a good shepherd (ES
378-37,79). In Kupiskis region boys till 10 years old were called “zékiai”,
girls were called “mergiukstés” (ES 378-99).

3. Age period from 15 to 18-20 years: passing from half-boy’s or half-
girl’s life into adults life. For a person of this age social responsibility,
independent activity and social maturity are characteristic. S. Daukantas in
“Lietuviy buidas” describing this age period used a term “half child”
(pusvaikis). “Not only the elder (bigger but also half children) were quick
and active” (S. Daukantas, 1955, p. 187).

From 4 till 6-7 years children together with adults learned to do auxiliary
home works (to pass, bring various things, to sweep rooms and help to feed
animals). The child’s responsibility was to help the elder, especially
grandparents, to look after themselves. Parents did not help their child, where
he could manage himself without their help.

One of the activities of such children as shepherds was conditioned by a
social need to adapt to the geographic conditions, dealing with nature and a
habit school. In 2nd half of the 19th century, when cattle — breeding started
to develop faster, not only the children of pour but also rich peasants were
shepherds.
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Fig. 4. The beginning of being a shepherd

As seen from Fig. 4, the majority of children started to be shepherds from
7-8years (26,1 %), therefore, these years can be considered as the starting
point of being a shepherd. Every child pastured cattle for about 4 years. As the
majority of children started to pasture cattle from 7 -8 years and continued
doing it for about 4 years, we can say that children pastured cattle being 7— 13
years old. Pasturing cattle in early childhood influenced their early socialisation.
Survey’s data show that poor peasants’ children started to pasture cattle earlier
than those of the rich ones.

Thus, 4 — 7 year old children starting to work gained knowledge, acquired
elementary work habits, accumulated social experience, learned to help each
other and adapted in the environment, i. . they socialised by taking over the
elements of their traditional culture.

The period from 8 to 13 years was a period of the child’s more intensive
socialization at a higher level when from self — service auxiliary jobs he passed
to more difficult activities (cattle — breeding, agriculture, gardening, bee —
keeping). For a child of this age higher requirements were set. The child who
earlier was in care of the elder now took care of the younger and passed from
the sphere of his mother’s influence to that of his both parents. The boy’s
separation from mother and learning to think and act like father was the end of
his tutelage and the beginning of his more strict upbringing according to his
sex. In Lithuanian folk pedagogy 8 — 13 year old children’s socialisation
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according to sex was always of great importance. Education according to sex,
elements of which can be found in games, was continued: girls were oriented
into home life, its aesthetic aspect and doing women’s most important jobs
(spinning, weaving, house keeping chores, washing, bread baking), boys were
oriented into men’s jobs (taking care of the horses, harrowing, ploughing, hay
making, corn reaping).

All jobs of pasturing cattle can be divided into three groups: 1) making
farm tools, working tools (e.g. baskets and brooms), 2) works related with the
child’s favourite sphere (carving from wood, making musical instruments,
embroidering, sash weaving, 3) amusement activities and games.

As seen from Fig. 5, shepherds alternated compulsory activity with fun.
The activities that were chosen at their own will dominated, so children
socialised according to their bent. During this period of socialisation they
gained such social experience which enabled them to pass to the period of full
maturity.
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Fig. 5. Children’s activities as shepherds

15-18 year old man’s socialization was related with his full maturity. During
this period a young boy and a young girl were fully mature physically: their
rights, responsibilities, social roles, work requirements and status changed.
They were treated with a greater respect. This can be illustrated by such
addresses: 8 — 14 year-old Jonelis, Staselé, Elenyte often “became” Jonas,
Stase, Elena.

Ayoung man from 17 years was regarded as socially mature. He accepted
responsibility and became a full-fledged member of the community. He could
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attend youth meetings and behave according to the set norms of behaviour.
The end of socialisation was marked by various habits that meant children’s
involvement into adults’ world. They were analysed by A. Maceina, B. Kerbelyte
and Z. Saknys.

The results of the child’s socialisation was greatly affected by the methods
widely applied by folk pedagogy (example, teaching, training, competition,
prohibitions, encouragement by praising, laughing at laziness and untidiness,
punishments) and by means (songs, proverbs, riddles and sayings). Upbringing
methods in socialisation had some special functions: example, prohibition
encouraged a child to rely on his ancestors’ experience (“Do as your parents
and grandparents did”, “Always behave in such a way that your behaviour
didn’t contradict the relevant tradition”, “Don’t break in where unnecessary”),
teaching and training taught him to do rational actions (“We learn to plough
by ploughing, we learn to mow by mowing”).



CONCLUSIONS

1. Theresearchisbased on a premise that in the course of history society can
survive only by generalising and passing from generation to generation its experience
in upbringing of children in the process of socialisation. In this research work
socialisation is conceived as introduction of the young generation into the
traditional society, which was attained in the ethnic culture via the interaction
between the child and adults, by means of folk pedagogy under the influence of
objective and subjective factors. Among the various factors affecting formation of
the child, the most important is his relation with the ethnic culture in which not
only children but also their parents were oriented towards the same reality and
traditional way of life. The relations between the child and the environment were
based on a tradition, which included the historically determined experience, and
social, moral and aesthetic norms of behaviour. In the traditional culture folk
pedagogy is a phenomenon and a tradition is the main condition of its functioning.
The aim of socialisation in Lithuanian pedagogy was up bring of an ideal person.

2. Analysis of the research rezults has confirmed the premise that socialization
of the youth in the development of Lithuanian folk pedagogy can be studied only
on the basis of facts from the related sciences. These facts show that Lithuanian
folk pedagogy has developed over several stages from syncretic thinking and
upbringing typical of the primitive society, person’s enormous dependence on the
environment and his close ties with nature embodied in the pagan outlook to the
experience of Christian upbringing which finally formed at the junction of the
19th and 20th centuries and was integrated into the developing education.

Lithuanian folk pedagogy originated from social relations. Younger generations
acquired elementary knowledge and practical skills by learning different trades,
observing and imitating and, thus, accumulating experience. Children’s
socialisation was constantly influenced by social, technological, agricultural, cattle-
breeding, military and commercial progress. For more complex equipment and
tools young people needed knowledge and skills. The ethnic consciousness of
younger generations was formed by the native language, customs and traditions.

3. Two ideologies — pagan and Christian — had great influence upon
children’s socialisation in folk pedagogy. In the pagan culture upbringing of
the youth was based on animisation and worshiping of nature. The essence of
pagan folk pedagogy was belief in the magic power of fire and water for person’s
physical and spiritual renewal, the efforts to influence supernatural powers by
rituals, and the personification of trees.

The Christian world outlook formed the aims of upbringing based on
axiological criteria and transcendental values based on God’s love. In Christian

Lithuania religious and moral upbringing in family became of utmost importance.
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4. In the 2nd half of the 19th century, great changes took place in social life:
serfdom was abandoned, capitalism was established, and the Latin script and teaching
in Lithuanian were banned. As the analysis of sources indicates, the anti-national
czarist policy in official educational system could not satisfy the requirements of
peasants; thus secret schools which were linked with family started functioning:

B the family preserved and continued ancient traditions of upbringing
based on national consciousness and ethnic culture which still
functioned as a system;

B insecret schools teaching was based on the experience of traditional
upbringing in family;

B on that basis progressive trends in upbringing were formed that included
teaching of the mother tongue, love of the past, respect for nature and
old people;

B Lithuanian folk pedagogy, esp. folklore published in manuals and
textbooks, set for the younger generation the requirements which answered
the ideals of folk education as the inevitable condition of socialisation.

The ideas and practice of Lithuanian folk pedagogy acquired a social aspect;
the experience of upbringing in family was treated as the model of school
education and faithfulness to the traditions of folk upbringing as an important
factor of national consciousness.

5. Lithuanian folk pedagogy developed as person’s relations with the folk
culture preserving the latter’s norms of behaviour, values and outlook that
determined person’s education. The features of folk pedagogy such as use of
the environment, familiar to the child, in upbringing, fostering of the folklore
and native language, orientation to communal life and authority of the society,
respect to person and the environment and the traditions accelerated the process
of socialisation and helped to conform the abilities of young people with the
requirements of the society.

6. The child’s socialisation proceeded in the main institutions of folk
upbringing such as family and rural, children and religious communities.
Neighbours and acquaintances of the parents were closely related by ties of
kinship and friendship: the child developed in the context of favourable
relations. The way of life of the village people, which was based on important
factors of folk upbringing such as nature, work, word, custom, tradition and
example had a great effect.

Children matured in the family environment under the influence of folk
pedagogy, which showed itself in:

B development of the experience,
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faithfulness to the ethnic and cultural traditions,
authority of the parents and neighbours,

|
|
B conscious imitation,
B mutual support,

|

respect to person, especially to working person,

B standards of common behaviour.

In the process of socialisation the role of parents was most important. Both
parents participating in upbringing helped the child to form the model of behaviour
inwhich the father’s authority was inseparable from the mother’s who was respected
as the embodiment of high morality and purity. By their example the parents
performed the functions of upbringing according to the age and sex.

The traditional Lithuanian family upbringing can not be idealised because
beside the positive examples, children were influenced in the negative way by
the authoritarian relations, very hard physical work, physical punishment, the
disregard for hygiene in everyday life, etc. However, these shortcomings did
not diminish the positive aspect of family upbringing.

Other factors of socialisation, such as contemporaries, neighbours and
popular beliefs, often became models for children: the village community
created collective traditions, formed public opinion and exerted control while
the children community taught to communicate with and tolerate others, to
understand their needs and interests, and to accept the habits of the communal
life. The church infused children with religious and moral values.

7. The child’s socialisation was also influenced by his nature, environment
and upbringing. The influence of these factors on children of different age was
not the same. There were three aims of children’s upbringing: to transmit definite
spiritual values to younger generations, to control and improve the influence of
the environment and to develop innate qualities, as further development of the
child and success of his upbringing depended on these aims. As the experience
of the Lithuanian people indicates, it is possible to say that upbringing and
environment are the lasting sources of human perfection, the possibilities of his/
her activity, work and communication. The view on human nature and upbringing
asreflected in folklore — their overrating or underrating — reveals that upbringing
in family was individual and the conditions that determined the child’s
development were comprehended in a different way.

8. In the course of socialisation a system of upbringing was formed which
conformed to the Lithuanian character and way of life. The system consisted
of definite aims based on the experience and tradition of earlier generations,
of assignment of more complex tasks, the use of folk pedagogy with regard to
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the age and sex, the requirements based on life experience and customs, and
the use of other methods of upbringing by following the example of the village
wise men. The unity of moral, religious, labour and aesthetic education as
parts of general upbringing greatly influenced children’s socialisation. The
way of life formed in childhood and youth, the orientation towards the tradition
as a spiritual value, sociability, and conservatism influenced man’s further
development and became the traits of the Lithuanian national character.

9.In a traditional Lithuanian family moral, religious, labour and aesthetic
education of children prevailed. Each of these, in its own way, influenced the
process of youth socialisation: moral and religious education orientated young
people towards the traditional standard of behaviour; labour education orientated
towards work as the supreme value; and aesthetic education orientated towards
understanding and creating of beauty. These spheres of upbringing functioned
as the constituents of a whole supplementing and expanding each other.

10. Folk pedagogy was of the utmost importance for children’s socialisation
and formed the principles of upbringing —humaneness, naturalness and closeness
to nature, ties with life, regard to the child’s age and sex, continuity of traditions,
empiricism and historicity. It also formed requirements for education, its content,
structure and methods and, since babyhood, the traditional way of thinking,
sensibility and behaviour. In the process of socialisation children, through games,
work, folklore and traditions, took over the traditional system of values, became
submissive, diligent and responsible. Games, especially in childhood and later
inwork, played a great role in the child’s socialisation.

In games children imitated the activities of adults and family relations.
Boys imitated men’s, girls —women’s standard of behaviour and respective
activities. Games performed cognitive, educational and instructive functions.

Work in folk pedagogy performed the functions of the aim, principle,
method and means. Young people acquired special knowledge on nature,
agricultural technology, cultivation of land and cattle breeding.

The following methods were used in children’s upbringing: example,
habituation, instruction, explanation, advice, stimulation and punishment. The
means were lullabies, games, fairy tales, songs, proverbs, idioms and special
working tools made for education.

11. Socialisation of the young generation by means of folk pedagogy can enrich
modern theory and practice of upbringing and education. The ideas of Lithuanian
folk pedagogy, means and traditions of upbringing may be a basis in restructuring
of the educational system; they can show how to establish closer ties between
family and school for solving definite problems ensuing from the socialisation of
youth in the changing society; they also show that upbringing and education in the
family and at school can be based on live traditions and people’s spiritual values.
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